=========================================================================
Date:         Fri, 1 Sep 1995 09:32:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Re: part-time faculty
 
Bill also makes a very good point about retention, as this is a major worry
to our administration.  Unfortunately, our first year writing teachers,
whether fulltime or part time, aid in retention with grades that are mostly
A's and B's.  This would not work as an argument for me to train or
otherwise improve the lot of our part time faculty.
 
Meg Morgan
UNC-Charlotte
=========================================================================
Date:         Fri, 1 Sep 1995 10:49:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      New web page at SDSMT
X-To:         Writing AcrosstheCurriculum <wac-l@vmd.cso.uiuc.edu>,
              Megabyte University <mbu-l@unicorn.acs.ttu.edu>,
              Rhetoric and Professional Writing <purtopoi@vm.cc.purdue.edu>,
              wiole-l@mizzou1.missouri.edu, www-writing@listproc.bgsu.edu
 
I'm passing this along for Michael Day who is passing it along for a
colleague. Something to add to your bookmarks files & web pages.
-Eric
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
The University of South Dakota English Department proudly announces
the inauguration of its new Web page, and all are invited to visit,
browse and comment.
 
Point your browser to http://www.usd.edu/engl to see what we're all
about.
____________________________________________________
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Date:         Fri, 1 Sep 1995 13:05:03 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Cooper <ecooper@HIBBS.VCU.EDU>
Subject:      Re: part-time faculty
 
>       Two years ago, Elizabeth Hodges and I had a two-year grant from the
State Council of Higher Education
of Virginia primarily to do faculty development with part-time faculty in
the composition and rhetoric program.  We had the money to host Saturday
workshops, for which attenders were paid (we also had a box lunches brought
in), regular monthly meetings at various times convenient to their diverse
schedules, a twice-a-semester newsletter that featured profiles of the
part-time faculty members (including their pictures) so they could become
known by the full-time faculty as well as the part-time faculty and graduate
teaching assistants we all share space with.  In the summers we were able to
fund several "adjuncts" (as they are called here) to attend the five-week
intensive Capital Writing Project, a branch of the National Writing Project.
Through all these activities we were able to dispel some of adjuncts' sense
of alienation, and we were certainly able to get a lot of newer ideas about
teaching comp out for discussion among those old-timers who haven't had any
faculty development in their careers.  After the grant was over, we have
been able to continue the newsletter (now discussing more academic
composition issues, rather than just adjunct ones), and we had a little
money left to help a group of the adjuncts put together a flyer and start
the VCU Editorial Associates, an "organization" for those interested in
freelancing in some related capacity in the community.  We continue to have
monthly meetings, and although sometimes only two or three people show up,
the meetings are really appreciated; they're where adjuncts know they can
get heard at least by the director and associate director of comp, and they
love the opportunity to talk shop with their colleagues.  We have added
three adjunct representative positions to the departmental meetings, and we
invite an adjunct representative to serve on the Composition Committee.
        Right now I'm trying to find out about ways to get benefits for
adjuncts.  In the May/Sumer 95 issue of the Associated Writing Programs
Chronicle, there was an article about a new organization that serves
adjuncts nationwide.  The National Adjunct Faculty Guild can be contacted at
NAFG, P.O. Box 130117, Ann Arbor, MI 48113.  I've written but haven't heard
from them yet. I think they are trying to get enough members to be able to
provide health and retirement benefits.  The article claims that the US now
has about 350,000-400,000 adjunct, part-time, and full-time temporary
faculty, and I really don't see that trend changing in the future.
Unfortunately.
        The grant that Elizabeth and I had also provided us with the
resources to produce a manual for teachers of composition and rhetoric and
to write a guide for students (which they purchase in the bookstore).  It
has made a lot of difference in the quality of the program we direct, I
think, to have provided faculty with these written resources.  They even
serve well when a full-time faculty member comes back into the comp
classroom after 10-15 years away.
>
Elizabeth Cooper
Virginia Commonwealth University
Elizabeth J. Cooper
Virginia Commonwealth University
ecooper@hibbs.vcu.edu
(804) 828-1331
FAX: (804) 828-2171
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Date:         Fri, 1 Sep 1995 16:30:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Todd Taylor (ENG)" <taylor@CHUMA.CAS.USF.EDU>
Subject:      Call for Papers: *Dialogic Space*
 
|-=-=-=-=-=-=-=-=-=-==-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-|
|               C A L L      F O R      P A P E R S                |
|                                                                  |
|   *DIALOGIC SPACE: ELECTRONIC FRONTIERS AND CRITICAL LITERACY*   |
|                                                                  |
|                                                                  |
|   The editors of this proposed book are looking for papers       |
|   that deal with the development of prototypical writing         |
|   "spaces," particularly "scenes" of writing that have           |
|   recently emerged on the Internet.  We are looking for:         |
|                                                                  |
|   *  speculative, forward-looking papers, but only in the        |
|      sense that they examine constructively and critically       |
|      new possibilities without solely painting techno-utopian    |
|      visions.                                                    |
|                                                                  |
|   *  papers that challenge mainstream attitudes toward tech-     |
|      nology and education.                                       |
|                                                                  |
|   *  papers that examine how computer-supported learning is      |
|      often configured by commercial and political entities       |
|      whose interests may conflict with those of the student      |
|      writer.                                                     |
|                                                                  |
|   *  papers that consider ways that the composition community    |
|      can intervene in recently invented spaces on the Internet   |
|      such as chat programs (MOOs, MUDs, MUSEs, IRCs) and         |
|      World-Wide Web sites so that teachers and students will     |
|      be allowed to determine these interactive learning sites    |
|      for themselves instead of having others do so for them.     |
|                                                                  |
|   *  papers that examine the possibilities of shaping these      |
|      electronic frontiers into forums that can foster critical   |
|      literacy.                                                   |
|                                                                  |
| >>> Please send complete manuscripts by October 15, 1995 to  <<< |
|  >>>           (MLA format 4,000 - 8,000 words)             <<<  |
|                                                                  |
|   Todd Taylor                  or        Irene Ward              |
|   English Dept., CPR 358                 English Dept.,DE 106    |
|   Univ. of South Florida                 Kansas State Univ.      |
|   Tampa, FL 33620                        Manhattan, KS 66506     |
|                                                                  |
|   taylor@chuma.cas.usf.edu               iward@ksuvm.ksu.edu     |
|   813.974.0782                           913.532.6716            |
|                                                                  |
|      >>> Acceptance notification by November 15, 1995 <<<        |
|                                                                  |
|-=-=-=-=-=-=-=-=-=-==-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-|
 
 
 
d-call 8.31.95
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Date:         Fri, 1 Sep 1995 15:48:59 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      Re-run on Computer Placement
 
Not too long ago the list had a lively discussion of automated computer
placement tests (like Accuplacer and Compass).  I read the posts with interest,
gasped at a couple of the stories, and muttered (more than once) "Thank
goodness I haven't had to deal with *that*."  Then I erased the messages.
 
Oops!  Suddenly I am summoned to a meeting next week to explain why we
*shouldn't* move immediately from our locally designed and scored writing
sample to computer placement.
 
I think I'll be able to present the arguments against Accuplacer fairly
effectively.  But I need some backup.  Around here my position won't carry
nearly as much weight as yours.  Could those of you who joined in the original
discussion please post on the subject one more time?  (Or, for that matter,
those who sat it out the last time around!)  Private posts will probably be
best--unless someone else on the list is in this same position and also needs
the support.
 
Thanks.
 
Bruce
 
 
Bruce Leland
Western Illinois University
lelandb@ccmail.wiu.bgu.edu
=========================================================================
Date:         Sat, 2 Sep 1995 12:12:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dickie Selfe <rselfe@MTU.EDU>
Subject:      Call for Chapter Proposals
X-To:         aahesgit@list.cren.net, pod@lists.acs.ohio-state.edu,
              wcenter@unicorn.acs.ttu.edu, wac-l@vmd.cso.uiuc.edu,
              mbu-l@unicorn.acs.ttu.edu, www-writing@listproc.bgsu.edu,
              chortt-l@mtu.edu, acw-l@unicorn.acs.ttu.edu
 
Feel free to forward this 'Call' if there are colleagues of yours who may
not have seen it.
 
A CALL FOR CHAPTER PROPOSALS
 
As a subscriber to this list, you and your colleagues probably have been
using theories and practices that merge writing-across-the-curriculum and
computers-in-composition with electronic communication. No doubt you have
developed related research and classroom practices and have participated in
conversations that would be interesting and helpful to other teachers.
 
You are invited to submit these to a new book tentatively titled
"Electronic Communication Across the Curriculum" and edited by Art Young,
Dickie Selfe, and Donna Reiss.
 
We are looking for innovative teaching projects, collaborative projects
within and across disciplines, program descriptions, and speculative
commentary in the form of essays and other genres: for example, electronic
mail exchanges, synchronous conferencing transcripts, and gopher and World
Wide Web publications.  Practical applications for classroom teachers are
especially welcome.
 
In this collection we hope to illustrate and encourage two movements: (1)
state of the art technological and pedagogical collaborations among
disciplines as well as (2) the value of alliances like WAC and C&W in
promoting active, relevant learning for post-secondary and secondary
students.
 
E-mail, snail mail, or fax one-page proposals by September 25 to
Dickie Selfe,
   Center for Computer-Assisted Language
   Instruction, Michigan Technological University,
   1400 Townsend Drive, Houghton, MI 49931-1295,
   fax 906-487-3559, phone 906-487-3225,
   e-mail <rselfe@mtu.edu>.
 
For additional information, contact
*  Dickie Selfe;
*  Donna Reiss, Tidewater Community College,
   1700 College Crescent, Virginia Beach, VA 23456,
   phone 804-427-7364, fax 804-427-7326,
   e-mail <dreiss@infi.net>;
or
*  Art Young, Clemson University English Department,
   416 Strode Tower, Clemson, SC 29634-1503,
   phone 803-656-3062,
   e-mail <apyoung@hubcap.clemson.edu>.
 
 
 
 
Dickie Selfe <rselfe@mtu.edu>
 
                 (OO)  Director of
    CCCCCCC LLLL iiii  Center for Computer-Assisted Language Instruction
  CCCCCCCCC LLLL iiii  +-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+-+
CCCC  ccccc LLLL iiii  113 Walker Arts and Humanities Center
CCCC cc     LLLL iiii  Michigan Technological University
CCCC  ccccc LLLL iiii  Houghton, MI  49931   906-487-3225
  CCCCCCCCC LLLLLLLLL
    CCCCCCC LLLLLLLLL  "If it's not virtual, it's not real."
                                                      -- Daniel  F. Kamm
 
 
 
 
.
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Date:         Sat, 2 Sep 1995 16:18:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: part-time faculty
In-Reply-To:  <WPA-L%95083115024965@ASUVM.INRE.ASU.EDU>
 
Just a note on what we found at Washington State when we did an analysis
of retention and first-year students:  The primary reason students left
after a semester or a year was not making friends or feeling part of the
institution.  The second most frequent reasons (pretty close together)
were illness, either of the student or of someone in the family, or
financial problems.  Flunking out was really pretty low on the list.  So
we have been working on setting up "learning communities"--subgroups of
large introductory classes (like the sciences) in which students study
together and in some cases live in the same dorm.  First-year comp has
been a major part of this effort;  we have linked specific sections to
larger classes (like Environmental Science), and have also instituted
service learning in some of these sections.  Others involve a lot of
playing around with technology (giving the students opportunities for
things like multimedia authoring).  Too soon yet to tell the outcomes,
but the linked sections fill immediately.  Student feedback has been very
positive, but we will have to see if there is really an effect on
retention, since so many other factors come into play.  I might add that
my own daughter left her first choice of college after a year because of
a galloping case of mono, so we know first-hand about this issue.
Sometimes it's not the institution's fault that kids don't stay.
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
 
On Thu, 31 Aug 1995, David E. Schwalm wrote:
 
> Keith, I imagine that your institutional analysis folks could help you figure
> out what sort of connection might exist between first-year comp and retention.
> ASU is under the gun to improve retention of first-year students (and
> subsequent graduation rates), and we have been studying the students who don't
> persist, trying to look for some general issues that we can address. Is there
> someting in the preparation of students? Something in their first-year
> experience? ASU wasa little slow to get around to serious analysis of
> institutional data, but we are now finding it to be very interesting. And not
> only interesting. It has led to a better deal for our part-timers, to a
> significant reform in math requirements and instruction, to strong support for
> our "stretch" 101, to the identification of "killer courses" (over 50% flunk
> rate) and a study of the reasons, to the realization that we don;t have many
> "pure" first year courses (i.e. there are almost as many upper division as
> lower division students inBIIO 100). Data , don't leave home without it.It
> won't always get you what you want, but yougo tta have it--a necessary but not
> sufficient cause.
>
> -- David E. Schwalm, Dir. of Acad. Planning, ASU East
> ___Vice Provost for Acad. Programs, ASU West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
>
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Date:         Sat, 2 Sep 1995 16:38:55 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: part-time faculty
In-Reply-To:  <Pine.OSF.3.91.950902161055.32758C-100000@unicorn.it.wsu.edu>
 
SUSAN McLeod mentions that first year comp has become a sort of support
community for first year students who may be feeling alienated, etc.
In law school (notorious for causing stress and alienation) it's also
common for the writing classes (often the only small class students have)
to serve a similar function.
Students get to know each other better
The professors get to know the students and often serve as de facto
counselors.
 
Seems like no matter how efficient we get at delivering information via
high technology, students are always going to crave some "high touch" -
human interaction.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Sun, 3 Sep 1995 13:10:12 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      Mostly A's and B's
 
Meg Morgan just mentioned that teachers at her institution give most of the
writing students A or B as course grades.  Grade inflation isn't news, of
course, but approaches to it may be.  I'm curious if others have had any luck
with particular strategies.  I myself recently took a graph of our 101 course
grades to a departmental meeting.  It was mostly A's and B's, with a few C's
and next to no D's (local grading issues are involved in the D's), and some
F's and W(ithdraw)'s.
 
People in the meeting were uncomfortable with the graph and sent me off with
approval for 10 steps I wanted to take to clarify course goals and grading
standards.  The graph was not something we could easily justify, and so it
helped give me, a first-year WPA here, sanction for action.  Much works needs
to be done, certainly, but this was an important step.
 
I think what we're looking for in cases like this is a way to provoke the
start of conversations about program definition.  Another way of thinking
about it is to say that we need a program, not just courses, and the grading
graph is a clue that the need is real.  Courses are easy to have, but
programs are a lot of work.  Since my previous sentence is old news to
everybody on this list, I'll stop typing and sign off.
 
Ken Smith
Indiana University South Bend
ksmith@vines.iusb.edu
=========================================================================
Date:         Sun, 3 Sep 1995 17:09:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Anne Beaufort <beaufor@AMERICAN.EDU>
Subject:      Re: Mostly A's and B's
 
I just did an analysis comparing 1984 and 1994 grades in freshman English,
and the results are alarming--the usual trend in grade inflation.  As a
starter to correct the problem, I announced to my staff that C=average,
B=above average, and A=outstanding, and that unless their section were an
aberrant to the normal population, I would expect to see plenty of Bs and
Cs, and few As.  We'll see what
happens.  Could you send me your 10 steps towards program definition and
evaluation?  I need to do something similar at AU.  Anne Beaufort
=========================================================================
Date:         Sun, 3 Sep 1995 21:07:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         "Brian A." <BAHUOT01@ULKYVM.LOUISVILLE.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  note of 09/03/95 19:16
 
Anne, could the higher grades in composition courses from 1984 to 1994 be
influenced by factors such as better trained composition faculty, lower class
size, the institution of a writing centeror tutoring program or some other
change regarding writing instruction at your institution?  In the latest issue
of Assessing Writing (vol 2, no 1) there is an article, "Rigorous Grading Does
NotRaise Standards: It Only Lowers Grades" by Eleanor Agnew that explores
grade inflation in composition courses.
--Brian
 
Brian Huot
University of Louisville
bahuot01@ulkyvm.louisville.edu
=========================================================================
Date:         Sun, 3 Sep 1995 20:18:15 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  <WPA-L%95090318011933@ASUVM.INRE.ASU.EDU>; from "Brian A." at Sep
              3, 95 9:07 pm
 
When Brian suggests that the increase in A's & B's in composition classes
may be the sign of something other than grade inflation, he echos my
thoughts. Only I'd add that the increased A's & B's may also be the
results of better evaluation techniques, such as portfolios, which
help involve the students more in their writing, and of approaches which
gives credit to the decisions students make as they write, not just to
the final document.  I am not alarmed at A's & B's in composition
classes; I'm proud of the students who work hard enough to deserve
them. And my students do work very hard.
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Sun, 3 Sep 1995 18:39:15 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Mostly A's and B's
In-Reply-To:  note of 09/03/95 18:17
 
The question is whether a high per centage of a/b grades in composition
courses represents high levels of student performance/ competence. If so, good
enough.
  If not, you've got grade inflation. That's why no one wants to pay any
attention to grades as an indicator of student achievement.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Sun, 3 Sep 1995 22:19:05 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <IMIO100@INDYCMS.IUPUI.EDU>
Subject:      Re: part-time faculty
In-Reply-To:  Message of Wed, 30 Aug 1995 16:49:15 -0700 from
              <HANSENK@JKHBHRC.B YU.EDU>
 
Associate faculty (part-timers) at IUPUI have faculty development opportunities
that are quite good:  they have workshops each semester sponsored by the
Writing Program, and the university offers grants for research, course
development, and travel to conferences. Associate faculty develop with tenure
line faculty the courses they teach and work in teaching teams to evaluate
course portfolios.  We have not, however, taken the step that you suggest to
use active participation in such faculty development and, I would suppose,
documentation of the impact of the development activities on teaching and
learning to argue for pay increases. Have you done so?  How did you make the
argument? Thanks for any information.
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
IMIO100@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Sun, 3 Sep 1995 22:29:52 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      Re: Mostly A's and B's
 
Unless a writing program has a regular schedule of looking at sample papers
in light of its course goals I don't think it can determine whether there is
grade inflation or not.  Lots of A's and B's could mean anything, but there
is no reason to think it means quality teaching or grade inflation or
especially good cafeteria food or whatever, without program introspection.  I
once worked for a program which included a good deal of looking at sample
papers, and at that very good program the rosters with few C's were almost
always either from new teachers or teachers who only said sweet things at the
end of the papers or teachers who gave assignments that were easier than the
ones the rest were giving.  Once in a while there would be a class that
wasn't average but was above average, and that class would truly have few
C's, but on the average a class contained several students who earned average
grades.  Hey, that's what average means...
 
I suppose part of the uproar about assessment is the thing David just
mentioned--nobody can take grades seriously as a measure of students' work.
While it might be true that pedagogical practices have increased our
students' level of accomplishment, I find it hard to accept the implication
for colleagues in other departments: "Hey, when you teach as good as we do
you won't have many C's either..."
 
I for one hope that my Dean won't think of running a grade inflation study
anytime soon, because I don't think we'll look very good, and I don't have a
good defense.  That's why I'm trying to deal with it first, too.
 
Concerning the article about whether or not tougher grading gets us better
courses, I think of my experience with Ways of Reading.  I don't mean to get
a discussion of that (sort of) book going here--that has happened on the
various writing lists from time to time already.  I do want to say, however,
that with the right sorts of support from colleagues at that same program I
learned how to do what they were already doing--to give more difficult
assignments without turning the class into a flunk-out class.  That meant
teaching to the weak and the strong students, both, and it meant that I
eventually had the pleasure of reading stronger papers in a 101 course than I
had ever imagined were possible.  I look forward to reading the article, but
from the title I assume that my experience contradicts its thesis.
 
Ken Smith
ksmith@vines.iusb.edu
=========================================================================
Date:         Mon, 4 Sep 1995 06:46:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Re-run on Computer Placement
 
On 9/1, Bruce Leland wrote asking for arguments against computer placement
and said private messages would be best unless someone else was in the same
position.  I may find myself in that position soon--those of you who
haven't yet responded but were planning to, would you mind posting your
responses to the list?  Thanks--
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Mon, 4 Sep 1995 08:40:55 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      Re: Mostly A's and B's
 
Someone asked me about the 10 things my department agreed to after our
discussion of the grading graph that showed hardly any course grades of C.
Here is the list of things the department agreed to:
 
1.  We can't know whether we have grade inflation without regularly looking
at papers from our courses.
 
2.  If we start looking at papers in some regular fashion we will be, at the
same time, starting to respond to our new president's call for IU campuses
and programs "to face the issue of accountability squarely."
 
3.  A WPA can't really be a program leader without the same kind of
information provided in items 1 and 2.  So for all of those reasons we have
to look at papers.
 
4.  We need explicit course descriptions and goals for the three courses in
the sequence in order to know what to look for in the papers.
 
5.  For the first course in that sequence, the checklist of goals was ready
to be considered and was approved as a working policy.  Students need to hand
in a portfolio that demonstrates these goals--fluency and amplitude, the
ability to copyread effectively, the ability to read actively, the ability to
enter conversations among texts, the ability to write a clearly organized
essay more sophisticated in structure than a 5-p theme, the ability to
respond constructively to writing by class members, and the ability to revise
and rethink.  Two teachers judge the portfolio, and indicate whether the
student passes the course.
 
6. Portfolio reviews are difficult for new teachers to do well, so I should
try to staff that basic course with teachers who've been here for a while, if
possible.
 
7.  The next course in the sequence needs a similiar list of goals, perhaps
even more or less the same list, but judged or pitched at a higher level of
difficulty.
 
8.  Since the second course in the sequence will have most of the new
teachers, I will have a session at midterm and another during final exams
with each teacher to go over papers from that section.  In those sessions I
will help the new teachers come to understand the local grading standard.  No
portfolio review in that course.
 
9.  We will call upon a committee of teachers who know the third course in
the sequence well--we will ask them to create a checklist of course goals and
a portfolio review procedure appropriate to that course.
 
10.  We will adapt these various procedures so that all are able to
participate meaningfully--teachers at the distant branch campus centers,
adjuncts, professors, lecturers, etc.  It can't just be for a portion of the
department if it is to be a meaningful process.
 
As you may have noticed, we didn't get very far with assessment in these 10
items, and others are more promises than accomplishments.  Nevertheless, I
think it was an important step for us.  Item 3 was very important to me--I
don't think I can lead a program without information.  I can take care of it,
hire people, write schedules, etc., but not lead it, without reading papers
and learning what is actually happening for the students in the classes.
 
Ken Smith
ksmith@vines.iusb.edu
=========================================================================
Date:         Tue, 5 Sep 1995 08:48:34 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: Mostly A's and B's
 
In law schools, we face the same issues.
 
For those schools with graded writing courses, the best answer seems
to be to figure out the school-wide composite grading curve, and
track the curve, perhaps with a slight boost to reflect the tutorial
nature or our small-sized courses.  At least then the issue is one of
institutional grading policies, not your own departmental policies.
 
If you differ too much, then the other faculty become unhappy.
Besides, surely no one can claim that all writing students are A or B
students.  They sure aren't when the get here!  You might as well
grade them pass/fail if you're going to inflate the grades so much.
 
IMHO, giving As and Bs does no one a favor -- least of all the
students who can't write.  They don't work (grades are quite an
incentive, remember), they don't care, and they don't write.  I've
taught courses grades every possible way, and the best way I've seen,
IMHO, is to grade them as they fall.  If you complain about
separating the "sorting" from "assessment" functions, grade only the
last paper, but give them the grade they deserve.
 
 
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Tue, 5 Sep 1995 09:14:17 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Mostly A's and B's
 
David Schwalm observed that if A's and B's reflect high levels of student
performance, then there is no concern about grade inflation.
 
We have done some very modest things to try to reassure ourselves and the
institution about the quality of our grading.  60% of the student's final
grade in English 101 is determined by a 20 to 30 page end of semester
portfolio, which is graded by the student's instructor, who uses an
extensive portfolio rubric we've developed.
 
Each semester for the past 2 years, I have pulled a random sample of
portfolios. (This is facilitated by our asking that students turn in a
second copy of their portfolios, which the program keeps for research
purposes.  Students sign (or don't sign) over permission for us to use the
portfolios for research.  Because students print portfolios for free on
laser printers in our classrooms, the extra burden is that of time.)
 
I have then had portfolios in this sample blindly read by two program
assistants, and I've compared the grades they assign the portfolios with
the grades the teachers assigned.  Absolute agreement among all three
readers is about 70%.  Agreement at the level of a 2-1 split between
adjacent grades is about 90%.  There is that worrisome 10% leftover, but
you can imagine how having this kind of information available is useful to
a WPA asked to address grade inflation issues.  By the way, our average GPA
for all of 101 during the past three years floats around 2.3.
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Tue, 5 Sep 1995 07:42:25 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Mostly A's and B's
In-Reply-To:  note of 09/05/95 07:10
 
Doug, if you've got it down to a 10% problem....Wow! In any case, the trick is
to move the discussion from grades to student performance. Grades are supposed
to be a reflection of student performance, but almost no one--students,
teachers, administrators, legislators, trustees--knows what the performance
standard is. That is often the reason for grade inflation--an instructor's
lack of confidence in his/her grades because the standard of grading is an
unarticulated mystery. One of the real benefits of the pressures we are
getting for accountability is that assessment requires us to state our goals
and standards. I was glad to hear Doug mention a rubric his program uses to
evaluate portfolios. Much of the portfolio stuff that I have seen has been
heavy on what should be included in a portfolio and light on what it is
supposed to be evidence of.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 5 Sep 1995 10:57:20 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diane Dowdey <eng_dxd@SHSU.EDU>
Subject:      WPA Conference
 
Can someone tell me the dates and place for the WPA conference in 1996?  Thanks
Diane
Diane Dowdey
Director of Composition
Department of English
Sam Houston State University
=========================================================================
Date:         Tue, 5 Sep 1995 12:40:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Re: part-time faculty
 
Several years ago the admissions Office here called every student who
registered and attended classes in the fall but did not return for the
spring semester.  They found that most students did not return because of
financial reasons.  A few had complaints about the classes or teachers and
some felt they had enrolled in the wrong school to begin with.  We also
know that many of our students leave after their first year to take some of
the spaces at UNC-Chapel Hill that are left empty when that school's first
year students do not return.  It's a pretty interesting picture.
 
Meg Morgan
UNC-Charlotte
=========================================================================
Date:         Tue, 5 Sep 1995 13:27:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Re: Mostly A's and B's
 
About grade inflation.  I try not to use this term if I can help it because
it does conjure up all kinds of associations.    However, about 70% of our
students in first year writing receive a/b's.  And we don't know why,
precisely.  I suspect some of it has to do with lots of revising and
writing center support offered students.  I think that some of it has to do
with the less than challenging kinds of writing many are asked to perform.
Many of our teachers emphasize expressive discourse and students seem to
get really good at that really quickly.  When they move to persuasion,
argumentation, or informative writing, they struggle more.  I'm looking
into all this.
 
Meg Morgan
UNC-Charlotte
=========================================================================
Date:         Tue, 5 Sep 1995 13:33:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  <WPA-L%95090507422620@ASUVM.INRE.ASU.EDU>
 
Well, a few hours of problems with our campus server and I find that most
of what I'd been planning to say about grades and grade inflation has
already been said by David, Kim, and Doug--it is dangerous to talk about
grades in themselves as though they have clear and unchanging meanings.
A grade is an oversimplification of a complex evaluation process that is
context-bound, and if we allow ourselves to be dragged into discussions
of grading in the abstract we will not do our programs justice.  We
should be foregrounding students' performance when we talk about these
issues.
 
Another
element of the context for grading is the structure of the writing
program and institutional requirements for grades.  In our program,
students need to get a C or better in core writing courses in order to
fulfill university requirements (unless they are in an associates program
in electrical engineering, which accepts a D- in a comp course as
evidence of writing proficiency).  So all our notions about what grades
mean in our core courses revolve around this institutional standard, that
a C is acceptable but a C- is not.  Add to this our placement program,
which attempts (and succeeds, I like to think), in getting students into
the right spot in the program to start with; most of the students in each
course, then, should be capable of success in that course.  Since
students who get a C have submitted portfolios that just barely
demonstrate minimal competence in relation to the course goals we have
defined, I'd expect the "average" student in each class to be able to
produce work better than a C.  We expect to see most grades distributed
between A and C (and we do).  In a different context, we might expect
different sorts of things.
=========================================================================
Date:         Tue, 5 Sep 1995 16:32:48 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: 4C's election
In-Reply-To:  <WPA-L%95090507422620@ASUVM.INRE.ASU.EDU>
 
I'd like to bring to your attention that WPA member Barbara Stout is a
candidate for secretary of CCCC.  Her current responsibilities include a
composition program of about 2,000 students per semester, 25 full time
faculty, and 50+ adjuncts.  Her perspective as the administrator of a
large writing progam will be an asset to out CCCC colleagues.  In
addition her publications focus on matters of concern to writing program
administrators.
 
Should you wish additional information, please check your forthcoming
CCCC ballot.
 
        Judy Pearce
=========================================================================
Date:         Tue, 5 Sep 1995 14:25:16 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "THERESE M. ZAWACKI" <tzawacki@OSF1.GMU.EDU>
Subject:      Re: part-time faculty
In-Reply-To:  <199508302053.QAA18345@rodan.rs.itd.umich.edu>
 
In response to Bill Condon's message that we need to demonstrate to
administrators that having poorly paid and poorly prepared comp teachers
damages the effectiveness of fy comp, I think we have to revisit yet
again the question of what we (in all of our diversity) think makes fy
comp, at our institution, an effective course.  And are the qualities
that make it effective (small classs size, for example, which, in
turn, creates community, which, in turn, seems to aid retention)
the qualities that militate in favor of more pay for those who
teach it?
 
Terry Myers Zawacki
George Mason University
=========================================================================
Date:         Tue, 5 Sep 1995 15:16:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: It's happened! Windows '95 !! (fwd)
In-Reply-To:  <01HUMGTM6OJ8000DNR@urvax.urich.edu>
 
On Mon, 28 Aug 1995, Dona Hickey wrote:
 
> Deborah H and anyone else favoring MAC:  have you seen the MAC T-shirt
> that reads only:  Been There, Done That   ?
>
> Dona Hickey
>
 
 
No, Dona.  Looks great, however; anything to promote the REAL truth!
 
Deb
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Tue, 5 Sep 1995 14:06:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: networks and distance courses
In-Reply-To:  <950821.165629.EDT.SULLIVAN@VM.TEMPLE.EDU>
 
On Mon, 21 Aug 1995, Frank Sullivan wrote:
 
> There was also an interesting FIPSE project on Comp and distance learning going
>  on at Wayne State. Give Ellen Barton a call. She's not involved, but she can t
> ell you who is.
>
Sorry to reply to this so late (and probably without realizing that someone
else already has), but the FIPSE Wayne State Project is/was headed by
Mary Minock in the College of Lifelong Learning.  Contact her directly.
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Tue, 5 Sep 1995 12:25:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  <WPA-L%95090507422620@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Sep 5, 95 07:42:25 am
 
I was surprised and delighted to read this thread, after being away for a
week.  I kept waiting for the Romantics to reply, with the usual litany
about grades being evil, the job for comp to bring out the beauty of each
student's soul, the function of comp as individualizing instruction and
goals for each student, and so on.  Are you folks in hiding or still at
the beach looking at sunsets?  The underlying assumptions here so far are
quite classic: it is possible to assess student writing and to articulate
standards, and, furthermore, it is our job to do so.  My main problem with
grade inflation is not that grades are too high but that the good writers
are not challenged.  This argument is similar to the one for placement
testing: by putting the better writers together they can be (often for the
first time) required to revise and to do REALLY good work (even as the
weaker writers get special help to keep them from flunking out).  If buy
this approach, then grading in comp is important not as complicity with
outside agencies and demand but as an expression of what we are trying to
accomplish as professionals.  --Ed White
=========================================================================
Date:         Tue, 5 Sep 1995 13:40:43 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      Re: Mostly A's and B's
 
I wonder if Doug might be willing to share the portfolio rubric he mentioned,
either on-list or privately?
 
Ken Smith
ksmith@vines.iusb.edu
=========================================================================
Date:         Tue, 5 Sep 1995 16:58:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Alice M Gillam <agillam@CSD.UWM.EDU>
Subject:      Re: part-time faculty
In-Reply-To:  <WPA-L%95090321003051@ASUVM.INRE.ASU.EDU>
 
Dear Barbara -
 
This message is only to you because it mixes professional
and personal messages.
 
First, thanks for the pictures.  It was great to
see you at the WPA conference even if we didn't have time for a side
trip.  Maybe later.
 
Second, Chuck and I are working frantically this year to
promote/expand the WAC program here.  We're making a presentation before
the Deans' Council on Sept. 26 and hope to gather letters from Deans
explaining why they fund or support the funding of WAC.  As one of our
favorite deans, your name came up as a person who might such a letter
for us?  Would you be willing to do this--ie. write a hard copy letter
addressed to UWM Deans Council c/o Chuck and me?  It wouldn't have to be
long, and lord knows, you know the reasons that it is important to fund
WAC programs.  You could and probably should speak from your own campus's
perspective.  In any case, let me know if this is possible.
 
Finally, let's keep in touch.  Hope the fall isn't too crazy.  I did
relocate my mom in Milwaukee's Protestant Home.  It's been a difficult
adjustment, but she's doing better this week.
 
Alice
=========================================================================
Date:         Wed, 6 Sep 1995 09:00:02 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Braye <brayes@NUMEN.ELON.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  <199509051925.AA23690@wiley.csusb.edu>
 
A couple thoughts on this thread.
 
We need to be careful throwing around the phrase "grade inflation,"
as if it was some accepted phenomenon.  Milton, Pollio, and Eason's
book, Making Sense of College Grades, published in the 80's, argued
that grade inflation was only a concern of colleges, not of businesses
who hired, etc.  So we may be arguing over very little.
 
I do agree, Meg, that it is the level of thinking that the writing
demands that is important, and this may not mean just using
persuasion or argumentation (since too often even these are simplified to the
most basic levels).  Instead, how do we design writing assignments
which ask our students to engage in connected thinking and learning.
Because when we do, our evaluative criteria must change.  We will
be looking at texts that are far more messy in their thinking, because
students are searching for meaning rather than regurgitating, finding
words for already completed thinking.  This becomes the real
struggle.  How do we evaluate good writing about messy thinking?
 
Finally, Ed, it seems you assume that students are motivated to
better writing by the grade.  I'm not convinced.  We may encourage
the process, indeed, doing all that you say, without having to
stamp a label on that process.  I don't know if that puts me in
your Romantic paradigm, but give me a candlelit dinner and I
get all mushy.
 
Steve Braye
Elon College
=========================================================================
Date:         Wed, 6 Sep 1995 08:42:43 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Mostly A's and B's
 
Ken and others,
 
I'd be happy to send a copy of the rubric to anyone who asks.  Because I
think it important to have a full context, the rubric will come embedded in
a 12-page document explaining a bit about the 101 course here and
discussing other grading features in the course.  (The rubric itself is 4
pages long.) We have a rubric for grading "Writing Practices and Classroom
Contributions," for example.
 
At 59K, this document is too long to post to the list.  However, I'm will
to send electronic versions to whomever asks, and I'm willing to send paper
copies in the mail, at least until it looks like our postage budget is
shot.
 
Obviously, if I'd gotten our Writing Program home page on the Web up and
running, that would be the most desirable way of divvying this out.  But
it's not there yet.
 
Doug
 
 
>I wonder if Doug might be willing to share the portfolio rubric he mentioned,
>either on-list or privately?
>
>Ken Smith
>ksmith@vines.iusb.edu
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Wed, 6 Sep 1995 08:45:48 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: WPA Conference
 
I'm 90% sure that the 1996 WPA conference is in July at Miami University,
Oxford, Ohio.  Chuck Shuster or Jeff Sommers would know.  Or Barbara C?  I
know you're on the list; do you have a better recall than me?
Doug
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Wed, 6 Sep 1995 09:02:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      Re: Mostly A's and B's
 
>... I kept waiting for the Romantics to reply, with the usual litany
>about grades being evil, the job for comp to bring out the beauty of each
>student's soul, the function of comp as individualizing instruction and
>goals for each student, and so on.  Are you folks in hiding or still at
>the beach looking at sunsets?  The underlying assumptions here so far are
>quite classic: it is possible to assess student writing and to articulate
>standards, and, furthermore, it is our job to do so.
 
Yikes, Ed, I had no idea you were this put out with us.  As a true
Romantic, rather than the dippy caricature of one so often
treated as the reality in this business, I'm too busy reading all
of the early, informal writing I ask for to figure out who my
students are, where they are, and what sort of response will move
them into a more complete command of their literacy.  As far as
the soul part goes, while I do nothing to demand bringing out
beauty, etc., I find that those who have what I'd rather call
Sublime experiences with their writing start setting their own
standards far beyond any I could enforce with traditional
apparatus.  Why are standards and individualized, complex
evaluation incompatible?  Why are standards and attention to a
powerful meaningfulness in the experience of a writing class
incompatible?  Why do I think I learned how to manage being a
Romantic, but with standards, from you?
 
Keith Rhodes                             -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
0100710@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Wed, 6 Sep 1995 09:45:42 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      Re: Mostly A's and B's
 
Ed's comment reminds me of the 101 class I took as a freshman and the one
paper I still recall writing, a comparison and contrast essay about the
relative merits of dogs and cats as house pets.  I believe I got some sort of
A on that lightweight paper.  Then I think of what happens if we get
something more serious with all of the students, including the stronger
students that Ed was reflecting on.  My class has met 3 times this term, and
they've been reading an essay about Old Order Amish conceptions of literacy,
and yesterday a freshman said that she felt that "literacy shouldn't be just
a formality to enforce group ideology."  I had to leap up and write the
quotation on the board, I was so pleased.  Partially I'm sure I was pleased
because I agree with her, but mostly I was pleased because she was working
her way into the complexity of the topic and setting a high standard for her
classmates and so forth.  I feel cheated when I think back on the 101 class I
took, but as Ed suggests, we don't have to keep cheating our own students out
of the pleasures of taking on something difficult as they read and write.  If
he were available I'd commission Walt Whitman to write a chant in praise of
difficulty.
 
Ken Smith
=========================================================================
Date:         Wed, 6 Sep 1995 09:28:09 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      mostly As and Bs
 
Ed White is exactly on target when he says that student writers are not challen
ged.  We too have a grade pattern of 60 - 70% As and Bs.  When people (e.g., de
ans) ask me if that is too high, I reply that I don't know, because we have not
 been able to do the research to look at the quality of writing in the program.
  I also say that the grading pattern does not match what I hear in the hallway
 from teachers, who often lament the quality of the writing they receive.  When
 I read student writing that has been graded (often because teachers have becom
e ill or have departed the program in mid-semester) I often find that teachers
have settled for relatively error-free but mostly bland writing.  I consider it
 one of my challenges as a WPA to help inexperienced teachers learn that they
can challenge students to do better work, and that they do not have to reward m
ediocre (albeit clean/correct) writing with As and Bs.
=========================================================================
Date:         Wed, 6 Sep 1995 08:50:37 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: Mostly A's and B's
 
I too would like to see a copy of Doug's university's portfolio
scoring rubric.
 
Kristine Hansen
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Wed, 6 Sep 1995 11:08:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  <199509051925.AA23690@wiley.csusb.edu>
 
On Tue, 5 Sep 1995, Edward White wrote:
> week.  I kept waiting for the Romantics to reply, with the usual litany
> about grades being evil...
 
Sorry Ed. I got distracted and missed the cue.
 
> the beach looking at sunsets?  The underlying assumptions here so far are
> quite classic: it is possible to assess student writing and to articulate
> standards, and, furthermore, it is our job to do so.
 
I agree with you here. And I can still say, without contradition, that grades
are quite evil.
 
I would argue that you besmirch the honorable practices of articulating
standards and performing assessment by conflating them with grading,
which is not the same thing at all. Grading is a ranking system, and a
kludgy one at that. It *purports* to reflect evaluative assessment of
student work, but as Susanmarie wisely reminds us, writing and evaluation
are much more complex than the grading system can account for.
 
Besides, the worst offense of the system is its powerful diversionary
effect, drawing student and teacher attention and energy into its vortex,
distracting everyone from the better task of learning and writing. If
students, for instance, have 'attaining grades' as their *primary*
consideration (and they do!), they are spending that much less time and
energy concentrating on learning to write well. They are learning, but
what they learn is how to work the grading system, not how to write well.
 
Here's a line I grabbed from a local list today, from a teacher who says he
just polled his students to find out if their main concern was learning to
write or getting good grades. Grades won, he said, hands down: "My students,
anyway, don't care to learn how to write; they want to learn whatever is
necessary to make a good grade."
 
I'll join Steve at the Romantic's dinner table. Proudly.
 
--Eric Crump
=========================================================================
Date:         Wed, 6 Sep 1995 13:28:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Anne Beaufort <beaufor@AMERICAN.EDU>
Subject:      Re: Mostly A's and B's
 
To Ken or Doug, I'd like to get a hard copy of the 10 page document you
mentioned
on the WPA list serve.  Anne Beaufort Department of Literature, American
University  4400 Massachusetts Ave. NW  Washington, DC 20016
=========================================================================
Date:         Wed, 6 Sep 1995 13:11:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      Re: Mostly A's and B's
 
Doug,
        Here comes the deluge.  Rubric, please.  Electronic text
will do nicely as long as it is in ascii, otherwise only snail
will work.  Thanks.
 
Keith Rhodes
Coordinator of Composition
English Department, Colden Hall
Northwest Missouri State University
Maryville, MO 64468
816-562-1860
0100710@Acad.NwMissouri.Edu
=========================================================================
Date:         Wed, 6 Sep 1995 12:11:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Rubrics and Scoring Guides
In-Reply-To:  <9509061336.AA55482@rs6000.cmp.ilstu.edu> from "Doug Hesse" at
              Sep 6, 95 08:42:43 am
 
To Ken and others, I urge you NOT to use the word "rubric" for a scoring
guide; it is exactly wrong for what we usually mean.  Rubric comes from
the Greek meaning something hidden and secret, while a scoring guide is by
definition a way to make public and clear the criteria for scoring
something. The term "rubric" actually illustrates what is wrong with
jargon: the wrong metaphor in a word designed to hide its meaning from all
but the ingroup.  I really dislike the jargon of writing assessment, with
its rubrics, prompts, and the like, which seems to me to come from the
worst kind of educationeze.  --Ed White
=========================================================================
Date:         Wed, 6 Sep 1995 12:27:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Romantic Grading
In-Reply-To:  <950906090235.20811478@ACAD.NWMISSOURI.EDU> from "KEITH RHODES"
              at Sep 6, 95 09:02:35 am
 
To Keith and other good romantics, I didn't mean to sound ill-natured
about Romantic grading; I'm pretty romantic myself, ah the candle-lit
dinners indeed.  Keith is surely right that we need to blend the view of
writing as individual expression with the more social view.  But there is
an extreme romanticism that argues the ONLY reason to teach writing is to
develop individuals, that the social responsibility expressed by grading
is essentially evil; Peter Elbow once told me, on this matter, that the
only reason a writing teacher should give grades is that you must do so to
keep your job.  I don't agree with that view, since I think we do have
responsibility to more than our students.  And I think students who get a
grade of A for OK stuff are being deceived; as Peter has also pointed out
more than once, it's the students BEST work that should be revised, not
the worst. Ever try to get a student to revise a paper that has been
graded A?  Forget it. --Ed White
=========================================================================
Date:         Wed, 6 Sep 1995 12:49:27 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Mostly A's and B's
In-Reply-To:  note of 09/06/95 09:07
 
Hey, Eric. How about making writing well the condition for getting a good
grade? Isn't that what we're talking about?
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 6 Sep 1995 12:52:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Resent-From: "David E. Schwalm" <IACDES@ASUACAD>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      WPA-L: c557506@SHOWME.MISSOURI.EDU joined the list
 
The person with this address just subscribed to wpa-l under the name of "Your
Name." I'd appreciate it if Your would unsubscribe and resubscribe using the
name that he or she gets on paychecks and the like. Thanks much.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
*** Forwarding note from LISTSERV--CMSNAMES 09/06/95 09:19 ***
Return-Path: <owner-WPA-L@ASUVM.INRE.ASU.EDU>
Received: from ASUVM.INRE.ASU.EDU (NJE origin LISTSERV@ASUACAD) by
          ASUVM.INRE.ASU.EDU (LMail V1.2a/1.8a) with BSMTP id 8827; Wed,
          6 Sep 1995 09:19:52 -0700
Date:         Wed, 6 Sep 1995 09:19:52 -0700
From:         "L-Soft list server at ASUACAD (1.8b)"
              <LISTSERV@ASUVM.INRE.ASU.EDU>
Subject:      WPA-L: c557506@SHOWME.MISSOURI.EDU joined the list
To:           David Schwalm <IACDES@ASUACAD.BITNET>
X-LSV-ListID: WPA-L
 
Wed, 6 Sep 1995 09:19:52
 
Your Name <c557506@SHOWME.MISSOURI.EDU> has  just subscribed to the WPA-L
list (Writing Program Administration).
=========================================================================
Date:         Wed, 6 Sep 1995 15:31:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: mostly As and Bs
In-Reply-To:  <WPA-L%95090607531737@ASUVM.INRE.ASU.EDU>
 
I'm with ya, Richard. Students often are not adequately challenged. But it
doesn't follow that grades in any way provide means for productively
challenging them. Grades provide motivation, sure. A stick or a carrot,
depending.  I'd rather see students motivated by interest (even, gasp,
passion) to communicate. Grades not only fail to contribute to that kind
of motivation, they actively impede it.
 
I have a theory (I just thought of it) that almost all fine writers
*get through* graded writing situations, and *then* begin developing as
writers when they find themselves in compelling rhetorical contexts. Or,
they become good writers when they *want* to, not when they *have* to.
 
--Eric Crump
=========================================================================
Date:         Wed, 6 Sep 1995 14:12:00 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Rubrics and Scoring Guides
In-Reply-To:  <199509061911.AA21079@wiley.csusb.edu>
 
Ed--is there another root for "rubric" that I don't know?  I thought it
was from the Latin _rubrica_, for "red", and referred to the large
initial letter at the beginning of medieval manuscripts which were
usually colored red.  Thus it came to mean a heading or a direction in a
prayer book as to how to proceed ("all kneel here") which still appear in
some liturgical texts.  At least, this is what I have been telling my WAC
seminars.  Please let me know if I have been telling folks the wrong
stuff all these years!
Sue McLeod
 
On Wed, 6 Sep 1995, Edward White wrote:
 
> To Ken and others, I urge you NOT to use the word "rubric" for a scoring
> guide; it is exactly wrong for what we usually mean.  Rubric comes from
> the Greek meaning something hidden and secret, while a scoring guide is by
> definition a way to make public and clear the criteria for scoring
> something. The term "rubric" actually illustrates what is wrong with
> jargon: the wrong metaphor in a word designed to hide its meaning from all
> but the ingroup.  I really dislike the jargon of writing assessment, with
> its rubrics, prompts, and the like, which seems to me to come from the
> worst kind of educationeze.  --Ed White
>
=========================================================================
Date:         Wed, 6 Sep 1995 15:54:33 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: mostly As and Bs
In-Reply-To:  note of 09/06/95 13:31
 
We probably can't generalize about what motivates writers to write. Grades
work for some people, not for others. Deadlines work especially well for me.
Occasionally love of the game works too. I'm not wild about grades alone as a
motivator. On the other hand, if you try to motivate some students with love
of the game in your writing course, they will often conclude that you are
giving them more time to spend on physics and psychology. Your course becomes
the blowoff in their academic economy. Multiple motivators: 1) grades, sure;
2) interesting and challenging assignments; 3) utility; 4) communicate a sense
that the course adds value; 5) soul expansion.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 6 Sep 1995 19:58:54 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      Rubrics and Scoring Guides
 
Ed,
 
I enjoyed your brief lesson in avoiding assessment jargon.  Hurray for the
beauties and the force of the familiar style--thanks for the reminder, which
I need from time to time.
 
Ken S.
=========================================================================
Date:         Wed, 6 Sep 1995 21:21:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Romantic Grading
In-Reply-To:  <199509061927.AA21650@wiley.csusb.edu>
 
On Wed, 6 Sep 1995, Edward White wrote:
> Ever try to get a student to revise a paper that has been
> graded A?  Forget it. --Ed White
 
Yeah! This is an example of what I'm trying to get at here. The grade
*becomes* the end toward which students strive. Writing well is
incidental, a means to attain the grade. Just doesn't seem like a
productive situation to me.
 
--Eric Crump
=========================================================================
Date:         Wed, 6 Sep 1995 21:32:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  <WPA-L%95090612492827@ASUVM.INRE.ASU.EDU>
 
On Wed, 6 Sep 1995, David E. Schwalm wrote:
> Hey, Eric. How about making writing well the condition for getting a good
> grade? Isn't that what we're talking about?
 
That's what we're talking about, sure, but it's what I'd like to argue
against. Writing well, if it's done mainly to attain a grade is not as
likely to result in learning about writing. More likely to result in
learning about asserting ends over means. The whole 'process' movement
has been undercut at every turn, I think, by our ubiquitous and seemingly
untouchable grading system, which is a fundamentally product-oriented
feature of a traditional (industrial/print culture) product-oriented
educational system and sensibility.
 
If nothing else, grading is archaic. It has outlived its native cultural
setting. But it's also an anchor chain around the neck of pedagogical
progress and innovation.
 
--Eric Crump
=========================================================================
Date:         Wed, 6 Sep 1995 22:47:40 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Ballinger <MGBalling@AOL.COM>
Subject:      Placement
 
I have just started a new WPA position, suffering through my first experience
here with the existing placement procedure for first-year writing.  The
existing procedure consists of having students write an impromptu essay for
one hour, then faculty read (after a norming session) and assess students for
appropriate placement.  This procedure occurs the first day of class,
basically running the entire first week.  It kills a week of instruction, and
has killed me in the process with my office door being broken down with irate
students placed in 100 because "they don't need it."  Now, my question to the
list members if this:  How do you persuade senior faculty to pilot another
model?  I want to move to placement over the summer, sanity's sake being
primary, but anticipate resistance because "they travel."  We have no grad
students upon whom to call, just two junior faculty who are present during
summer.  What I want to emphasize is the fact that the learning environment
in 100 was seriously impaired with such a model of going into class
immediately.
 
Any words of wisdom are greatly appreciated to help me build my case.
 
Thanks.
 
Mary Ballinger
Coordinator of Writing
University of Charleston
2300 MacCorkle Avenue, SE
Charleston, WV  25304
304-357-4733
mgballing@aol.com
=========================================================================
Date:         Wed, 6 Sep 1995 22:37:33 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Mostly A's and B's
In-Reply-To:  note of 09/06/95 19:31
 
"Writing well, if it's done mainly to attain a grade, is not as likely to
result in learning about writing." This is an interesting statement. It is
interesting because the comparison is not complete: writing well for a grade
is not as likely as what to result in learning about writing? But it is also
interesting because I don't feel the self-evident force of it. This statement
needs defending--or at least some explaining. It seems to me that if a student
experiences writing well--for whatever reason or motive--the student will grow
as a writer.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 7 Sep 1995 05:39:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      Re: Placement
 
Mary,
        I can't vouch for wisdom, but here's a story to tell your
faculty.  On our campus, one that sounds like yours, we do
placement over the summer.  There are three separate sessions, so
most everybody can make at least one.  Faculty at all levels
participate -- mostly, I think, because faculty at all levels
teach composition.  Because they have a stake in the results, they
want a role in the process.  It has also become clear that the
placement sessions are a vital part of our over-all process of
inquiring into our program and planning for the future, so folks
want to have a hand in it for those reasons as well.
        My sense is that these sessions are becoming more
attractive, too, the more we move toward Elbow's idea of dumping
the 1-6 numbers as the focus and getting right to the issue at
hand: what course this student seems to need.  It all comes to
seem more relevant, more interesting, and more rigorously
intellectual -- the things some senior faculty might otherwise
feel is missing from comp-related work.  Drawing in senior faculty
is critical not only for all the socio-political reasons, but
because they tend to be the best readers, insightful and reliable.
        Unfortunately, I can't tell you how to do this because I
had nothing to do with it.  I can put you in touch with our
coordinator of assessment, Deanna Sergel, if you want to hear
more. Analog communication only, though.
 
Keith Rhodes                             -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
0100710@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Thu, 7 Sep 1995 05:28:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Placement
 
Mary,
Here the students write the placement essay on designated dates in April
and May (our Advisement Center sets them up) and the faculty readers read
them the week after finals and graduation, BEFORE they take off for the
summer.  That way the students are ready to register over the summer and
don't miss that first week of class.  We still have late admits who take
the test on a date scheduled just before classes start, but that's a
relatively small number of students.
 
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Thu, 7 Sep 1995 08:33:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Bob Holderer" <RHOLDERER@EDINBORO.EDU>
Subject:      Re: Placement
 
What are the prevailing thoughts concerning the use of the SAT II as a
placement instrument?
 
Bob Holderer
=========================================================================
Date:         Thu, 7 Sep 1995 08:14:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Rubrics and Scoring Guides
In-Reply-To:  <Pine.OSF.3.91.950906140837.3660C-100000@unicorn.it.wsu.edu>
 
Kneel before the rubric.
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 7 Sep 1995 06:23:18 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: mostly As and Bs
In-Reply-To:  <WPA-L%95090615543414@ASUVM.INRE.ASU.EDU>
 
Motivating students to write is tough indeed, especially if they have had
negative writing experiences in the past so that they either dislike
writing or have little confidence in their ability.
Law students even face the threat of dim job prospects if they cannot get
their writing up to par - still, the writing course gets too little
respect in many places.
 
To a large extent, then, at least in law school, it is truly the force
of writing professor's personality that makes the motivational difference.
Cajole them;  charm them;  encourage them; sympathize with them;  and be
honest with them about whether their work "makes the grade" no matter how
much you hate to deliver bad news about poor quality.
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Thu, 7 Sep 1995 10:03:29 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         "Brian A." <BAHUOT01@ULKYVM.LOUISVILLE.EDU>
Subject:      Placement
In-Reply-To:  note of 09/06/95 23:21
 
Mary, one way to streamline the placement process is to abandon traditional
writing assessment procedures that require norming, rubrics or scoring
guidelines and numbered rankings.  In alternative systems, readers place
students directly into specific classes.  For a good description of such
programs look at William L. Smith's chapter in the Validating Holistic
Scoring book or Richard Haswell and Susan Wyche-Smith's article "Adventuring
Into Writing Assessment" in May, 1994 CCC.  I recently worked with a community
college who had some of your problems, and they went to a one-reader system in
which every ten papers are read by a second reader.  They seem to be happy
with the results.  There are many options available for designing placement
programs to fit the needs of particular institutions.  You might also want to
look in the last year or so WPA: Writing Program Administration for a descripti
on of the SUNY Stony Brook system.  Good luck.
                                              --Brian
 
Brian Huot
University of Louisville
bahuot01@ulkyvm.louisville.edu
=========================================================================
Date:         Thu, 7 Sep 1995 09:59:57 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: Editor of Assembly on Computers in English (ACE) Newsletter
Subject:      Call For Submissions
X-To:         Assembly for Computers and English <ace-L@vm.cc.purdue.edu>,
              MegaByte University <mbu-l@unicorn.acs.ttu.edu>,
              Writing Center List <wcenter@unicorn.acs.ttu.edu>,
              ENGLISH-TEACHERS@ux1.cso.uiuc.edu,
              Andy Harnack <engharnack@acs.eku.edu>,
              Ann Lewald <ajl7647@tntech.edu>,
              Dennis Hall <DRHALL01@ulkyvm.louisville.edu>,
              Elias <engelias@acs.eku.edu>,
              Frances Helphinstine <f.helphi@msuacad.morehead-st.edu>,
              Gordan Grant <WVGrant@aol.com>,
              Janet Whiteaker <jfw4819@tntech.edu>,
              Jennifer Jordan-Henley <jordan_jj@A1.RSCC.CC.TN.US>,
              Jill Leroy-Frazier <jfrazier@msuacad.morehead-st.edu>,
              John Hagaman <hagamja@WKUVX1.WKU.EDU>,
              John Reiss <reissjh@WKUVX1.WKU.EDU>,
              John S Watkins <jswatk01@homer.louisville.edu>,
              Laurie Cubbison <ENGCUBBI@EKU.ACS.EKU.EDU>,
              Martin Rosenberg <engrosen@EKU.ACS.EKU.EDU>,
              Michael Jackman <m0jack01@homer.louisville.edu>,
              Nancy Peterson <n.peters@msuacad.morehead-st.edu>,
              "P. Michael Campbell" <mcampbel@gtc.georgetown.ky.us>,
              Pam Childers <pfarrellch@aol.com>,
              Pamela D Takayoshi <pdtaka01@homer.louisville.edu>,
              Robert Royar <r.royar@msuacad.morehead-st.edu>,
              Sharleen Johnson Birkimer <SJBIRK01@ulkyvm.louisville.edu>,
              Stacy Clanton <smclanton@sau460.saumag.edu>,
              Ted Brown <tedbrown@msumusik.mursuky.edu>
 
Please post the following, and excuse the myriad of addresses to which
it's being sent.
 
robert
------------ cut here -------------
 
                          The ACE Newsletter
               Computers in the Writing Center (K-Grad)
 
The Newsletter of the NCTE Assembly on Computers in English seeks articles
for a themed issue of the Newsletter focusing on uses of computers in
Writing Centers.  The deadline for submission is December 1, 1995.  We are
seeking articles (500-1000 words) that
    o  describe ways that computers are used in your writing center,
    o  present ideas for integrating computers into the writing center,
    o  describe computer-mediated instruction that is based in the
       writing center,
    o  reviews software that aids in tracking usage of the writing center,
    o  tells stories (or cautionary tales) of computer-mediated writing
       centers,
    o  explains how on-line writing labs (OWLs) are set up and operated, or
    o  simply explore the concept of computer-assisted writing center
       instruction.
 
Submissions should be sent directly to the Editor/Publisher (Robert Royar)
at
    r.royar@msuacad.morehead-st.edu
or submitted in DOS-Text format on a 3-1/2" DOS disk to
    Dr. Robert Royar
    MSU UPO 635
    Morehead, KY 40351
 
All published articles are covered by the NCTE Affiliate Information
Exchange Agreement and will appear both in the ACE Newsletter (an
offset-print publication) and on the ACE-L web page (yet to be constructed).
 
In a Nutshell
=============
 
Publication:  The ACE Newsletter
Focus:        Computers in the Writing Center (K-Grad)
Deadline:     December 1, 1995
Length:       500-1000 words
Format:       email or DOS-Text
Contact:      Editor, Robert Royar r.royar@msuacad.morehead-st.edu
 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!   NOTE:           REPLY TO Robert, NOT TO THE LIST   !!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
=========================================================================
Date:         Thu, 7 Sep 1995 09:54:18 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      handicapped students
 
Here's a question we've been wondering about.  Maybe some of you have dealt
with this on a more than ad hoc basis.
 
We are a university with a large rehab program.  Consequently, we have a
number of variously disabled (abled?) students in our writing classes, and
it is often difficult for instructors to know how to involve them
productively in such things as group work, peer editing, and the various
activities that go on in writing classes that are less of a problem in
traditional lecture-discussion situations.
 
Blind students seem to present the least problem to instructors, since the
university supplies them with readers and typists.  They can dictate
in-class writings and participate in discussions.
 
Quadriplegics and students who cannot speak easily or fluently are the
biggest problems, since they can't keep up with discussion, or type fast
enough on their keyboards to get enough out of class time.
 
Instructors are concerned about two issues:
 
        1. seeming to exclude such students because they can't participate
adequately in these activities.
        2. short-changing them in terms of their educational experience.
 
Any experience with these problems? Any advice to offer?
 
Dennis
(a romantic grader who is sometimes severe)
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Thu, 7 Sep 1995 10:16:23 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Language legislation conference
 
NOTE REVISED DATES   NOTE REVISED DATES
 
CONFERENCE ANNOUNCEMENT/CALL FOR PAPERS
 
"Language Legislation and Linguistic Rights": An International Conference
 
Organizers:
 
Dennis E. Baron, English
Eyamba Bokamba, Division of English as an International Language
C. C. Cheng, Language Learning Laboratory
Braj B. Kachru, Linguistics
Douglas A. Kibbee, French
 
Dates:
 
March 21-23, 1996.
 
 
The University of Illinois will host a colloquium on Language Legislation
and Linguistic Rights on March 21-23, 1996. A select group of speakers from
around the world will address linguistic issues such as language and
culture, language and power, bilingualism;  and the linguistic aspects of
social issues such as community vs. individual rights, cultural survival,
and free trade.  It is expected that the conference proceedings will be
published.
       Language legislation and the concept of linguistic human rights have
moved to the forefront of national and international news.  In the United
States, language legislation has taken the form of the national English
Language Amendment, and a variety of state and local ordinances. In the US,
legal solutions to perceived threats have quickly found their way to the
courts, with appeals leading all the way to the United States Supreme
Court.   Many other countries around the globe have erected legal barriers
against the penetration of English or other languages perceived as threats.
 These laws often conflict with  guarantees of individual human rights,
such as the UN Charter or the D=E9claration des Droits de l'Homme.  In the
realm of international law, language protection has colored debate on such
issues as the General Agreement on Tariffs and Trade (GATT) and has
influenced the structure of international institutions like the European
Community and the United Nations.
 
=46or further information, contact:
 
                        Douglas A. Kibbee
                        Language Legislation Conference
                        Department of French
                        University of Illinois
                        2090 Foreign Languages Building/ MC-158
                        707 South Mathews Avenue
                        Urbana IL 61801
                        USA
 
=46AX:  (1) (217) 244-2223
email: dkibbee@ux1.cso.uiuc.edu
 
Those wishing to participate should send a 1-2 page proposal to the
organizers at the address listed above.
 
DEADLINE FOR ABSTRACTS: NOVEMBER 1, 1995
 
-----------------------------------------
=========================================================================
Date:         Thu, 7 Sep 1995 08:09:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Placement
In-Reply-To:  <WPA-L%95090706574914@ASUVM.INRE.ASU.EDU>
 
Mary--you might also want to look at "Adventuring into Writing
Assessment" (CCC, May 1994), by Rich Haswell and Susan Wyche-Smith.  Rich
can give you further information on how he has organized our placement
here.  Rather than using the ETS 1-6 scoring guide, we ask readers (all
experienced comp teachers) to respond in one of three ways:  definitely
101, 101 plus a one-credit tutorial (for writers who need more help), and
possibly exempt.  Only papers in the last two categories receive a second
reading.  We have studied the results by recycling papers through;  Rich
can cite the percentages for you.
 
Susan H. McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
 
On Thu, 7 Sep 1995, Brian A. wrote:
 
> Mary, one way to streamline the placement process is to abandon traditional
> writing assessment procedures that require norming, rubrics or scoring
> guidelines and numbered rankings.  In alternative systems, readers place
> students directly into specific classes.  For a good description of such
> programs look at William L. Smith's chapter in the Validating Holistic
> Scoring book or Richard Haswell and Susan Wyche-Smith's article "Adventuring
> Into Writing Assessment" in May, 1994 CCC.  I recently worked with a community
> college who had some of your problems, and they went to a one-reader system in
> which every ten papers are read by a second reader.  They seem to be happy
> with the results.  There are many options available for designing placement
> programs to fit the needs of particular institutions.  You might also want to
> look in the last year or so WPA: Writing Program Administration for a descripti
> on of the SUNY Stony Brook system.  Good luck.
>                                               --Brian
>
> Brian Huot
> University of Louisville
> bahuot01@ulkyvm.louisville.edu
>
=========================================================================
Date:         Thu, 7 Sep 1995 10:44:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Randall L. Popken" <POPKEN@TARLETON.EDU>
Subject:      Reply to Placement
In-Reply-To:  <950906224153_93036379@emout04.mail.aol.com>
 
To:  MG Balling:
 
Do you have any time at all to have a second writing task (or third) for people
placed in the developmental?  (Even a day or two?)  We've found that these suppl
ementary tasks (often more complex than the first, often with an assigned readin
g involved) help us get a more homogeneous group in our developmental courses.
 
It's not extremely time consuming either.  (We have 1000 freshmen, about 20% in
developmental.  We find that between 15% and 20% of those originally placed in d
evelopmental don't belong at all, as the followup readings reveal.)
 
Good luck.
 
Randy Popken
Director of Comp
Tarleton State University
Stephenville, TX 76401
Popken@Tarleton.EDU
=========================================================================
Date:         Thu, 7 Sep 1995 10:49:33 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Randall L. Popken" <POPKEN@TARLETON.EDU>
Subject:      Reply to Re: Mostly A's and B's
In-Reply-To:  <Pine.A32.3.91.950906154259.103226B-100000@gold.missouri.edu>
 
Hey Eric:
 
If grades have outlived their usefulness and are archaic, can we find an alterna
tive for them?  Has anyone out there worked in a program with a pass/fail enviro
nment?  Is it workable?  I'm curious.
 
The P/F seems to be fairly popular in developmental courses here in Texas, but I
 haven't heard of their being used in "regular" comp.  Are they an answer?
 
Randy Popken
Director of Comp
Tarleton State University
Stephenville, TX 76401
Popken@Tarleton.EDU
=========================================================================
Date:         Thu, 7 Sep 1995 10:56:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  <Pine.A32.3.91.950906154259.103226B-100000@gold.missouri.edu>
 
"Writing well, if it's done mainly to attain a grade, is not as likely to
result in learning about writing."
 
So how do we know that is true?  I have a lot of reservations about the
way we grade, but I'm also cautious about criticisms of grading.  For
better or worse, we do live in a society where hierarchies and rewards
(grading is both) are part of our way of life.  We may prefer a social
agenda that changes those root values.  But that is a separate question
from whether or not grading genuinely promotes learning.  Do we have real
evidence about this?
 
Joan Hawthorne
=========================================================================
Date:         Thu, 7 Sep 1995 09:39:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Rubrics and Scoring Guides
In-Reply-To:  <Pine.OSF.3.91.950906140837.3660C-100000@unicorn.it.wsu.edu> from
              "Susan McLeod" at Sep 6, 95 02:12:00 pm
 
Whoops, Susan, my dictionary says you are right and I am wrong.  I can't
remember what source gave me the supposed etymology of "rubric" as from a
Greek word (which one?) for "that which is secret."  Maybe someone on the
list has a better vocabulary in Greek than I do and can hypothesize.  But
it does look as if the consensus derivation is from Latin "ruber" red, and
its current use is from the liturgical direction you cite.  I still don't
like the term when used for a scoring guide, since it is relatively
obscure jargon and (now) its canonical force denies the collegiality that
should shape a scoring guide. But thanks for the correction.  --Ed White
=========================================================================
Date:         Thu, 7 Sep 1995 11:34:19 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: handicapped students
 
I'd like to add a wrinkle to the question: what are your experiences
with accommodations for learning disabled students?
 
I had extensive law practice experience with disability law prior to
becoming a writing teacher, I'm planning a conference
presentation with two others (a psychologist and administrator) on
these issues, and I'm in the middle of writing an article on
accommodations and academic freedom.
 
The issues with students having physical disabilities are often far
more easily addressed than those hidden disabilities which, rightly
or wrongly, bring with them questions of intellectual functioning.
The problems most often seen involve the provision of extra time and
non-distracting environments, as well as the modification of
evaluation formats (i.e., exam types).  For writing courses, the
problems involve accommodations for difficulties with analytical
structures and patterns, spelling and grammar, and sentence
construction.Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Thu, 7 Sep 1995 09:44:28 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Placement
In-Reply-To:  <950906224153_93036379@emout04.mail.aol.com> from "Mary
              Ballinger" at Sep 6, 95 10:47:40 pm
 
Mary, you have a tough problem, but you are absolutely right to want to
change a system that wastes a week of instruction for placement.
Instructional time is the most expensive item for a university and such a
waste is really deplorable.  Yet placement makes sense if it can help
students wind up where they are likely to be challenged and succeed.  Is
there a way you can give the placement essay before classes begin, have a
massive scoring session the first day of classes and move some students UP
(not down) because they wrote so well on the test?  --Ed White
=========================================================================
Date:         Thu, 7 Sep 1995 11:54:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Re: Placement
 
Brian--Would the same advice hold for placements OUT of courses.  I know
we've had several discussions about this.  I am under the administrative
gun to place students out of the first semeseter of composition if they
don't need it.  This is the issue I will wrestle with over the next
semester or so.  What's your take on this issue?
 
Meg Morgan
=========================================================================
Date:         Thu, 7 Sep 1995 09:54:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Placement
In-Reply-To:  <01HUZL7R1OJ68Y56BG@edinboro.edu> from "Dr. Bob Holderer" at Sep
              7, 95 08:33:39 am
 
To Bob Holderer on using the SAT 2 as a placement instrument: No, no, a
thousand times no.  It does not even pretend to measure writing, only a
student's probability of completing the freshman year.  Might as well use
the math score.  --Ed White
=========================================================================
Date:         Thu, 7 Sep 1995 12:22:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  <11DB066EA@jkhbhrc.byu.edu>
 
Add me to that bunch, Doug--and thanks.
 
Deborah Holdstein (address below reproduced post)-----
On Wed, 6 Sep 1995, Kris Hansen wrote:
 
> I too would like to see a copy of Doug's university's portfolio
> scoring rubric.
>
> Kristine Hansen
>
> Kristine Hansen
> English Department
> Brigham Young University
> Provo, UT 84602
> (801) 378-4775
>
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Thu, 7 Sep 1995 13:35:19 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Sarkisian, Vicky" <JZDC@MUSICB.MARIST.EDU>
Subject:      placement tests
In-Reply-To:  In reply to your message of Thu, 07 Sep 1995 12:44:28 EDT
 
I coordinate the introduction to writing courses on campus
and I have been asked to come up with an initial screening
test based on reading.  We have been using Nelson Denny forms
c and d but now we are switching.  We can certainly use other
forms of that test, but I would not mind looking at something new.
 
Is their a reading test out there that some of you are using?
Could you send the name of the test with the publisher's address
please as I would like to send for samples.
 
BTW, we do get a writing sample from all freshmen to confirm
placement, but our first screening is done using objective scores.
 
Thanks for the help,
Vicky Sarkisian
Marist College
Poughkeepsie, NY
=========================================================================
Date:         Thu, 7 Sep 1995 12:39:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: handicapped students
 
>We are a university with a large rehab program.  Consequently, we have a
>number of variously disabled (abled?) students in our writing classes, and
>it is often difficult for instructors to know how to involve them
>productively in such things as group work, peer editing, and the various
>activities that go on in writing classes that are less of a problem in
>traditional lecture-discussion situations.
 
>Instructors are concerned about two issues:
>
>        1. seeming to exclude such students because they can't participate
>adequately in these activities.
>        2. short-changing them in terms of their educational experience.
>
>Any experience with these problems? Any advice to offer?
>
>Dennis
 
Dennis,
 
We don't have the same kind of large re-hab program you do, so we haven't
dealt with these on more than an ad hoc basis ourselves.  But I suspect
that with the widely-based implementation of ADA regulations we all should
anticipate more of these issues in our writing classes.
 
Another spin on serving disabled students that we *have* taken in our WAC
program, though, is a new pilot program this semester: we're adding video
technology to our on-line tutoring.  Disabled students (this was the term
used by the representative in our Access Office), when being tutored
on-line will be able to see their tutor at her terminal, and vice versa.
We're just getting this off the ground, so I haven't any experiences to
report yet, but we're excited, as were the folks in our Adaptive Computing
and Access Offices, about the possibilities.
 
Marty
 
Dr. Martha A. Townsend
Director, Campus Writing Program        writmat@showme.missouri.edu
325 GCB                                 314-882-4881 (office)
University of Missouri-Columbia         314-884-5438 (fax)
Columbia, MO  65211
=========================================================================
Date:         Thu, 7 Sep 1995 10:50:29 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Rubrics and Scoring Guides
In-Reply-To:  note of 09/07/95 09:33
 
Possible confusion of "rubric" and "runic"?
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 7 Sep 1995 10:58:41 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      placement tests
In-Reply-To:  note of 09/07/95 10:36
 
Anybody have current experience with the Degrees of Reading Power(DRP) reading
test? It's based on cloze procedures and ranks students according to their
ability to read stuff and different levels of difficulty. AS I recall, the
mental measurements annual gives it pretty high marks. I like it conceptually.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 7 Sep 1995 13:05:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: Placement
In-Reply-To:  <199509071649.MAA23690@mail.uncc.edu>
 
Margaret,
I think that placements into courses should be handled differently than
placements out of courses.  The impromptu essay seems to be an OK vehicle
for sorting people into different courses, although it has obvious
limitations as a demonstration of what students can really do as
writers.  But to be exempting students from a semester's worth of
writing, we need to know that students can already do the kinds of things
that they would be doing if they took the course, and that most likely
involves a lot of activities that won't be demonstrable in an
off-the-cuff writing sample.
 
Susanmarie Harrington
Indiana University Purdue University Indianapolis
sharrin@indyunix.iupui.edu
=========================================================================
Date:         Thu, 7 Sep 1995 12:01:32 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: Rubrics and Scoring Guides
 
Ed,
 
Your plea sent me to the American Heritage dictionary, where I discovered what
Sue McLeod knows.  The root is reudh-, and it does indeed mean red or ruddy.
Appropriate, I suppose, since a rubric is a replacement for the red ink we used
to splash all over papers.
 
I'm always fascinated by related words when we look for those Indo-European
roots.  Rubric is related, for instance, to rouge, ruby, rufus, robust (I like
that one!), corroborate, rambunctious, ruddy, bilirubin, roux, russet, and
assorted other wonderful words.
 
I, too, object to jargon, but in this case we can't fault its meaning.
=========================================================================
Date:         Thu, 7 Sep 1995 14:12:00 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Cooper <ecooper@HIBBS.VCU.EDU>
Subject:      Re: Placement
 
>I'm glad Bob Holderer brought it up.  What are people's views of the SAT II
so far?  Has anyone had any experience using it for placement?  For
anything?  I'm eager to hear.
Elizabeth Cooper
>
>
Elizabeth J. Cooper
Virginia Commonwealth University
ecooper@hibbs.vcu.edu
(804) 828-1331
FAX: (804) 828-2171
=========================================================================
Date:         Thu, 7 Sep 1995 15:10:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  <WPA-L%95090622373509@ASUVM.INRE.ASU.EDU>
 
On Wed, 6 Sep 1995, David E. Schwalm wrote:
> "Writing well, if it's done mainly to attain a grade, is not as likely to
> result in learning about writing."
> interesting because the comparison is not complete...
 
Not complete is right! I quite agree that this assertion requires
explanation *and* defending. Heck, if I was into writing books, I'd be
tempted to start with the sentence above and go from there. As it
happens, I'm better able to zip message out between meetings, classes,
and tickle matches with my kids than to construct mighty tomes, so I'll
start pecking away at that challenge you've set for me, David.
 
Now, though, it's off to another meeting...
 
--Eric Crump
=========================================================================
Date:         Thu, 7 Sep 1995 16:23:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Bob Holderer" <RHOLDERER@EDINBORO.EDU>
Subject:      Re: Placement
 
Ed,
 
Are we talking about the same test?  Doesn't the SAT 2 have a
holistically scored writing test?  The materials in front of me
seem to show the standard multiple-choice questions used to
"measure" writing plus a writing topic.
 
 
Bob Holderer
Edinboro University of PA
=========================================================================
Date:         Thu, 7 Sep 1995 16:18:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Reply to Re: Mostly A's and B's
In-Reply-To:  <950907104646266-MTATSU*POPKEN@tarleton.edu>
 
Randy,
NCTE has a committee or a commission or a task force or somesuch critter
working now on alternatives to ABCDF grading. I don't know what, if
anything, they've come up with. Pass/fail, in my not-humble-enough
opinion, is grading by another name. No better, probably, and often worse
than the system it purports to replace.
 
And that's the problem, really.  Most efforts to find alternatives are
explored within the context of this system. The grading system is so
powerful and entrenched that it undercuts most experimental alternatives.
Anecdotal reports from teachers who've tried 'no grade' classes indicate
that students either don't take the course seriously or experience anxiety
because the familiar measure of their performance is not present and they
have trouble determining how well they are doing.
 
Where grading has been successfully discarded, whole schools have done
the discarding. The secret ingredient may be revolution.
 
I'm not holding my breath, but I hold onto shreds of hope...
 
--Eric
 
|---*---*---*---*---*---*---*---*---*---*---*---*---*---*
|| "To see wisdom as consisting in the ability to sustain a conversation
||  is to see human beings as generators of new descriptions rather than
||  beings one hopes to be able to describe accurately."  --Richard Rorty
|---*---*---*---*---*---*---*---*---*---*---*---*---*---*
|| Eric Crump -*- wleric@showme.missouri.edu
||            -*- http://www.missouri.edu/~wleric/
|---*---*---*---*---*---*---*---*---*---*---*---*---*---*
=========================================================================
Date:         Thu, 7 Sep 1995 15:07:42 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Reply to Re: Mostly A's and B's
In-Reply-To:  note of 09/07/95 14:18
 
The interesting problem, Eric, is how you operate in the meantime. There are
no revolutions in the university. Ever. Even when revolutionaries take over
universities they look pretty much like they looked before--different oxen,
different gorers--but pretty much the same otherwise. I guess I am so caught
up in the current system that I feel we have a moral responsibility to give
students some idea--in the safe haven of the university--how well they are
doing before they go out in the world where a "failing grade" comes in a much
crueler form than a mark on paper.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 7 Sep 1995 16:04:45 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Placement
In-Reply-To:  <01HV01KVNTIA8Y5DOR@edinboro.edu> from "Dr. Bob Holderer" at Sep
              7, 95 04:23:15 pm
 
Bob, maybe we are talking about different tests.  The new SAT was supposed
to have a writing sample but that was dropped under misguided pressure
from some uninformed minority representatives, unaware that minorities
generally do better on essay tests than on m/c tests.  I'm not sure what
you mean by the SAT 2.   --Ed White
=========================================================================
Date:         Thu, 7 Sep 1995 16:09:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Reply to Re: Mostly A's and B's
In-Reply-To:  <950907104646266-MTATSU*POPKEN@tarleton.edu> from "Randall L.
              Popken" at Sep 7, 95 10:49:33 am
 
RandyRandy, we did a study a couple of decades ago of pass/fail grading to
see its effect on performance.  Students could elect to take one course, I
think it was, on a p/f basis.  Faculty in the study sample were not
informed of which students were doing this in their classes but gave usual
grades; grade of D and above were converted to pass for the students
selecting the option.  Average grade for a pass was just a shade above D.
The faculty, even the most romantic, voted unanimously to drop the option.
                                        --Ed White
=========================================================================
Date:         Thu, 7 Sep 1995 16:14:29 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Placement
In-Reply-To:  <199509071649.MAA23690@mail.uncc.edu> from "Margaret P. Morgan"
              at Sep 7, 95 11:54:47 am
 
Meg, there is a huge difference between placement testing (into the right
course) and equivalency testing (credit by examination).  I discuss this
difference at some length in my Developing Successful College Writing
Programs, San Francisco: Jossey-Bass, 1989, pp. 120-124.  --Ed White
=========================================================================
Date:         Fri, 8 Sep 1995 10:34:03 +0200
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         MH Orr <ORRMH@ALPHA.UNISA.AC.ZA>
Subject:      Re: Rubrics and Scoring Guides -Reply
X-To:         ewhite@WILEY.CSUSB.EDU
 
<<<  I still don't like the term when used for a scoring guide, since it is
relatively obscure jargon and (now) its canonical force denies the
collegiality that should shape a scoring guide. But thanks for the
correction.  --Ed White>>>
 
I 've been vastly confused by this etymological debate, and I think you'll
find that other colleagues and students in the British university system
(and its colonies) are too!  We use "rubric" to refer to an essay topic set
as an assignment or examination question.  [This seems to me to make
some sense, given the Oxford definition of "rubric" as "A heading of a
chapter, section, etc. of a book, written or printed in red, or otherwise
distinguished in lettering; a particular passage or sentence so marked ...
A descriptive heading or title".   Can a grade be seen as a descriptive
title?]
 
The essay topics termed "rubrics" tend usually (many would say
"notoriously") to consist of some provocative quotation or other, with the
cryptic instruction - "Discuss".  And students often fail on account of the
fact that they "ignored the rubric".
 
What you would term the "rubric" or "grade", we would call the "mark".
Ah, the English language!
 
Margaret Orr
Department of English
University of South Africa
=========================================================================
Date:         Fri, 8 Sep 1995 08:20:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Reply to Re: Mostly A's and B's
In-Reply-To:  <950907104646266-MTATSU*POPKEN@tarleton.edu>
 
Randy:
We can work on alternatives.  A few years ago, someone wrote an article in
either ccc or ce about the possibilities of using hypertext for student
records.  Expand on this possibility a bit & it isn't too hard to see how
written evaluations can be substituted for grades--including in those
evaluations samples of the students writing.
Irv
 
 
>
> If grades have outlived their usefulness and are archaic, can we find an alterna
> tive for them?  Has anyone out there worked in a program with a pass/fail enviro
> nment?  Is it workable?  I'm curious.
>
> The P/F seems to be fairly popular in developmental courses here in Texas, but I
>  haven't heard of their being used in "regular" comp.  Are they an answer?
>
> Randy Popken
> Director of Comp
> Tarleton State University
> Stephenville, TX 76401
> Popken@Tarleton.EDU
 
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 8 Sep 1995 08:58:07 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: Mostly A's and B's
 
As long as the list has gone into the merits of grading systems, I'd
like to share with you some observations from a writing teacher
removed from the undergraduate scene.
 
First of all, the string on grading and the string on evaluating
the writing capabilities and performance levels of incoming students
may not be as separate as they first appear.  It seems that few
college writing teachers can rely on the grades or work of high
schools to sort their students; I surely cannot, at the law school
level, determine my students' capabilities and skill levels based on
the laxity (sorry) of the grading systems in use in many colleges.
 
Apart from focusing on the internal mental changes and abilities which
most writing teachers seek to foster in our students, you have to
think about what are they going to _DO_ with these things.  They're
going to work, they're going on to graduate or professional school,
or they're going nowhere.  The social institutions seeking educated
and capable people rely on some indicia of writing and thinking
ability, and some fundamental level of knowledge -- we hope that the
indicia are found in grades, but any wise screener looks for first-
hand evidence as well.  Everyone does not write at the same level, we
are not all gifted in equal ways, and there are differences among the
population.  Pass/fail, or virtually all As and Bs, imply some
minimum, nothing more.
 
I've taught in law schools in which the writing courses were graded
in every way possible.  Our students may be more grade oriented than
the typical undergraduate (that may be, in part, why they're going to
law school), but several things are apparent to those of us teaching
writing in this setting.  Totally ungraded writing courses rarely
succeed, and do so only when the institutional climate is such that
the grading system is not anomalous.  Most students will focus on the
immediate results of a short-term cost-benefit analysis, and do the
minimum to pass.  Not all, but most, particularly the highly
competitive, the poorer writers, and the young.  Only intensive
individualized attention from high-status teachers can change the
results of the equation.  But from an assessment perspective, lack of
grading is great (if you have the resources and time to do it well).
 
Fully-graded courses put an incredible strain on the students, who
are being indoctrinated into a new discourse, and the anomalous
pedagogy of writing courses adds to the stress.  Grading early papers
creates disincentives to the ultimate efforts at improvement, because
the student will be limited in the final sorting due to early and
expected errors.  Early success operates in the same manner, and
students tend to slack off later on.  Weighted systems are not a
full panacea.  But from the sorting perspective, graded
systems appear almost ideal.
 
At our recent directors' conference, several of us shared
descriptions of a hybrid, and we find it to be the best of all
possible worlds.  At the start of the semester, don't grade.  Assess,
evaluate, critique, help, confer, and guide.  Teach, don't sort.
Make sure the students learn for all the "right" reasons.  But the
end-product, the final paper, is graded, just like every other course
in the school, for better or worse.  Their performance in the writing
course is closely correlated with overall performance, by the way,
and they like the course and the teachers, because we are seen as
guides and mentors, not pure sorters.  But our students do not
perform at one level; there's a basement, but varying levels above.
Of course, our ratios are far better than those in comp courses, and
most of our students are more capable.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Fri, 8 Sep 1995 11:30:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ben Reynolds <ewt2@[128.220.2.5]>
Subject:      Re: handicapped students
 
Dennis--
 
We aren't the same sort of institution, but we began working seriously to
accomodate in our summer program just this year. We went to the University's
officer in charge of accomodation (who was very helpful), and we hired
someone to consult via phone/fax with our 11 sites around the country.
She was a marvelous help, providing classroom & individual student
management techniques, etc.
 
In most circumstances, I found that what she recommended in terms of
accommodation was simply good teaching practice--for _all_ students.
 
As a guy who's been both in the classroom and on the administrator's side
of the desk in this issue, I think the biggest problem is instructors
unfamiliar with learning disabilities (or "differences," if you prefer) who
are scared and ignorant (I was both during my first experience).
 
A number of CTY classes do not resemble the traditional teaching situation.
Our math courses are individually paced, and our writing courses are all
seminar/workshop format. ADD and ADHD students do not have an easy time in
these less structured environments, but the usual tricks about helping them
maintain focus & attention make the situation tolerable.
 
We did not succeed at retaining all our students. Some kids w/ tourette's,
asperger's (sp?), & ADHD left our program.
 
In message Thu, 7 Sep 1995 04:54:18 -0400, debaron@UIUC.EDU  writes:
 
> Here's a question we've been wondering about.  Maybe some of you have
> dealt with this on a more than ad hoc basis.
>
> We are a university with a large rehab program.  Consequently, we have a
> number of variously disabled (abled?) students in our writing classes, and
> it is often difficult for instructors to know how to involve them
> productively in such things as group work, peer editing, and the various
> activities that go on in writing classes that are less of a problem in
> traditional lecture-discussion situations.
>
> Blind students seem to present the least problem to instructors, since the
> university supplies them with readers and typists.  They can dictate
> in-class writings and participate in discussions.
>
> Quadriplegics and students who cannot speak easily or fluently are the
> biggest problems, since they can't keep up with discussion, or type fast
> enough on their keyboards to get enough out of class time.
>
> Instructors are concerned about two issues:
>
> 1. seeming to exclude such students because they can't participate
> adequately in these activities.
> 2. short-changing them in terms of their educational experience.
>
> Any experience with these problems? Any advice to offer?
>
> Dennis
> (a romantic grader who is sometimes severe)
> --
>
> Dennis Baron                                           debaron@uiuc.edu
>
> Department of English                         office: 217-333-2392
> University of Illinois                                fax: 217-333-4321
> 608 South Wright Street                       home: 217-384-1683
> Urbana, Illinois 61801
>
 
Ben Reynolds                           Ben.Reynolds@Jhu.edu
Coordinator, Academic Programs         http://jhunix.hcf.jhu.edu/~ewt2/
Center for Talented Youth (CTY) STUDENT INFO Questions: CTY.EWTINFO@jhu.edu
The Johns Hopkins University    EMPLOYMENT Questions: Academic@128.220.2.5
3400 N. Charles Street                 Voice: (410) 516-0161
Baltimore, MD 21218 USA                Fax:   (410) 516-0804
=========================================================================
Date:         Fri, 8 Sep 1995 11:03:03 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Elizabeth J. Cooper" <ecooper@HIBBS.VCU.EDU>
Subject:      Re: Placement
In-Reply-To:  <199509072304.AA26409@wiley.csusb.edu>; from "Edward White" at
              Sep 7, 95 4:04 pm
 
Ed, My understanding is that after ETS dropped the writing sample in
the regular SAT, they have added a writing test to the battery of
afternoon tests that students can choose to test.  It is called the
SAT II Writing Test. It is a twenty minute writing sample that ETS
claims is enough writing for ???? (they never quite say).  Some
people have evidently started to use it for placement purposes, but I
haven't been able to locate those who do. Evidently Penn State
participated in the piloting of it but I haven't been able to get in
touch with anyone there.  If you (or anyone) can find out more about
the test, I'm eager to find out.  Thanks.
Elizabeth Cooper
=========================================================================
Date:         Fri, 8 Sep 1995 09:09:49 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Placement
In-Reply-To:  <9509081503.AA24033@hibbs.vcu.edu> from "Elizabeth J. Cooper" at
              Sep 8, 95 11:03:03 am
 
Elizabeth, thanks for the info on the SAT2 and its 20-minute writing
sample.  Maybe someone else has even more to add.  It would be interesting
to list what one can find out from the handful of sentences a student can
produce under test conditions in 20 minutes and how relevant those things
are to what we do in freshman comp.  I suspect that for some campuses it
might be enough for placement while for some others it would be wholly
inadequate.  --Ed White
=========================================================================
Date:         Fri, 8 Sep 1995 09:45:28 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         r batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      rubric
 
Rubric appears to have acquired a generalized meaning something llike "guide to
 reading," which was apparently at least part of the function of headings and l
etters printed in texts.  Thus it can mean both the question/topic that has bee
n set (perhaps at one time printed (in red??) at the top of the examination for
m), and the guide for reading a ttext (its current meaning among those devoted
to writing assessment).  Interestingly enough, several dictionaries give "exper
t" or "person learned in the rubrics of ritual" as the meaning of rubrician, le
nding support to Ed's initial post about the word meaning something hidden or a
rcane.  The IE root is reudh-, as someone reported yesterday, and there is also
 a Greek form reported in some dictionaries.  Is there some technological reaso
n that red was the color of choice?  Perhaps something having to do with availa
ble dyes, etc.?  (this is more fun than the puzzlers on cartalk, maybe because
I know next to nothing about cars).  Have a nice weekend.
=========================================================================
Date:         Fri, 8 Sep 1995 09:58:13 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         r batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      mostly A's and B's
 
Jan Levine's thoughtful post is worth reading in detail.  I would like to reply
 at greater length sometime, but for now I have a question about context.  I ag
ree that it is probably difficult for graduate and professional schools to rely
 on undergrad grades as an indicator of writing ability.  Quite aside from the
question of why we are teaching writing (grad school, career, etc.), I think it
 is pertinent to ask when the student last wrote as an undergrad.  I suspect th
at (still, after all these years of WAC) many students do most of their writing
 in their freshman year, and that things taper off from there.  It is possible
(as Kitzhaber documented) for the writing abilities developed (and graded) in t
he freshman year to deteriorate dramatically by the time of graduation.  I gues
s what I'm saying is that it is possible that students who wrote well as freshm
en and sophomores do not write well as college graduates.  It is also possible
that the writing you are asking students to do is more complex and challenging
than the writing they have been doing, and that will often result in a disinte
gration of writing abilities in various ways.
Richard Batteiger
Director of Composition, Oklahoma STate Unversity, STillwater
batteig@vm1.ucc.okstate.edu
=========================================================================
Date:         Fri, 8 Sep 1995 10:20:05 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      mostly A's and B's
In-Reply-To:  note of 09/08/95 09:26
 
The latest issue of Educational Leadership is largely devoted to the issue of
student motivation and the role of grades. Alfie Kohn cites 70 articles that
support the notion that extrinsic motivators--such as grades and praise--do
not hold up in the long run in terms of learning (in answer to the question I
asked of Eric). Intrinsic motivation is better, he says (and we all agree.)
Oh, if the only choice were between intrinsic and extrinsic!
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 8 Sep 1995 14:04:18 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Martin <jam8@CORNELL.EDU>
Subject:      SAT II: Writing Test
 
I have a bit of information gleaned from College Board publications.  The
SAT II: Writing Test is a one-hour, afternoon test designed, apparently, to
supplant the English Composition Achievement Test and the TSWE portion of
the SAT Verbal.  SAT II includes two sections:  a 20 minute writing sample
and a 40 minute multiple-choice section with questions on usage, sentence
correction, revision-in-context.  Results are posted 3 ways:  a composite
score in the traditional 200-800 range, a writing sample (WS) score, and a
mutiple-choice score (MC).  Both the WS and MC are scaled in the 20-80
range.  According to the College Board the writing sample is score
holistically by 2 readers, though I am not sure how they convert the
readers holistic scores to a numbered score and then factor that into a
composite score.
 
Nothing I've seen suggests that this test can be better than any other test
as a basis for placement into or out of writing courses.
 
 
.........................................................................
Joe Martin, Director    174 Rockefeller Hall    jam8@cornell.edu
Writing Workshop        Cornell University      (607) 255-1390
                        Ithaca, NY  14853-2502
=========================================================================
Date:         Fri, 8 Sep 1995 13:42:52 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      mostly A's and B's
In-Reply-To:  note of 09/08/95 10:20
 
Let me pick up where I left off. Oh if the only choice were between students
working because of intrinsic or because of extrinsic motivations! Intrinsic
motivation (which governs almost all learning outside of school) surely
promotes better learning (more permanent, more valued, more firmly held) than
extrinsic motivations. But Alfie Kohn et al. get a little vague when it comes
to the question about what this means in a school situation, about how we can
rethink what we do in school to bring intrinsic motivation into play. In other
words, know that intrinsic motivation is a powerful ally to learning may not
be very useful information. Thus, in many actual classrooms, we may finally
have the choice between students working because of extrinsic motivators
(grades, praise) or no motivation at all (and hence, not working). Prior to
the question of whether intrinsic motivation is better than extrinsic
motivation is the question of whether some motivation is better than none.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 8 Sep 1995 14:02:58 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      SAT II: Writing Test
In-Reply-To:  note of 09/08/95 11:03
 
Your Dean may tell you, Joe, that the SAT test is better than one you might
devise yourself because the student pays for it and someone else administers
it. One more case of privatization. I'll wear my administrator hat for a
moment(forgetting that I was a WPA). I know the SAT II exams exists, that
students pay for it, that it is offered by strangers in a high school
cafeteria somewhere, and that it involves a writing sample that my WPA has
been whining about for years, and that the test is designed and administered
by certified testing experts. You then come to me with a plan for, say, a
portfolio placement system that's going to require complex negotiations with
the high schools, will have high school teachers flooding the switch board,
will create all kinds of anxiety among students, will take up the last of the
storage place left on campus, the evaluation of which will require enormously
complex logistics and bags of money out of the dean's or (worse) the provost's
budget, and so on and on. Now, you've got to persuade me that your portfolio
placement system is going to be a lot more that marginally more accurate in
placing students than the SAT II. In fact, I doubt that you can make that
case. But there are other cases to be made. For example, the hassle in the
high schools is a valuable hassle since it sends the clear message that our
university values writing, and not only in English courses. It will make
reform of writing instruction a focus of secondary education. And so. You get
the point. You can't make placement the only goal or let the argument hang on
the effectiveness of placement alone. Or us bean counters will count your
beans.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 8 Sep 1995 16:51:45 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      mostly A's and B's (or is it As and Bs)
 
Thanks, Richard.
 
I can't give a simple answer to your question about when law students
last wrote during their undergraduate careers.  For some, their last
writing course (titled as such) was in freshman comp, if it even
existed.  Others come from schools where writing, particularly
analytical writing, was emphasized through all four years and across
all disciplines.  An increasingly large number have not come to law
school directly from college, and the number of years between the two
trips to the academy is becoming somewhat larger as well.  The
students who write the best, and of course I'm generalizing to a
dangerous degree, have in their backgrounds a heavy dose of intensive
and repeated attention to writing and rewriting, grounding in some
kind of rigorous analysis, and a love of language and reading.  When
asked, students who do well often talk about their college writing
teachers; those who don't often place the blame on their high school
teachers, or even earlier.
 
At least according to our students, we are asking them to do the most
complex and challenging writing they've ever done, and they're
probably right.  And yes, their writing abilities often disintegrate
until they're indoctrinated in the discourse and learn a new language
and way of thinking.  But even after they've mastered the discourse
and language their writing is problemmatic.  Our work involves legal
research as well as writing, and oral as well as written
communication.  The students' oral skills often surpass their
written skills, even at the start of the first year of law school.
Their most intensive writing experience in law school is in the
first year, except for the few who have the finest grades and write
articles for law journals in their second year (and edit those same
pieces in the third year).  The rich get richer.  We see a decline in
the rest of the pack's skills from the peak of the end of the first
year (we usually remark to each other about their loss of skills over
time), although some continue to improve, and some finally "get it"
quite late in the game.
 
Even after three years of law school, however, the students' written
skills are not what they should be.  They're better than when they
arrived, but most are limited in achievement by what they brought with
them.
 
A recent draft document for the ABA, prepared by the best legal
writing teachers in the nation, points out that 65% of law schools
grade writing courses by letter or number averaged into GPA.  But 23%
award only pass-fail or satisfactory grades (there are reasons the
numbers don't add to 100%).  The document goes on to state (and I'm
paraphrasing a bit here) that:
    The pass-fail policy is seen as unsound.  The message
    is that the course is unimportant, and that the abilities and
    skills is seeks to teach are not essential.  Learning writing and
    reasoning is hard work, and without the incentive of grades,
    students are not apt to put in more than minimum efforts.
    Moreover, a program that purports to tell the students that they
    have all achieved the same level of abilities in writing,
    reasoning, and research badly misleads both the students and
    employers.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Fri, 8 Sep 1995 16:46:53 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: mostly A's and B's
In-Reply-To:  <WPA-L%95090809260794@ASUVM.INRE.ASU.EDU> from "r batteiger" at
              Sep 8, 95 09:58:13 am
 
Richard, I notice you cite Kitzhaber's "findings" that seniors wrote worse
than freshmen.  He did say that, but it is surely the weakest part of he
work.  Does anyone really think that Dartmouth seniors write worse than
freshmen?  I looked up his measurement device, which turns out to be an
elaborate error count.  He simply took no account of the substance of the
writing he was measuring. A more accurate summary of his work would be to
say that seniors at Dartmouth, when writing about complex matters, make
more trivial errors than freshmen writing about relatively simple matters.
 Not quite the confirmation that seniors write worse than freshmen.
                                                        --Ed White
=========================================================================
Date:         Fri, 8 Sep 1995 16:55:57 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <v02120000ac7631f7c081@[132.236.208.206]> from "Joe Martin" at
              Sep 8, 95 02:04:18 pm
 
Joe Martin, thanks for the info on SAT2.  Now we need to hear from someone
who has some experience with the scores and their meaning. --Ed White
=========================================================================
Date:         Fri, 8 Sep 1995 21:14:52 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <IMIO100@INDYCMS.IUPUI.EDU>
Subject:      Re: WPA Conference
In-Reply-To:  Message of Wed, 6 Sep 1995 08:45:48 -0600 from
              <ddhesse@RS6000.CMP .ILSTU.EDU>
 
Doug is right about month and place, but I'm unsure of exact dates.  Jeff
Sommers will be our source for those. Hope many people on this listserv will
submit papers and attend.  The call with info about theme will be out soon.
See our WPA official photograph book in Chuck Schuster's suite at either MLA or
CCCC for pictures of hardworking as well as partying participants of former
conferences:  you'll surely be inspired to attend in 1996!
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
IMIO100@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Sun, 10 Sep 1995 09:55:29 CST6CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jim Raymond <JRAYMOND@ENGLISH.AS.UA.EDU>
Organization: University of Alabama English Dept.
Subject:      Re: SAT II: Writing Test
 
At UA we have hit upon the expedient of using standardized tests to
tell us that most students who show up at the U of A are average for
the sort of students who show up at the U of A.  Seems to be a safe
enough guess, and it keeps the test makers and the feeder schools
happy.  Also cuts down on our paper work.  We give our own placement
exams only to roughly ten percent of the the entering class:  those
who do extremely well on standardized tests, and those who do
extremely poorly.  If our results confirm the test results, we make
special arrangements for those students.
 
 
 
 
 
 
 
 
 
--Jim Raymond
  University of Alabama
  JRaymond@English.as.ua.edu
=========================================================================
Date:         Sun, 10 Sep 1995 12:03:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "J.L. McClure" <jmcclure@BLUE.WEEG.UIOWA.EDU>
Subject:      Test--Ignore
 
This is just a test.
=========================================================================
Date:         Sun, 10 Sep 1995 13:40:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Placement
 
I'm going to sound like a broken record here, but why not try portfolios?
Make them due May 1,  and you and your faculty can read them at arranged
times that don't interfere with the travel.
 
You could also have students write these essays during their Orientation,
which I assume occurs over the summer or before school starts.  Then the
writing and scoring can happen before students come to class, not after.
 
>I want to move to placement over the summer, sanity's sake being
>primary, but anticipate resistance because "they travel."  We have no grad
>students upon whom to call, just two junior faculty who are present during
>summer.  What I want to emphasize is the fact that the learning environment
>in 100 was seriously impaired with such a model of going into class
>immediately.
>
>Any words of wisdom are greatly appreciated to help me build my case.
>
>Thanks.
>
>Mary Ballinger
 
Good luck!  The system you're working with seems planned explicitly to
cause students to resent it.  And I can't imagine the faculty involved are
all that crazy about it either!
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Sun, 10 Sep 1995 12:43:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <WPA-L%95090814025995@ASUVM.INRE.ASU.EDU>
 
What if I come to you with a plan, David, that demonstrates a
collaborative effort with high school chairs/curriculum coordinators and
the university writing committee, will not take all that much time &
space, require no additional monies cuz the students will have to pay for
the cost of scoring (15.00 max), and has the usual advantanges of
placement by portfolio.
 
This becomes very doable if we make the submission of portfolios voluntary
(a kind of self-selection going on here, for those who don't submit will
be automatically required to take the firstyear writing courses.)
 
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sun, 10 Sep 1995 13:58:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Re: mostly A's and B's
 
About writing deteriorating after the freshman year....I thinkthat Fulwiler
and Young found the same thing when they assessed the WAC program at
Michigan Tech in the 80's and wondered about it.  I don't believe they
tried to figure it out.
 
Meg Morgan
UNC-Charlotte
=========================================================================
Date:         Sun, 10 Sep 1995 15:20:52 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  note of 09/10/95 10:46
 
I, as administrator, would be happier with your proposal, Irv, but as customer
centered and concerned about the value-added of all procedures, I'd still want
to be persuaded tha these extra steps produced something more than marginally
more accurate placement. Show me that placement is an incidently feature of
your portfolio system that is really intended to improve the quality of
writing instruction in the high schools, for example.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 11 Sep 1995 01:08:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Bob Holderer" <RHOLDERER@EDINBORO.EDU>
Subject:      Re: SAT II: Writing Test
 
For those who use portfolios, what alternate forms of testing do you
make for nontraditional returning students?  At Edinboro University of
Pennsylvania, we are getting significant numbers of students who are
returning from the workplace.  Also, what arrangements do you make for
those who apply and get accepted late?  We do in-house testing
periodically throughout the summer, and we sometimes test more than
100 at a time.
 
Bob Holderer
=========================================================================
Date:         Mon, 11 Sep 1995 07:29:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Placement
In-Reply-To:  <199509101739.NAA26942@rodan.rs.itd.umich.edu>
 
Mary--you might want to check with Rich Haswell here at Washington State
University (we do our placements during the summer as well as the week
before classes start).  See the article by Rich and Susan Wyche-Smith in
the May 1994 CCC, "Adventuring into Writing Assessment."
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
 
On Sun, 10 Sep 1995, Bill Condon wrote:
 
> I'm going to sound like a broken record here, but why not try portfolios?
> Make them due May 1,  and you and your faculty can read them at arranged
> times that don't interfere with the travel.
>
> You could also have students write these essays during their Orientation,
> which I assume occurs over the summer or before school starts.  Then the
> writing and scoring can happen before students come to class, not after.
>
> >I want to move to placement over the summer, sanity's sake being
> >primary, but anticipate resistance because "they travel."  We have no grad
> >students upon whom to call, just two junior faculty who are present during
> >summer.  What I want to emphasize is the fact that the learning environment
> >in 100 was seriously impaired with such a model of going into class
> >immediately.
> >
> >Any words of wisdom are greatly appreciated to help me build my case.
> >
> >Thanks.
> >
> >Mary Ballinger
>
> Good luck!  The system you're working with seems planned explicitly to
> cause students to resent it.  And I can't imagine the faculty involved are
> all that crazy about it either!
> Bill
>
>
>
> Bill Condon, Director                        Phone:  313-764-9961
> English Composition Board                    e-mail:  bcondon@umich.edu
> 1025 Angell Hall                             FAX:  313-763-0937
> University of Michigan 48109
>
=========================================================================
Date:         Mon, 11 Sep 1995 09:15:20 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      legal writing
 
For Ed:  I stand chastised about Kitzhaber.  Still, I think that students who h
ave not written complex assignments for a number of years might well write less
 well than when they were freshmen.
For Jan Levine:  I would like to see examples of the kinds of writing assignmen
ts that you give entering law students.  Primarily, I am interested in seeing h
ow we can build to that level of complexity during the undergraduate years.  Al
so, having struggled to read court decisions and other examples of legal writin
g, I am wondering how it is possible to do any worse than, say, Blackmun in Roe
 v. Wade.  Much of the legal writing and talking I hear (which is admittedly no
t much) is turgid, apparently deliberately difficult, etc.  I am not trying to
set off an explosion here.  In fact, I would say that most of the English major
s who enter our graduate program do not write as well as we need them to, and t
hat their writing does not improve all that much while they are here.  Too much
 of the professional writing in English (and even in Composition) is turgid, de
liberately (and needlessly) difficult, etc. . . .  I'm just curious to see what
you expect them to write.  And, BTW, what would you cite as examples of good
legal writing?
=========================================================================
Date:         Mon, 11 Sep 1995 09:14:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <Pine.3.05.9509101245.D14295-a100000@cwis.unomaha.edu> from "Irv
              Peckham" at Sep 10, 95 12:43:49 pm
 
Irv, the volunary portfolio plan you outline is exactly what is working
very well at Miami U, Oxford, OH.  But it took a FIPSE grant to get it
going there.  --Ed White
=========================================================================
Date:         Mon, 11 Sep 1995 09:12:18 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <D6C4A5686A@english.as.ua.edu> from "Jim Raymond" at Sep 10,
              95 09:55:29 am
 
To Jim Raymond's reasonable-sounding use of the multiple/choice test as
screening for an essay test: I am very uneasy.  While such a route is
certainly the path of least resistance, and might even work, I would, if I
were you, want to check it out.  This could easily be done by surveying
the comp teachers in the first week of classes to locate the percentage of
misplacements.  We do know that m/c verbal tests correlate with writing
much more strongly for white middle class students than for others, so the
demographics of your freshmen may make this compromise more reasonable
than it would be for an urban commuter university.  That is, I don't think
anyone should just ASSUME a correlation between the SAT and writing
ability, since not even the test publicists make that claim.  But it does
make sense not to waste money on assessments we don't need.  --Ed White
=========================================================================
Date:         Mon, 11 Sep 1995 15:23:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         AMY HANSON <YKFAM@TTACS.TTU.EDU>
Subject:      CALL FOR HYPERTEXTS:  New Online Journal
 
Apologies for the cross-postings.  Please forward as
appropriate.
 
_Kairos:  A Journal For Teachers of Writing in Webbed
Environments_
 
Kairos is a *true* hypertext journal:  it explores all
aspects of the pedagogical and scholarly uses of hypertexts,
and is written in hypertextual format.  This new hypertext
journal is designed to serve as a resource for teachers,
researchers, and tutors of writing at the college and
university level, including:  Technical Writing, Business
Writing, Professional Communication, Creative Writing,
Composition, and Literature.  Therefore, we are calling for
hypertexts addressing the following:
 
*  theoretical essays designed to help ground practice in
pedagogical theory and vice-versa;
*  empirical research reports conducted in and related to
the networked writing classrooms;
*  editorials from teachers regarding past experiences;
*  sample syllabi, with notes and commentary from the
teachers and students;
*  commentary and reviews of on resources, including
websites, M**spaces, listservs, newsgroups and print
resources;
*  reviews of pertinent software;
*  examinations and translations of previously linear texts
into hypertexts (e.g. Deluze and Gutarri's _Mille Plateau_
and Lyotard's _The PostModern Condition_).
 
(If you are a novice with hypertext, we can help you--don't
let that keep you from submitting.)
 
PLEASE VISIT THE _KAIROS_ HOMEPAGE FOR A MORE COMPLETE
DESCRIPTION:
http://www.rpi.edu/~doherm/kairos/hompage.html
 
Questions?  Inquiries?  Please address them to Elizabeth
Pass at:
ngpas@ttacs.ttu.edu
 
*****Inquiries are due by October 1, 1995*****
 
*****Submission are due by November 1, 1995:
http://www.rpi.edu/~doherm/kairos/submissions.html
(Any hypertext not in final form by December 15, 1995,
cannot be considered for the January 1996 issue.)
Please check the URL for links, text, and submission
requirements*****
 
_Kairos_ Editorial Staff:
Mick Doherty, Rensselaer Polytechnic Institute
Editor and Publisher  (doherm@rpi.edu)
 
Elizabeth Pass, Texas Tech University
Assistant Editor (ngpas@ttacs.ttu.edu)
 
Michael J. Salvo, State University of New York at Binghamton
Managing Editor (salvo@bingsuns.cc.binghamton.edu)
 
Jason Teague, IBM/Research Triangle
Graphics Editor (teaguj@rpi.edu)
 
Amy Hanson, Texas Tech University
Chief Copy Editor (ykfam@ttacs.ttu.edu)
 
Greg Siering, Ball State University
Links Editor (00gjsiering@bsuvc.bsu.edu)
 
Corey Wick, North Dakota State University
Production Manager (cwick@badlands.nodak.edu)
 
_Kairos_ Editorial Review Board (all submissions to _Kairos_
will be interactively peer reviewed):
Wayne Butler, University of Michigan (wbutler@umich.edu)
Christine Boese, Rensselaer Polytechnic Institute
(boesec@rpi.edu)
Eric Crump, University of Missouri
(wleric@showme.missouri.edu)
Dean Fontenot, Texas Tech University (gjdhf@ttacs.ttu.edu)
Jeff Galin, University of Pittsburgh (galin+@pitt.edu)
Amy Hanson, Texas Tech University (ykfam@ttacs.ttu.edu)
Bill Hart-Davidson, Purdue University
(davidswf@sage.cc.purdue.edu)
Lee Honeycutt, Rensselear Polytechnic Institute
(honeyl@rpi.edu)
Steve Krause, Bowling Green State University
(skrause@bgnet.bgsu.edu)
Lorrie LeJeune, O'Reilly Associates (lorrie@ora.com)
Rebecca Rickly, University of Michigan
(becky.rickly@umich.edu)
Richard Selfe, Michigan Technological University
(rselfe@mtu.edu)
Elizabeth Overman Smith, Auburn University
(smitheo@mail.auburn.edu)
 
_Kairos_ is a subsidiary of the D'Artagnan Communications
Group sponsored by the Alliance for Computers and Writing.
=========================================================================
Date:         Mon, 11 Sep 1995 16:28:25 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: legal writing
X-To:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
 
Richard wrote:
 
I would like to see examples of the kinds of writing
assignments that you give entering law students.  Primarily, I am
interested in seeing how we can build to that level of complexity
during the undergraduate years.  Also, having struggled to read court
decisions and other examples of legal writing, I am wondering how it
is possible to do any worse than, say, Blackmun in Roe v. Wade.  Much
of the legal writing and talking I hear (which is admittedly not
much) is turgid, apparently deliberately difficult, etc.  I am not
trying to set off an explosion here.  In fact, I would say that most
of the English majors who enter our graduate program do not write as
well as we need them to, and that their writing does not improve all
that much while they are here.  Too much of the professional writing
in English (and even in Composition) is turgid, deliberately (and
needlessly) difficult, etc. . . .  I'm just curious to see what
you expect them to write.  And, BTW, what would you cite as examples of good
legal writing?
 
My reply:
 
Explosion?  No way.  Theodore Sturgeon, a great science fiction
writer, was once asked "Isn't most sci-fi crap?"  My recollection,
probably somewhat faulty, is that his reply was "Ninety-nine percent
of everything is crap!"  Anyway, good legal writing is good writing,
period.  Opinions by Holmes and Cardozo are often cited as examples
of good legal writing, although many first-year law students find
them quite difficult to read.  I'll have to get you some other LR&W
teachers' choices from my files.  One text uses examples from
Cardozo, White's _Stuart Little_, and Tolkien's _The Return of the
King_.
 
I'll ask the publisher to send you a copy of my student assignments
so you can get a better idea of what we're looking for and what we
do.  WordPerfect diskette or print version?
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Mon, 11 Sep 1995 15:48:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Beth Callie <mbcallie@CCIT.ARIZONA.EDU>
Subject:      Computer assisted instruction
 
I am one of the Grad Assistant Coordinators of the University of Arizona
Writing Center. Currently we are writing a grant proposal for computers
(Mac Powers) and software. I would appreciate any
recommendations for writing and composition software (invention,
organization, etc.).
 
Mary Beth Callie
=========================================================================
Date:         Mon, 11 Sep 1995 19:00:43 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         "Brian A." <BAHUOT01@ULKYVM.LOUISVILLE.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  note of 09/11/95 17:25
 
To second Ed's caution about assuming correlations for different populations.
I remembering hearing Bill Smith who used to run the writing placment program
at Pitt say that math rather than verbal SAT scores correlated with placement
for his first-year students.
 
Brian Huot
University of Louisville
bahuot01@ulkyvm.louisville.edu
=========================================================================
Date:         Mon, 11 Sep 1995 18:14:26 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      ACT Verbal/Reading Tests
In-Reply-To:  <199509111612.AA16100@wiley.csusb.edu>; from "Edward White" at
              Sep 11, 95 9:12 am
 
If I might branch off for a moment from the discussion of the SAT II--
does anyone have information about the "validity" (so to speak) of
the ACT Reading test as an indicator of, well, anything?  Our state
Board of Regents recently mandaded placement in writing courses by
ACT Verbal scores.  As we have sought to make reading and responding
to texts a more central aspect of our writing courses, some concerns
have come up about how prepared students are to read.  There's been
some informal discussion about possibly incorporating the ACT reading
score into the placement procedure--perhaps by placing students
according to an average of their reading and verbal scores, rather
than by their verbal scores alone.
 
Any thoughts on whether or not such a move would be the least bit
pedagogically sound?  This is my first year grappling with the ACT in
any form and I'd welcome any comments about how to work with it.
 
Terence Brunk
Cameron University
=========================================================================
Date:         Mon, 11 Sep 1995 16:25:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carmen Werder <carmen@HENSON.CC.WWU.EDU>
Subject:      Re: Rubrics and Scoring Guides
X-To:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
In-Reply-To:  <Pine.OSF.3.91.950906140837.3660C-100000@unicorn.it.wsu.edu>
 
Susan,
So glad to hear you share your understanding of the etymology of
"rubric," for it is the same one that I have been using ever since I did
my dissertation and found it quite useful in a discussion of THE SCARLET
LETTER.  I just looked it up, and I think we're right!  I hope so because
I've always liked this word--given its "red" origins--
 
On Wed, 6 Sep 1995, Susan McLeod wrote:
 
> Ed--is there another root for "rubric" that I don't know?  I thought it
> was from the Latin _rubrica_, for "red", and referred to the large
> initial letter at the beginning of medieval manuscripts which were
> usually colored red.  Thus it came to mean a heading or a direction in a
> prayer book as to how to proceed ("all kneel here") which still appear in
> some liturgical texts.  At least, this is what I have been telling my WAC
> seminars.  Please let me know if I have been telling folks the wrong
> stuff all these years!
> Sue McLeod
>
> On Wed, 6 Sep 1995, Edward White wrote:
>
> > To Ken and others, I urge you NOT to use the word "rubric" for a scoring
> > guide; it is exactly wrong for what we usually mean.  Rubric comes from
> > the Greek meaning something hidden and secret, while a scoring guide is by
> > definition a way to make public and clear the criteria for scoring
> > something. The term "rubric" actually illustrates what is wrong with
> > jargon: the wrong metaphor in a word designed to hide its meaning from all
> > but the ingroup.  I really dislike the jargon of writing assessment, with
> > its rubrics, prompts, and the like, which seems to me to come from the
> > worst kind of educationeze.  --Ed White
> >
>
=========================================================================
Date:         Mon, 11 Sep 1995 18:32:48 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <IMIO100@INDYCMS.IUPUI.EDU>
Subject:      Re: part-time faculty
In-Reply-To:  Message of Tue, 5 Sep 1995 16:58:59 -0500 from
              <agillam@CSD.UWM.ED U>
 
Good to hear from you! I,too,have a house to myself:  so far it feels great!
Hope your mom does adjust well and grows to really like her new environment.
 
I'd be glad to write a letter. Please post a specific address, some points that
you think would make especially good sense to the deans at your school - if
there are certain ones that you have used or plan to use in your argument, and
any other instructions.
 
Anne Williams and I just got back reviews on our textbook, so we're into
revision. With an overdue article, I intend to spend the weekend at the
computer. It's surely helpful to have the time, though. I want to get the
article done before the Chancellor Search Committee begins the next week.
 
Going to NCTE? I hadn't planned on it but now have meetings I must attend.
Think I'll go to the San Diego zoo this time as I've never been there.
 
I'll start the letter as soon as I receive your cues and will get it to you
before the 26th.
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
IMIO100@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Mon, 11 Sep 1995 21:22:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <Pine.3.05.9509101245.D14295-a100000@cwis.unomaha.edu>
 
Irv,
I am myself very uncomfortable with making the students pay for the
things we do to them beyond their control and that result in decisions
which will lead to them spending money: namely, placing them, by ANY
means, into levels of courses some of which will end up costing more than
others (eg, basic writing placement versus exemption from core comp).  As
groups like AERA, NCME, and the International Language Testing
Association develop codes of conduct for themselves on ethics in
testing/assessment I think we, who in writing assessment often
operate outside the boundaries of the professional testing bodies
but also in many ways "outside" the mainstreamof rhet/comp, ned to
carefully consider the ethics of our relatively unmonitored practices.
It might be likened to aristocrats during the French Revolution, being
obliged to buy a sharpened blade for their own guillotine!
I know, you are by no means alone in this practice.
best,
Liz
lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Mon, 11 Sep 1995 21:26:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: mostly A's and B's
In-Reply-To:  <199509101853.OAA16635@mail.uncc.edu>
 
Meg Morgan,
Re writng deteriorating over the undergrad years.  Francelia Clark at
Mivhigan's ECB did a very good longitudinal study of some of the basic
writers/ freshman comp writers that followed them through three or four
years of school.  When I left there (90) she was still looking for a
publication home for the perhaps awkwardly long monograph.  Bill Condon
may know what became of it--Bill?  It was certainly worth a read.
Also Litsa Varonis (also orginally of the ECB, now in Ohio someplace) did
a study of what she called "backsliding" that was reported at 4Cs in 87
or so.
Both studies showed that writing deteriorates once students leave
compulsory writing sequence.
Liz
lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Mon, 11 Sep 1995 20:27:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: ACT Verbal/Reading Tests
In-Reply-To:  <WPA-L%95091116131924@ASUVM.INRE.ASU.EDU> from "Terence Brunk -
              English Dept." at Sep 11, 95 06:14:26 pm
 
Terence, I don't the particular ACT reading test you may use, but here are
some thoughts on the matter. On the positive side, we did include a m/c
reading test on the Cal State English Placement Test I administered back
in the late '70s (and still use).  The correlations between reading and
writing scores were very high and it is clear that many students write
badly because they read badly.  OK.  But on the other side, the reading
tests are incredibly naive in there sense of what reading consists of;
most of them assume there is only ONE way to read a text and that there
are simple right and wrong answers about texts.  (Whew, look at the typos
I have made; I don't have time or the skill to edit!)  I would be hard to
say now which are the worse, the m/c writing or reading tests.  I would
try to avoid using either.  --Ed White
=========================================================================
Date:         Tue, 12 Sep 1995 08:39:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <WPA-L%95091015205389@ASUVM.INRE.ASU.EDU>
 
I agree w/ your perspective, David.   The data is there.  It's a little
surprising, too.  The percentages of people who were placed in the
different courses were radically different.  The portfolio placement
exempted far fewer students from the first year requirement ( from about
18% down to 2 %).  The placement in 1st & 2nd semesters were quite
different, too.  Now as to which was most accurrate . . . . ?
 
I can of course immagine a way of assessing which is most accurate--very
expensive and long-term research project that I don't think anyone will
support.  Just ask yourself the question:  how can we determine which
method works best (is most accurate).  So your deanly question will not, I
think, be answered.
 
Reasons for the portfolio than go elsewhere--and the justifications, as
far as I know, are largely theoretical.  I could gather quite a bit of
support (already have, in fact), in testimonials from area chairs, etc.;
but you can imagine what an expensive and large scale research project
would be involved in "proving" that a portfolio system had improved
writing instruction.  I could of course (if I were so-inclined and not
devoted to a different research project) track whether more people in the
dept here and in area high schools used portfolios after our use of them
for placement--but to prove that portfolios (and attendent teaching
strategies) improved writing  more than non-portfolio strategies:  well .
. .
 
Irv
 
On Sun, 10 Sep 1995, David E. Schwalm wrote:
 
> I, as administrator, would be happier with your proposal, Irv, but as customer
> centered and concerned about the value-added of all procedures, I'd still want
> to be persuaded tha these extra steps produced something more than marginally
> more accurate placement. Show me that placement is an incidently feature of
> your portfolio system that is really intended to improve the quality of
> writing instruction in the high schools, for example.
>
> -- David E. Schwalm, Dir. of Acad. Planning, ASU East
> ___Vice Provost for Acad. Programs, ASU West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
 
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 12 Sep 1995 08:50:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <199509111614.AA16160@wiley.csusb.edu>
 
Theirs & Michigan's were of course my model.  We think we can do ti
without a grant (although I had a grant in the spring to run a pilot
assessment.)
 
Irv
 
 
On Mon, 11 Sep 1995, Edward White wrote:
 
> Irv, the volunary portfolio plan you outline is exactly what is working
> very well at Miami U, Oxford, OH.  But it took a FIPSE grant to get it
> going there.  --Ed White
 
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 12 Sep 1995 08:53:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <Pine.OSF.3.91.950911211452.2587C-100000@carbon.cudenver.edu>
 
thanks, for the note, Liz.
I'm just not uncomfortable with having students pay for trying to be
exempted from our firstyear program.
Irv
 -----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 12 Sep 1995 07:55:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: mostly A's and B's
In-Reply-To:  <199509082346.AA20619@wiley.csusb.edu>
 
Ed and Richard (and others interested):
 
You might want to look at Richard Haswell's Gaining Ground in College:
Tales of Development and Interpretation for a sustained argument
disconfirming Kitzhaber's contention that writing deteriorates by the
senior year without instruction.  In fact Haswell suggests that student
writing improves in spite of the often wrongheaded instruction offered in
their first-year comp classes.
 
Mark Wiley
CSULB
=========================================================================
Date:         Tue, 12 Sep 1995 08:10:14 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <WPA-L%95090814025995@ASUVM.INRE.ASU.EDU>
 
David,
   Would the bean counters buy an argument that high school portfolios
might be used as an alternative placement instrument, particularly for
students who are seeking to avoid basic writing (credit/no credit)
courses, still  available for the time being in the California State
University system?
 
        And would they conceivably buy another argument that using such
portfolios will help the high schools rethink writing curricula and help
re-train teachers in what they assign and how they read student writing?
 
        And would it make sense to said bean counters to then pay a
couple of university people a few dollars more to work with groups of high
school
teachers in intensive workshops over summer break (and, if we live
in the best of possible states these workshops are funded by local school
districts who also pay their teachers a stipend to participate)?
 
        But then would said head bean counters high up in the state of
California be upset becasue funds for basic writing classes might be lost
due to the fact that fewer students are taking the English Placement
Exam, the profits from which pay for "remedial" courses ("remedial"
courses are currently being debated in CA)?  What say you Ed White to
such goings on?
 
Mark Wiley
CSU, Long Beach
=========================================================================
Date:         Tue, 12 Sep 1995 10:18:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         AMY HANSON <YKFAM@TTACS.TTU.EDU>
Subject:      CALL FOR HYPERTEXTS: New Online Journal
 
From:   TTACS::YKFAM        "AMY HANSON" 11-SEP-1995 23:34:37.74
To:     YKFAM
CC:
Subj:   cfh
 
 
 
Apologies for the cross-postings.  Please forward as
appropriate.
 
_Kairos:  A Journal For Teachers of Writing in Webbed
Environments_
 
Kairos is a *true* hypertext journal:  it explores all
aspects of the pedagogical and scholarly uses of hypertexts,
and is written in hypertextual format.  This new hypertext
journal is designed to serve as a resource for teachers,
researchers, and tutors of writing at the college and
university level, including:  Technical Writing, Business
Writing, Professional Communication, Creative Writing,
Composition, and Literature.  Therefore, we are calling for
hypertexts addressing the following:
 
*  theoretical essays designed to help ground practice in
pedagogical theory and vice-versa;
*  empirical research reports conducted in and related to
the networked writing classrooms;
*  editorials from teachers regarding past experiences;
*  sample syllabi, with notes and commentary from the
teachers and students;
*  commentary and reviews of on resources, including
websites, M**spaces, listservs, newsgroups and print
resources;
*  reviews of pertinent software;
*  examinations and translations of previously linear texts
into hypertexts (e.g. Deluze and Gutarri's _Mille Plateau_
and Lyotard's _The PostModern Condition_).
 
(If you are a novice with hypertext, we can help you--don't
let that keep you from submitting.)
 
PLEASE VISIT THE _KAIROS_ HOMEPAGE FOR A MORE COMPLETE
DESCRIPTION:
http://www.rpi.edu/~doherm/kairos/homepage.html
 
Questions?  Inquiries?  Please address them to Elizabeth
Pass at:
ngpas@ttacs.ttu.edu
 
*****Inquiries are due by October 1, 1995*****
 
*****Submission are due by November 1, 1995:
http://www.rpi.edu/~doherm/kairos/submissions.html
(Any hypertext not in final form by December 15, 1995,
cannot be considered for the January 1996 issue.)
Please check the URL for links, text, and submission
requirements*****
 
_Kairos_ Editorial Staff:
Mick Doherty, Rensselaer Polytechnic Institute
Editor and Publisher  (doherm@rpi.edu)
 
Elizabeth Pass, Texas Tech University
Assistant Editor (ngpas@ttacs.ttu.edu)
 
Michael J. Salvo, State University of New York at Binghamton
Managing Editor (salvo@bingsuns.cc.binghamton.edu)
 
Jason Teague, IBM/Research Triangle
Graphics Editor (teaguj@rpi.edu)
 
Amy Hanson, Texas Tech University
Chief Copy Editor (ykfam@ttacs.ttu.edu)
 
Greg Siering, Ball State University
Links Editor (00gjsiering@bsuvc.bsu.edu)
 
Corey Wick, North Dakota State University
Production Manager (cwick@badlands.nodak.edu)
 
_Kairos_ Editorial Review Board (all submissions to _Kairos_
will be interactively peer reviewed):
Wayne Butler, University of Michigan (wbutler@umich.edu)
Christine Boese, Rensselaer Polytechnic Institute
(boesec@rpi.edu)
Eric Crump, University of Missouri
(wleric@showme.missouri.edu)
Dean Fontenot, Texas Tech University (gjdhf@ttacs.ttu.edu)
Jeff Galin, University of Pittsburgh (galin+@pitt.edu)
Amy Hanson, Texas Tech University (ykfam@ttacs.ttu.edu)
Bill Hart-Davidson, Purdue University
(davidswf@sage.cc.purdue.edu)
Lee Honeycutt, Rensselear Polytechnic Institute
(honeyl@rpi.edu)
Steve Krause, Bowling Green State University
(skrause@bgnet.bgsu.edu)
Lorrie LeJeune, O'Reilly Associates (lorrie@ora.com)
Rebecca Rickly, University of Michigan
(becky.rickly@umich.edu)
Richard Selfe, Michigan Technological University
(rselfe@mtu.edu)
Elizabeth Overman Smith, Auburn University
(smitheo@mail.auburn.edu)
 
_Kairos_ is a subsidiary of the D'Artagnan Communications
Group sponsored by the Alliance for Computers and Writing.
=========================================================================
Date:         Tue, 12 Sep 1995 11:22:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
Subject:      Re: Computer assisted instruction
 
We had good luck using Textra Connect in a few sections at Purdue.  I wasn't
the main support person for this, but I can get you in touch with the person
who was.
 
Textra is from Norton, btw, and they seem to have pretty good support systems
in place.
 
Let me know if you want to know more.
 
Karin Evans
KarinEvans@aol.com
=========================================================================
Date:         Tue, 12 Sep 1995 11:31:25 CST6CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jim Raymond <JRAYMOND@ENGLISH.AS.UA.EDU>
Organization: University of Alabama English Dept.
Subject:      Re: SAT II: Writing Test
 
Ed White writes:
 
> To Jim Raymond's reasonable-sounding use of the multiple/choice test as
> screening for an essay test: I am very uneasy.  While such a route is
> certainly the path of least resistance, and might even work, I would, if I
> were you, want to check it out.  This could easily be done by surveying
> the comp teachers in the first week of classes to locate the percentage of
> misplacements.
 
Actually, we have the instructors get an in-class writing sample on
the first day.  If any students seems to be at the wrong level, we
move them up or down, as the sample indicates.  I'd say we move fewer
than half a dozen students, in a program of 2,000+.  I'm sure it's
not a perfect system, but surprisingly few students complain that
they are being underchallenged or overchallenged.  If they are
adamant, I offer to read a portfolio of past writing and take it from
there.
 
 
 --Jim Raymond
  University of Alabama
  JRaymond@English.as.ua.edu
=========================================================================
Date:         Tue, 12 Sep 1995 11:51:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <Pine.NXT.3.91.950912075814.21637C-100000@skimmer.csulb.edu> from
              "Mark Wiley" at Sep 12, 95 08:10:14 am
 
Mark, the profits from the English Placement test have nothing to do with
the money for remedial/developmental programs, except that the CSU is
committed to testing every eligible person for placement.  The test money
supports the test; the ILE and other funding comes from the legislature
according to a formula based on class size and predicted number of
students needing help.  Or at least that is the way it was set up when I
administered the program; has it been changed?  Your idea for working with
the high schools and portfolios is terrific and should be supported, by
the way.  If anyone in control of funds really cares about such things
nowadays.  --Ed White
=========================================================================
Date:         Tue, 12 Sep 1995 14:15:43 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      SAT II: Writing Test
 
I recall a previous employer also using a math score added to twice a verbal
score for placement into a writing class.  It seemed to get us to a tolerable
starting point, which was then adjusted after a day-one writing sample or,
occasionally, a student's petition.
 
Ken Smith
=========================================================================
Date:         Tue, 12 Sep 1995 13:21:23 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      SAT II: Writing Test
In-Reply-To:  note of 09/12/95 12:17
 
At ASUwe used the ACT for initial placement in basic writing and then a first
day writing sample in basic writing to see if there were any students who
should be moved up. We rarely moved up more that two, if any. However, we
should have done the first day writing sample in 101 to identify students who
should have been moved DOWN--probably a much larger number. The placement
break was at 20, which put about 16% of students in basic. If we had bumped it
to 22 or 23, we would have placed 32% in basic. The test is really mushy in
the middle.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 12 Sep 1995 16:39:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: format requirments for student work
In-Reply-To:  <37843.ewt2@[128.220.2.5]>
 
we have students who resist typing or word processing their out of class
writing.  we do not have a departmental policy regarding typing/word
processing, so some teachers will accept hand written work, especially
in the first semester comp course, although less so in the second semester
course.
how do others of you handle this?
 
Judy Pearce
Montgomery College
Rockville, MD
=========================================================================
Date:         Tue, 12 Sep 1995 17:45:40 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
Subject:      Re: mostly A's and B's
 
I'm really fascinated by these accounts of "backsliding that everyone is
referring to in this thread.  Does anyone have an explanation?
 
Does anyone suspect that students pay less attention to writing conventions
when there isn't a composition teacher's red pen lurking in the back of their
minds?  Or, put another way, when they are writing for audiences in other
disciplines, do those audiences care less about the "writing" than their comp
teachers did and grade more on content coverage?
 
Another possible explanation... are those instructors in other disciplines
not doing as good a job of explaining conventions and expectations,
particularly in the more advanced junior/senior levels where the intellectual
tasks may be more complex, and therefore stress the student's ability to
handle the writing?
 
This phenomenon seemed completely counterintuitive to me at first, but now
that I've thought about it a little, I really wonder if a lack of explicit
writing instruction at the upper levels, especially in discipline-specific
writing, is a big part of the problem.
 
Karin Evans
Purdue University
KarinEvans@aol.com
=========================================================================
Date:         Tue, 12 Sep 1995 14:58:40 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: mostly A's and B's
In-Reply-To:  note of 09/12/95 14:45
 
Think about backsliding in terms of how you or I might lose our grip on a
second language in which we once were fluent but subsequently had no
opportunity to use.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 12 Sep 1995 17:05:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Hughes Hobson <ehobson@MEDICINE.WUSTL.EDU>
Subject:      Re: format requirments for student work
X-To:         Writing Program Administration
              <WPA-L%ASUVM.INRE.ASU.EDU@WUVMD.WUSTL.EDU>
In-Reply-To:  <Pine.ULT.3.91.950912163423.19156D-100000@yorick.umd.edu>
 
Judy
 
My context is totally different, but, here goes anyway....
 
At the St. Louis College of Pharmacy, where I coordinate the WAC program
out of the Writing Center, there is a college-wide policy sipulating that
all formal assignments will be typed/computer generated, double-spaced,
with 1-inch margins. This includes the first year curriculum, of which a
composition sequence is a part.
 
Eric Hobson
=========================================================================
Date:         Tue, 12 Sep 1995 22:25:51 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: format requirments for student work
X-To:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
 
> we have students who resist typing or word processing their out of class
> writing.  we do not have a departmental policy regarding typing/word
> processing, so some teachers will accept hand written work, especially
> in the first semester comp course, although less so in the second semester
> course.
> how do others of you handle this?
>
> Judy Pearce
 
 
I return the paper to the student and ask them to type or print it
within a reasonable time.  No penalty, of course.
 
(I also remind them of the importance of formal presentation etc.,
but no doubt you've already done that).
 
Mieke
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Tue, 12 Sep 1995 22:29:40 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: mostly A's and B's
X-To:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
 
> Think about backsliding in terms of how you or I might lose our grip on a
> second language in which we once were fluent but subsequently had no
> opportunity to use.
>
> -- David E. Schwalm
 
I spent two days in southern Germany this summer (on the trail of
St. Afra) and all my German, which I hadn't spoken in years, came
back.  Nothing like a little pressure (few speak English in Augsburg).
 
Mieke
 
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Tue, 12 Sep 1995 22:43:05 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: SAT II: Writing Test
X-To:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
 
> ...groups like AERA, NCME, and the International Language Testing
> Association develop codes of conduct for themselves on ethics in
> testing/assessment
 
> Liz
 
Liz, if you don't mind, could you expand a bit on who these groups
are & what their codes of conduct might be?  Thanks,
 
Mieke
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Tue, 12 Sep 1995 22:07:48 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      Format requirments for student work
 
I was a TA at a university whose program did not allow us to require that
papers be typed.  As a result, most papers were not typed.  My impression was
that handwritten paragraphs were shorter, and therefore on average less well
developed, in student papers, and that some students never got over the idea
that you could do your writing just before class every day, all semester
long.  It just didn't give a serious feel to the course.  Like many people, I
suppose, I now require major drafts of papers to be typed but accept daily
writings and homework and such in any form.  Nobody seems to mind the
requirement (it doesn't show up on the evaluations), and the uniformity of
presentation allows this reader, at least, to concentrate on what is being
said.  The formality is probably an asset, since it allows us to say to each
other, from time to time, that we have worked up to something more
substantial in the drafts--it changes the atmosphere, then, in a good way.
And I never could understand, back when I was a TA, why the students could be
required to type their history papers one day but we would impinge on their
souls if we required typing the next day.
 
And of course if students never type they won't master the wonderful mixed
blessing called the word processor.
 
Ken S.
=========================================================================
Date:         Tue, 12 Sep 1995 23:41:50 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: handicapped students
X-To:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
 
 I'm planning a conference
> presentation with two others (a psychologist and administrator) on
> these issues, and I'm in the middle of writing an article on
> accommodations and academic freedom.
 
Jan, please let us know where this will be published.
 
We are developing our own methods on how to work with ld (how I hate
that term) students, as there seems to be little literature available
re. working with with post-secondary students who have processing
problems (our preferred description, especially when we need to
suggest to students that this might be the case).
 
 
Mieke
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Wed, 13 Sep 1995 07:59:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Long <rlong@DAEMEN.EDU>
Subject:      Re: Format requirments for student work
 
At Daemen I use a computer classroom to teach comp. At the beginning of the
semester there are the usual objections to having to use computers (Macs)
because the writers say they can't always come to the writing lab or that
they have other kinds of computers at home. After my insistence that the
Macs be uses, the writers gripe but later are quite comfortable with the
requirement. This is because, I think, all writing begins on these
computers, most all of class time is spent writing, and there are
assignments (such as exchanging email and submitting final essays attached
to email evaluations) that bring them back after class to the lab. In fact,
what I think makes all this go so smoothly, is that rarely is paper passed
around. If anyone is interested you can check out the course description
and related items at <http://www.daemen.edu/classes/brhet/>.
 
---------------------------------------------------------
Richard Long           rlong@daemen.edu
Writing Coordinator    http://www.daemen.edu/pages/rlong/
Daemen College         http://www.daemen.edu
---------------------------------------------------------
and seems the river burns | like a back with too much sun
---------------------------------------------------------
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Date:         Wed, 13 Sep 1995 06:39:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <199509121851.AA21982@wiley.csusb.edu>
 
Ed,
 
        Thanks for the info on EPT.  The problem right now is that the
funds have been frozen at levels established a few years ago while the
need for those classes (based on EPT scores) has risen.  We now have
close to a 1,000 students each fall semester needing basic writing
but many of whom cannot get it.
 
        As you know, the legislature is rethinking the entire concept of
remediation and one committe has recommended that it be discontinued.
Hearings on the matter are taking place throughout the state in the last
week of this month.  What is your view?
 
        The CSU English Council will also take it up in October.  I am
sure you are aware of experiments at Cal State Chico where "basic
writers" have been mainstreamed with seeming success.  Actually I would
be greatly interested in anyone's views out there regarding the need for
or abandonment of basic writing.
 
Mark Wiley
CSU, Long Beach
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Date:         Wed, 13 Sep 1995 08:49:21 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: handicapped students
X-To:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
 
As soon as I have the article finished and accepted, I'll let you
know where it will appear.  So I should get back to the
grindstone, no, make that the keyboard.
 
There was a Joint Conference on Disability Issues held last spring in
St. Louis, sponsored by the ABA, the Association of American Law
Schools, the Law School Admission Council, and the National
Conference of Bar Examiners.  The 200 pp. plus conference materials
may be available from the AALS at 202-296-8851.  An excellent article
was written by Kay Runyan (the clinician to whom I referred in my
earlier posting) and Joe Smith, "Identifying and Accommodating
Learning Disabled Law School Students," 41 Journal of Legal Education
317 (1991).  The national organization that deals with many of these
issues is the Association on Higher Education and Disability (and
unfortunately, I can't find their address right now, but it should be
in the Encycl. of Associations in the library).
 
Jan Levine
 
 
 I'm planning a conference
> presentation with two others (a psychologist and administrator) on
> these issues, and I'm in the middle of writing an article on
> accommodations and academic freedom.
 
Jan, please let us know where this will be published.
 
We are developing our own methods on how to work with ld (how I hate
that term) students, as there seems to be little literature available
re. working with with post-secondary students who have processing
problems (our preferred description, especially when we need to
suggest to students that this might be the case).
 
 
Mieke
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
 
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
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Date:         Wed, 13 Sep 1995 06:51:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: mostly A's and B's
In-Reply-To:  <950912174539_17421959@mail06.mail.aol.com>
 
Karin,
  I think an important point to consider when we talk about "backsliding"
is what exactly about the writing are we looking at when we make such
claims of deteriorating skills?
 
 IF a student never wrote anything after the first year course, I would
not be surprised that such backsliding would occur, but I would be even
more surprised if the student did no writing for the three plus years
after freshman comp.
 
Like Ed White, I would like to see the evidence for such claims,
especially the evidence indicating backsliding.
 
MArk Wiley
 
 
=========================================================================
Date:         Wed, 13 Sep 1995 08:58:59 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: mostly A's and B's
 
Reasons for "backsliding" in law schools:
 
1.  Upper-level writing requirements are a sham in most schools.
2.  Most non-writing teachers invest little in their review of
    student papers.
3.  Most upper-level student writing is substantively oriented.
4.  Most upper-level extracurricular writing for publication is
    student edited.
5.  Most students clerk for law firms where their work is under
    great time pressure, their supervising attorneys can't write or
    edit, and they lapse into old bad habits and acquire new ones.
6.  Most students avoid every opportunity to write because it is hard
    work.
 
The thinking within the discourse community is often better (they
don't forget the new language - - just the opposite -- they forget
how to be normal humans in most of their life activities) but their
formal writing usually is far less rigorous.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Wed, 13 Sep 1995 09:03:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      pedagogy of the oppressed conference
 
We apologize for the close conflict with the 4C's.  Nevertheless,
we hope you will consider this conference.  We think that the
chance to work with Freire, Boal, and McLaren together will be
a rare opportunity for those who are interested in liberatory
pedagogy.
 
Generic apologies for duplication, as well.
 
Annoucement below:
                            Pedagogy
                        of the Oppressed
 
        Sponsored by the University of Nebraska at Omaha
 
                       March 21 - 23, 1996
                         Omaha, Nebraska
 
An interdisciplinary meeting with sessions devoted to
scholarly
dialogue and the exchange of information, research
methodologies,
and pedagogical approaches.
 
                       Call for Presenters
                   DEADLINE FOR SUBMISSIONS IS
                        OCTOBER 20, 1995
 
Featured Speakers:
 
Paulo Freire
Author of "Pedagogy of the Oppressed"
 
Augusto Boal
Author of "Theatre of the Oppressed"
 
Peter McLaren
Author of "Life in Schools" and
"Paulo Freire: A Critical Encounter"
 
We invite papers and presentations on all aspects
of emancipatory education, including power relations
in the learning environment,systems of structural
privilege and oppression, and subversive challenge.
Papers and presentations on emancipatory education as
it relates to any oppressed group are encouraged.
The conference will be multidisciplinary.  We welcome
research from academic fields such as education,
philosophy, religion, ethnic studies,sociology,
theatre, performing arts, fine arts, literature,
history, counseling, economics, public
administration, social work, criminal justice, health
care and persons with disabilities, and gerontology.
To be considered for inclusion in the conference,
your presentation should relate in some manner in
the Freire/Boal theory of liberatory education.
Please make this connection clear in your abstract.
 
Contact Mary Macchietto to receive the form to submit
an abstract.
Mary Macchietto
College of Continuing Studies
University of Nebraska at Omaha, Omaha,
Nebraska  68182.
Phone 402/595-2355.  Internet:
mmachietto@unomaha.edu
 
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 13 Sep 1995 13:15:37 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <segall@QUINNIPIAC.EDU>
Subject:      SAT II:Writing Test
 
At Q.C., we use the Verbal SAT, a placement essay, an in-class writing
sample, and the Nelson-Denny Reading Test.  Yes, the "middle is very mushy,"
especially the SAT 390 to 460 range (pre 1995 re-norming by College Board).
Consistantly, we find that 30 - 34% of our student place into developmental
sections of composition, with very little discrepancy between placements and
instructor evaluations of first day writing samples.  The students with the
"mushy" standardized test scores seem most accurately placed when faculty
read actual student writing, since only the faculty themselves can determine
what they expect in-coming students to be able to do (logical predication
for a start). Perhaps four measures for placement may seem excessive, but
I've found moving students to a lower level course simply garners
resistance. With our current procedures, we find .6%  need to move either up
or down in course level.
Mary T. Segall, Coordinator of Freshman English
Quinnipiac College
Hamden, Connecticut 06518
(203)281-8952     segall@quinnipiac.edu
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Date:         Wed, 13 Sep 1995 10:51:29 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  note of 09/13/95 06:38
 
On abandoning basic or remedial writing: We have historically played into the
hands of legislatures and regents by identifying certain writing courses as
basic, remedial (the worst), or developmental, thereby marking them off as
"precollege" in some way and setting them up to be whacked when hard times
come. Any student eligible for admission to our colleges is a college student
and any course needed by the students we admit is a college course. We've got
to dump thatterminology. We did it at ASU by going to "stretch" courses--that
is, some students take our regular 101 curriculm over two semesters, some in
one semester, depending on their needs. Everyone, even the "standards" hawks,
are happy with this. But are any of your schools under pressure to increase
the student persistence and graduation rate? Poor reading and writing ability
is a common cause of failure, dropping out etc.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 13 Sep 1995 11:56:10 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Vaught-Alexander <karenva@UOFPORT.EDU>
Subject:      Subscription
 
>Subscribe WPA-L Karen Vaught-Alexander
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Date:         Wed, 13 Sep 1995 15:48:59 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: Format requirments for student work
In-Reply-To:  <v02120d00ac7c77163daf@[205.232.33.64]>
 
Thanks for your comments re:  format requirements.  We need to do some
re-thinking at my school.
 
Judy Pearce
=========================================================================
Date:         Wed, 13 Sep 1995 15:06:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: mostly A's and B's
 
Karin,
 
I think you're right about all your guesses.  Students in my advanced
writing classes often tell me that their professors in their major
courses don't care if they do documentation according to the relevant
style guide for their discipline, nor are they picky about usage and
sentence structure.  Students figure out what the prof expects and
will accept and don't do more work than they have to.
 
Also, advanced students are writing about more difficult topics in
their major and trying to learn other genres besides the basic essay
that freshmen learn, so advanced students make more mistakes, I
think, simply because of trickier rhetorical tasks to deal with.
 
Meanwhile their professors are probably much more concerned with
coverage than with formats and rhetorical matters, so they don't want
to spend time on teaching students to write like an insider in their
field--or the profs don't know how to teach that.
 
Kristine Hansen
 
 
 
 
 
 
 
 
 
 
Date sent:      Tue, 12 Sep 1995 17:45:40 -0400
Send reply to:  Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:           Karin Evans <KarinEvans@AOL.COM>
Subject:        Re: mostly A's and B's
To:             Multiple recipients of list WPA-L <WPA-L@ASUVM.INRE.ASU.EDU>
 
I'm really fascinated by these accounts of "backsliding that everyone is
referring to in this thread.  Does anyone have an explanation?
 
Does anyone suspect that students pay less attention to writing conventions
when there isn't a composition teacher's red pen lurking in the back of their
minds?  Or, put another way, when they are writing for audiences in other
disciplines, do those audiences care less about the "writing" than their comp
teachers did and grade more on content coverage?
 
Another possible explanation... are those instructors in other disciplines
not doing as good a job of explaining conventions and expectations,
particularly in the more advanced junior/senior levels where the intellectual
tasks may be more complex, and therefore stress the student's ability to
handle the writing?
 
This phenomenon seemed completely counterintuitive to me at first, but now
that I've thought about it a little, I really wonder if a lack of explicit
writing instruction at the upper levels, especially in discipline-specific
writing, is a big part of the problem.
 
Karin Evans
Purdue University
KarinEvans@aol.com
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
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Date:         Wed, 13 Sep 1995 16:48:00 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <Pine.NXT.3.91.950913063239.1420C-100000@gull.csulb.edu> from
              "Mark Wiley" at Sep 13, 95 06:39:33 am
 
Mark, I make my views on basic writing (and the placement testing needed
for it) clear in a JBW article that should be out this month or next: I
think that placement and SOME kind of support for weak students are both
crucial to keep our kind of university from becoming an elitist
institution.  Without placement and support, some 85% of poorly prepared
students are gone by the junior year; with placement and support, about
40% are gone.  That's a mighty big difference.  I think the movement to
get rid of placement and "remedial" (hate that term) writing is a barely
disguised way to get rid of the various new students who have crashed the
middle class white preserve of the universities in recent years.  --Ed White
=========================================================================
Date:         Wed, 13 Sep 1995 18:46:13 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      Chico mainstreaming
 
Has something been published or presented yet on the Chico mainstreaming
project?
 
Ken Smith
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Date:         Wed, 13 Sep 1995 22:33:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Ballinger <MGBalling@AOL.COM>
Subject:      Re: format requirments for student work
 
As the new WPA at the University of Charleston, I have inherited a policy
that says the writings are to be "in-class."  When I looked at some sample
essays over the summer, I commented that they were hand-written.  "Sure," I
was told, "they're written in-class."  So I am working with countering
assumptions about how "in-class" gets defined.  Of course my students write
in-class--inventing, drafting, revising, reading, etc., but I require that
the texts be word-processed for my response and for grading.  Besides, we are
building a new computer center, and our students should know (a) where it is
and (b) how to use the computers.  And we are, after all, heading into the
21st century.
 
So I am working with my instructors that hand-written is fine for daily work,
but word-processing is the format for eventual pick-up.
 
Mary Ballinger
Coordinator of Writing
The University of Charleston
2300 MacCorkle Avenue, SE
Charleston, WV  25304
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Date:         Wed, 13 Sep 1995 21:48:18 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      Re: reading scores
In-Reply-To:  <950913223346_18744577@mail04.mail.aol.com>; from "Mary
              Ballinger" at Sep 13, 95 10:33 pm
 
Thanks, Ed, for your comments the other day about reading scores.
Unfortunately, the Board of Regents has mandated placement according
to ACT scores, and we're looking for ways to make this huge step
backwards even remotely compatible with a writing pedagogy we're
trying to move forward.  My sense is we might have some leeway about
what exactly we do with the ACT scores, though I'm not sure how ture
(true) that will be in practice.
 
Terence Brunk
=========================================================================
Date:         Wed, 13 Sep 1995 22:12:41 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      Re: stretch 101
In-Reply-To:  <WPA-L%95091310513219@ASUVM.INRE.ASU.EDU>; from "David E.
              Schwalm" at Sep 13, 95 10:51 am
 
One of my colleagues here is an alum of ASU; last year, he showed me
an article in the ASU magazine about the stretch 101 course.  I
remember feeling intrigued by the idea.  About 40% of our 6000 students
place into basic or developmental courses--courses which, to my
knowledge, have never been funded by the Board of Regents (the university
adds a per-credit surcharge to enroll in these courses as a way to
compensate for their being unfunded).
 
If it's not too much digging, David, would you be kind enough to post
some of the resources/research used at ASU to nudge doubters into
contemplating innovative solutions like the stretch 101 course?  (I
should have said, would you post some *references* for the research, of
course).  It would even be helpful if you could provide a sense of
what kind of information people at ASU found persuasive when developing
the course.
 
 
Thanks.
Terence Brunk
=========================================================================
Date:         Wed, 13 Sep 1995 22:46:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         stewart margaret <zzstew@ACC.WUACC.EDU>
Subject:      Re: pedagogy of the oppressed conference
In-Reply-To:  <Pine.3.05.9509130950.A21995-c100000@cwis.unomaha.edu>
 
Irv, I just sent off a request for an abstract form for the pedagogy
conference you just sent out a flier for, and the message came back as
"false address."  The address I sent to was
mmachietto@unomaha.edu
as listed on the flier.  I notice there is no mainframe name in the
address.  Do you by any chance have the correct address?  Thank you.
Margy Stewart
=========================================================================
Date:         Thu, 14 Sep 1995 08:29:50 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: stretch 101
 
At Illinois State we have something akin to the stretch 101's that David
Schwalm discusses.  Several students place into our English 101 intensive
sections.  These sections meet 5 days a week instead of 2 or 3, their
enrollments are capped at 20 instead of 23, and there are 2 undergraduate
teaching assistants assigned to each section.  (These UTA's function as
in-course tutors, conferencing in class.)  The 101 Intensives (designated
as 101.10 in our catalog) satisfy graduation requirements; in other words,
a C in 101.10 is the same to the world as a C in 101.
 
Anticipating 3 questions:
 
a.  The UTA's are paid $500 a semester, at a rate that works out to about
$5-6 an hour.  Yes, yes, wish it were more.
b.  Every student on campus with a GPA of 3.0 or over is sent a letter
inviting them to apply to be a UTA.  We then have a large pool from which
to select, since many do apply.
c.  All UTA's take a concurrent 3-credit course on tutoring writing during
their first semester as a UTA.  The program is coordinated through the
Writing Center.
 
We've done this for ten years, at least, and are pretty happy.  I imagine
several other schools do something like this, too.
 
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
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Date:         Thu, 14 Sep 1995 06:41:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <WPA-L%95091310513219@ASUVM.INRE.ASU.EDU>
 
Yes, David,  we are under pressure to keep students in school and to
increase graduation rates.  From some internal studies conducted a few
years ago it seems that students who have taken our second level basic
writing course succeed as well as those who don't need it.  But the
success rate is poorer for students in the lower level course (we have
two precollege courses).
 
My idea (one of them) is to offer two semesters with students needing at
least a "C" to go onto the next level course.  Your idea of a "stretch"
course might be better because the administration is in no mood to fund
another course.  The problem for my campus is that we have a great range
in ability between the lower level students and those placing into the
regular comp course.  I have thought of using tutors for those that need
extra help and possibly setting up mini courses through our writing lab.
 
I agree with you regarding the status "precollege" students and have
wanted to get rid of the entire program.  But there is strong attachment
to it--including by the students themselves who are in these courses.  Many
believe I would be setting these students up for failure.  I am not sure.
 
Mark Wiley
CSULB
=========================================================================
Date:         Thu, 14 Sep 1995 06:47:25 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: Chico mainstreaming
In-Reply-To:  <199509132347.SAA21716@sun1.iusb.edu>
 
Ken,
   Judith Rodby is the person to contact at Chico if you are interested.
She presented at 4Cs last year and I think will publish something in CCC
soon.
 
Mark
 
 
 
On Wed, 13 Sep 1995 KSmith%Eng%IUSB@VINES.IUSB.EDU wrote:
 
> Has something been published or presented yet on the Chico mainstreaming
> project?
>
> Ken Smith
>
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Date:         Thu, 14 Sep 1995 06:44:53 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <199509132348.AA03856@wiley.csusb.edu>
 
Ed,
        I agree with you, too, but I find myself also agreeing with
David's post, which I just replied to.  Hence I find myself on the horns
of a dilemma.  Maybe you can reply to what David had to say.
 
Mark Wiley
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Date:         Thu, 14 Sep 1995 09:30:15 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      Re: stretch 101
In-Reply-To:  <9509141326.AA55000@rs6000.cmp.ilstu.edu>; from "Doug Hesse" at
              Sep 14, 95 8:29 am
 
Doug, is the Illinois State version of stretch 101 (or is it more
accurate to call it condensed 100-101?) equivalent to a "standard"
101 course for the purposes of determining faculty workload?  Is
the help of UTAs supposed to compensate faculty for the additional
class meetings each week?  We have a lot of difficulty enticing
non-adjunct faculty into teaching basic/developmental writing
courses, in part because some folks believe those courses are beneath
them, and in part because they perceive that the courses require more
work on their part than 101 does.  In many cases the adjuncts are far
more qualified to teach the courses, but I also worry that without
wider faculty involvement in them, few positive changes will
occur.
 
Terence
Brunk
=========================================================================
Date:         Thu, 14 Sep 1995 09:57:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: pedagogy of the oppressed conference
In-Reply-To:  <Pine.A32.3.91.950913224401.71590C-100000@acc.wuacc.edu>
 
The mmachietto@unomah.edu address for the pedagogy of the oppressed
conference is not working (as I discovered this morning from several
interested inquiries).
 
I (or someone) apologizes for the misinformation.
 
This one will work:
 
mary_m@ccs.unomaha.edu
 
Irv
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Date:         Thu, 14 Sep 1995 10:11:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      NO MAIL???
 
I haven't gotten any mail from wpa for at least a week.  I
find it hard to believe no one is talking.  Could listserv
owner check up for me?  I am getting mail from my other
listservs.  Thanks.
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Thu, 14 Sep 1995 11:15:00 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: mostly A's and B's
 
This strand reminds me of the old Professor's lament in the Chronicle of
Narnia:  "What are they teaching in schools these days?"
 
I don't think students backslide.  Period.  (Oh, OK, I'll exclude the lazy
ones, the "gentleman's C" crowd, though even they probably don't backslide.
They're just not very good all along.)  I think that students are almost
continually presented with new demands on their writing and that while they
figure out the new demands, their writing looks horrid.  We see it in
first-year composition, where our demands for college-level writing forces
a scramble to catch on to new expectations--and a flood of syntacktic and
semantic fractures that ARE NOT PRESENT in their high school writing (and I
have portfolios to prove it).
 
Each time we up the ante on students' writing, we create a situation in
which students have too much to attend to.  So they make mistakes, until
they become more accustomed to the new set of expectations.  So they do
fine by the end of FY Comp, but when they reach their upper-level courses,
the expectations expand/change again, and the round begins anew.  Same for
Grad/med/law/etc. school, writing on the job, and so forth.
 
Instead of lamenting at what the people *before* us didn't teach, we should
all focus on making our students expert *students* of writing, learners who
are attuned to the difference expectations make in products and who can
more easily acquire/recall/generate the tools they need in a given context.
We should also do this because neither the student nor the teacher can
know in what field a student will pursue a career.  Only 1/3 of college
students end up with a career in their field of concentration, and even law
grads quite often don't pursue law, per se, as a profession.
 
So even though I think some of the items on Jan's list are
true/excellent/valid (particularly #s 1, 2, 6), I think she's getting at
the real problem in #5, where she deals with how the expectations differ as
students progress from school into a career.
Bill
 
>Reasons for "backsliding" in law schools:
>
>1.  Upper-level writing requirements are a sham in most schools.
>2.  Most non-writing teachers invest little in their review of
>    student papers.
>3.  Most upper-level student writing is substantively oriented.
>4.  Most upper-level extracurricular writing for publication is
>    student edited.
>5.  Most students clerk for law firms where their work is under
>    great time pressure, their supervising attorneys can't write or
>    edit, and they lapse into old bad habits and acquire new ones.
>6.  Most students avoid every opportunity to write because it is hard
>    work.
>
>The thinking within the discourse community is often better (they
>don't forget the new language - - just the opposite -- they forget
>how to be normal humans in most of their life activities) but their
>formal writing usually is far less rigorous.
>
>Jan M. Levine
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Thu, 14 Sep 1995 11:08:27 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: stretch 101
 
>Doug, is the Illinois State version of stretch 101 (or is it more
>accurate to call it condensed 100-101?) equivalent to a "standard"
>101 course for the purposes of determining faculty workload?
 
Yes.  BTW the course is simply called "English 101-Intensive."  By law we
cannot offer remedial courses at this university, and in fact we admit very
few students who could classically be called basic writers.
 
>Is the help of UTAs supposed to compensate faculty for the additional
>class meetings each week?
 
Partially.  After about the third week of the semester, in fact, the UTA's
alone meet the class two days a week.  These meetings function as workshops
and tutorials.  Since the courses are in computer classrooms, students can
also work on projects in a setting where help is available.
 
The other slight compensation for faculty is that the class size is
somewhat smaller.
 
 
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Thu, 14 Sep 1995 12:26:13 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <segall@QUINNIPIAC.EDU>
Subject:      101 stretch
 
The Illinois model is one we at Quinnipiac have adapted as our program
design, much like what Doug Hesse describes, but with the following
modifications.  I
share it here because we welcomed the 101 Intensive program as a way to
improve student motivation along with fostering theoretical and pedagogical
changes that seemed resistent to change in the old pre-college course.
After three years, we have found the program successful in addressing our
concerns; in addition, developmental students who took one semester of our
101 Intensive course were indistinguishable, when enrolled in our EN 102
course, from those students who took a pre-college course, then a 101 before
enrolling in 102.
 
Students in EN 101 Intensive meet for 5 hours per week with the same Masters
level instructor (no TA's).  Successful completion of the course awards
students with the same Core credit as those students enrolled in the regular
three hour 101.  All sections (both regular and Intensive) are capped at 16.
Students who do not pass the first time receive an "incomplete" and must
enroll again in the subsequent semester.  All sections of 101 (both 3 and 5
hour) use the same syllabus, the same texts, and have the same assignments.
In this way, we can justify the Core credit.  Instructors are compensated
for the full 5 instructional contact hour.
 
I am interested in hearing how others may have adapted other versions, and
particularly, what happens when the level of proficiency changes with each
new in-coming class, since the Intensive program presumes a certain minimum
level to begin with.
Mary T. Segall, Coordinator of Freshman English
Quinnipiac College
Hamden, Connecticut 06518
(203)281-8952     segall@quinnipiac.edu
=========================================================================
Date:         Thu, 14 Sep 1995 11:22:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      Re: ACT Verbal/Reading Tests
 
>If I might branch off for a moment from the discussion of the SAT II--
>does anyone have information about the "validity" (so to speak) of
>the ACT Reading test as an indicator of, well, anything?  Our state
>Board of Regents recently mandaded placement in writing courses by
>ACT Verbal scores.  As we have sought to make reading and responding
>to texts a more central aspect of our writing courses, some concerns
>have come up about how prepared students are to read.  There's been
>some informal discussion about possibly incorporating the ACT reading
>score into the placement procedure--perhaps by placing students
>according to an average of their reading and verbal scores, rather
>than by their verbal scores alone.
>
>Any thoughts on whether or not such a move would be the least bit
>pedagogically sound?  This is my first year grappling with the ACT in
>any form and I'd welcome any comments about how to work with it.
>
>Terence Brunk
>Cameron University
 
We use a combination of ACT and timed writings for placement
(struggling with creating and funding other methods), and I have
started to run statistical studies.  Nothing has proven to be a
statistically significant predictor of actual success in our
regular first semester course, but the trend favors the timed
writing.  Any ideas on how I could analyze the effectiveness of
placement "down" into developmental writing would be greatly
appreciated.  So far, I've found only one significant connection:
students who do well in their first semester of college writing
tend to do well in the second.  It would seem, then, that there is
something that _could_ be assessed, and that it would be valuable
to do so.  The ACT looks to better than flipping a coin.  Is that
a good enough basis for having a "lower" class?
 
Keith Rhodes
Coordinator of Composition
English Department, Colden Hall
Northwest Missouri State University
Maryville, MO 64468
816-562-1860
0100710@Acad.NwMissouri.Edu
=========================================================================
Date:         Thu, 14 Sep 1995 12:51:27 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Frank Sullivan <SULLIVAN@VM.TEMPLE.EDU>
Organization: TEMPLE UNIVERSITY
Subject:      Re: SAT II: Writing Test
In-Reply-To:  Message of Mon, 11 Sep 1995 19:00:43 EDT from
              <BAHUOT01@ULKYVM.LOUISVILLE.EDU>
 
Re correlations bet. SAT and essay placement scores, Bill Smith and I used to t
alk about that a lot. When we looked at Temple's results, correlations were hig
her with the verbal, though neither correlation was very high (.3 - .4), which
explains no more than 16% of the variance in scores.
      Also, we found at Temple that correlations, not surprisingly, varied rath
er dramatically and consistently across socio-economic groups. Given that this
is the one factor that SAT scores correlate very highly with generally (see Har
vey Daniels, FAMOUS LAST WORDS), this finding is not surprising.
 
I would like to raise a parallel question here. I don't want to incur an
yone's wrath on this, but is anyone using/developing/thinking about any kind of
 "indirect" measure of writing as a way to get information about wwhat writers
know and can do with "fine text structure." It seems to me that the strength of
 holistic scoring is also a weakness. We can know a great deal about how reader
s evaluate whole texts, but almos nothing about what students as writers do wit
h phrasing, sentences, paragraphing (This is not new to me. Richard Stiggins ma
de this argument about 15 years ago). About the only attempt I've ever read of
to do some assessment at this level was an article by Carolyn Matalene in the l
ate 70's/early 80's, using the distinctions between knowing that, knowing how,
and knowing why. It was an extremely intersting piece, but I've never seen any
followup.
      So, how about it? Are indirect measures the sign of Satan? Or can we make
 productive use of them?
=========================================================================
Date:         Thu, 14 Sep 1995 13:26:25 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Frank Sullivan <SULLIVAN@VM.TEMPLE.EDU>
Organization: TEMPLE UNIVERSITY
Subject:      Re: SAT II: Writing Test
In-Reply-To:  Message of Thu, 14 Sep 1995 06:41:22 -0700 from <mwiley@CSULB.EDU>
 
At Temple, we've just developed a version of David's "stretch" course that we h
ope won't be so elastic for basic writers. Students placed into basic writing w
ill be given a 4-credit (rather than 3-credit course). For mosst students, the
extra credit will not cost them anything becuase they are full-time anyway. The
 credits count toward graduation. Students passing the course can be exempted f
rom the regular first-year writing course (We plan to use portfolio review).
Those who aren't exempted simpy enroll in first-year Comp. The work they did in
 basic writing will have been parallel to but not the same as that they will do
 in first-year comp.
 
This restructuring was the culmination of 3 years of battle. The argument that
seemed most persuasive to faculty, not surprisingly, concerned standards, as Da
vid said. We argued, successfully, that current procedures lowered standards in
stead of raised them. Students were evaluated and placed into a hierarchy of co
urses, the lower of which had lower standards. So, baisc writers weren't given
more support--just more time (You'll keep doijng this till you get it right!!).
 The new model, we said, mad SUPPORT, not TIME the variable. Students would be
evaluated to determine which ones needed more support to reach the SAME standar
ds.
 
Of course, the question now is whether we can make good on these grandiose clai
ms. But that's another story.
=========================================================================
Date:         Thu, 14 Sep 1995 12:15:01 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: stretch 101
In-Reply-To:  note of 09/14/95 06:26
 
At ASU, we called Doug's course the "jumbo" alternative to "stretch." We went
with "stretch" rather than "jumbo" on the basis of a rather small pilot, but
it might be cool to have both.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 14 Sep 1995 12:24:09 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  note of 09/14/95 10:04
 
As an indirect measure, I would like to know what experience folks have had
with "cloze" tests, such as the DPR (degrees of reading power). I am really
fascinated with what a close test tests.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 14 Sep 1995 15:44:12 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      Re: Chico mainstreaming
 
Thanks, Mark, for the information.
 
Ken Smith
=========================================================================
Date:         Thu, 14 Sep 1995 17:17:20 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      101 stretch -Reply
 
Although I am somewhat new on the job, our "stretch" course appears to
be based on the Tennessee model (which I worked in as a TA).  We
require five hours per week with a master instructor, but after the
third week, at least one of those hours is turned over to our writing
center.  I have found, at least at Tennessee, that the one on one time
is extremely valuable.  The results I saw there were personal, but
after working with a student for 11-13 weeks, the results, in many
cases, were wonderful.
 
Regards;
 
Kelly Lowe
Assistant Professor of English
Director of the Writing Center
Mount Union College
Alliance, OH 44601
216/823/3153
=========================================================================
Date:         Thu, 14 Sep 1995 14:05:10 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <950914.130532.EDT.SULLIVAN@VM.TEMPLE.EDU> from "Frank Sullivan"
              at Sep 14, 95 12:51:27 pm
 
To Frank's query about indirect measures of writing.  The problem is not
their indirectness (we have no trouble with measuring temperature by the
height of a column of mercury) but their validity.  We rarely know WHY two
measures correlate even if they do. So we have to be doubly careful about
conclusions about one trait when measured, supposedly, by another.  The
usual indirect measure of writing (SAT, other m/c tests, reading, etc.)
seem to correlate with the writing of middle class white students much
more highly than with that of certain minorities. Nobody knows why, except
that the m/c test seems to measure certain social conditions that connect
with writing more than the actual writing does.  The issue here is what
testing folk call "construct validity," the measurement of the undefined
or unmeasurable (the construct) by way of that which is more readily
defined and measured.  But the missing links are always troublesome and we
often don't really know WHAT we have measured, indirectly.  At least with
performance assessment we avoid that problem.  --Ed White
=========================================================================
Date:         Thu, 14 Sep 1995 17:01:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      backsliding
In-Reply-To:  <199509141513.LAA22792@rodan.rs.itd.umich.edu>
 
Well, I really did buy the "backsliding" arguments when I read them, but
this seester I have had to re-think that (and other things too).  I have
the most amazing bunch of writers in my upper-level "advanced writing"
course--a course for Writing majors and non-majors who just love to
write.  I've 28 of the best writers I have ever seen (including us
writing faculty) ad they're writing rings around my syllabus.  God, what
a joy!  true, some of them have taken more writng courses than you can
shake a stick at, but some have just done the usual core and distribution
reqs.  No sliders of any kind here!!
Liz Hamp-Lyons
lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Thu, 14 Sep 1995 23:34:42 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      backsliding
In-Reply-To:  note of 09/14/95 22:10
 
Liz, you must have been very, very good in this life or a previous one to get
a writing class like the one you describe. They're not playing harps, are
they?
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 15 Sep 1995 07:52:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <segall@QUINNIPIAC.EDU>
Subject:      Re: SAT II: Writing Test
 
>As an indirect measure, I would like to know what experience folks have had
>with "cloze" tests, such as the DPR (degrees of reading power). I am really
>fascinated with what a close test tests.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
>___Vice Provost for Acad. Programs, ASU West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
>
>
David,
 
Do you mean the Cloze Procedure (Taylor 1953) in which every fifth word of a
275 word text is deleted?  From my studies in reading diagnostic (dating
back to 1971!) I recall that the test measures a student's interaction with
a text by drawing on the studen't prior knowledge and his/her ability to
microstructure, macrostructure (as Judith Irwin describes in her description
of metacognitive processes).  When I did use it, the test was helpful in
assessing what texts were accessible to students and what texts would need
more instructional preparation in class.
 
Mary
Mary T. Segall, Coordinator of Freshman English
Quinnipiac College
Hamden, Connecticut 06518
(203)281-8952     segall@quinnipiac.edu
=========================================================================
Date:         Fri, 15 Sep 1995 08:34:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         mary soliday <MASCC@CUNYVM.BITNET>
Subject:      Re: Chico mainstreaming
In-Reply-To:  Message of Thu, 14 Sep 1995 06:47:25 -0700 from <mwiley@CSULB.EDU>
 
There will be some essays about mainstreaming pubished in the February issue of
 CCC--an essay about the project at University of South Carolina, and one about
 a FIPSE project at the City College of New York. / Mary Soliday, CCNY English
Dept.
=========================================================================
Date:         Fri, 15 Sep 1995 08:36:15 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         mary soliday <MASCC@CUNYVM.BITNET>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  Message of Wed, 13 Sep 1995 16:48:00 -0700 from
              <ewhite@WILEY.CSUSB.EDU>
 
Ed White--we have a somewhat different view at City College, which has a large
and diverse remedial writing program (Basic Writing, actually).  We've been mai
nstreaming for the past three years; my colleague Barbara Gleason has given a c
ouple of papers about this project, and I wrote the article that will be appear
ing in CCC this winter. / Mary Soliday, CCNY
=========================================================================
Date:         Fri, 15 Sep 1995 09:00:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carolyn Miller <crm@UNITY.NCSU.EDU>
Subject:      18-hour rule for TAs
 
I have just caught the tail end of the "stretch 101" thread but it struck
me that it might contain some clues to a problem my department hasn't solved.
Perhaps list members can give me some ideas to take to a dept committee.
 
We are facing an accreditation-agency (SACS) requirement that all TAs
have 18 hours of graduate coursework in their fields before they take
responsibility for teaching a class and assigning final grades.  We are a
master's-only department and our TAs are given a full semester of
training before they teach first-year comp, but this means they have only
one semester behind them (10 credits) before they take responsibility for
two sections of our course.  We are looking for solutions that do not
cost too much more than our current system--ie, we cannot support TAs for
the entire first year without having them "earn" some FTEs for the
department.  We have proposed an enhanced mentoring system that would
entail master teachers supervising the instruction in the second semester
and being responsible for the final grades.
 
But I wonder whether a more flexible approach to the first semester might
be possible, with TAs serving in a more tutorial capacity, the entire
course reshaped as a workshop, and master teachers reading portfolios and
giving grades?  Or something?
 
Anyone have any experience with a system that might help us (I mean the
departmental administration) rethink the 3 credits--20 students--1
teacher model that we have been locked into and that might help us meet
both the spirit and the letter of the SACS accreditation requirement?
 
Carolyn Miller
=========================================================================
Date:         Fri, 15 Sep 1995 07:47:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <WPA-L%95091412241016@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Sep 14, 95 12:24:09 pm
 
David, I actually made up a cloze test for St. Martin's some years back,
and it is an interesting project.  For those new to it, you blank out
every fifth word (rigorously, if you are a purist, approximately if not)
and the test taker must fill in the exact words of the original text.
What does it test?  Presumably, reading ability; that's what it was
designed for.  Some partisans claim it also tests writing ability.
Actually, nobody really knows.  I think it tests verbal imagination, the
ability to think yourself into someone else's style to make meaning.
                                        --Ed White
=========================================================================
Date:         Fri, 15 Sep 1995 09:50:41 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: mostly A's and B's
 
Hear, hear Bill!
 
I, too, have been bothered by the concept of backsliding, because it seems to
operate on the metaphor that learning to write or improvement in writing is a
linear process.
 
When we had a two-semester composition requirement here, we always had a flood
of complaints from teachers at the start of the second semester.  They wondered
how their students could have passed the first semester because the writing
seemed so weak.  How could students have forgotten so much after Christmas
break?  Upon analysis, we decided that some of the following seems to have
happened:
 
1.  Through the course of a semester, students get a clearer and clearer idea
of how teachers are going to assess their writing.  A new teacher means a whole
new situation.
 
2.  The second semester was requiring a very different kind of writing.  In the
first semester, students were writing expository essays of various kinds, but
not responding to reading.  In the second semester, students were reading
literature (fiction, drama, and poetry), and writing about this reading.  And
thus they faced what Bill describes--most likely, many of them were having
difficulties with the reading itself.
 
Students are not backsliding when they move from course to course.  I have been
absolutely convinced by the analysis offered by the people at Chicago (oh dear,
can't remember their names right now--help?) which was included in Fulwiler's
book Programs That Work.  They showed with very specific and convincing detail
that freshman law students at Chicago (a prestigious school) who had been the
top students in their undergraduate programs showed tremendous writing
"problems" --and they showed that the problem was the context of law school,
the new content, the new ways of thinking, and so on.
 
I have relied on this Chicago example and article for several years now.  Does
anyone know if there has been some follow-up work on this kind of thing?
For those of you wanting specific evidence, this is the place to start, maybe.
 
Jane Nelson, Director of the Writing Center
Center for Teaching Excellence
University of Wyoming
jnelson@uwyo.edu
(307) 766-5004
=========================================================================
Date:         Fri, 15 Sep 1995 11:12:40 CST6CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jim Raymond <JRAYMOND@ENGLISH.AS.UA.EDU>
Organization: University of Alabama English Dept.
Subject:      Re: 18-hour rule for TAs
 
Carolyn,
 
    We've used the 18-hour rule to our advantage, persuading the
administration to let us pair teachers (GTAs with 18 hours) with co-
teachers (GTAs without).  It's a great system, in that individual
classes have two instructors per 21 students--which makes an enormous
difference in workshopping, individual attention, etc.  After one
year of this, the co-teachers have usually accumulated the necessary
18 hours and are allowed to teach solo.  By then we have a new crop
of graduate students, half of whom are likely to be teachers, half co-
teachers.  I realize our graduate program is probably larger than
yours, but I'd suspect that something along this line might be
workable by pairing first and second year MA students.
 
    Cheers.--Jim Raymond
  University of Alabama
  JRaymond@English.as.ua.edu
=========================================================================
Date:         Fri, 15 Sep 1995 09:36:23 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  note of 09/15/95 04:49
 
Yes that is the cloze procedure that I am thinking about. I suspect that it
has some interesting connections with sentence combining, too.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 15 Sep 1995 09:40:56 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      18-hour rule for TAs
In-Reply-To:  note of 09/15/95 06:00
 
At UTEP, we handled this problem with an enhanced mentoring program in which
students in training had most of the responsibility for teaching a section but
under very close supervision of a mentor who was teacher of record and who
passed final judgments on grades. This is described in detail in an Article
Maureer Potts and I wrote for the WPA journal, fall/winter 1983. May be
ancient histroy, but it was a very good TA program.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 15 Sep 1995 12:03:20 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      cloze tests
In-Reply-To:  <9509151152.AA07902@qcinet.quinnipiac.edu>; from "Mary Segall" at
              Sep 15, 95 7:52 am
 
Does anyone have experience using cloze tests in placement procedures?
(I thought that was a question raised earlier in this thread.)  I still
have difficulty conceiving what, exactly, such a test would indicate,
except, as Ed White noted, some aspect of a student's verbal
imagination, or perhaps a capacity to perceive and emulate someone
else's style.  Mary Segall says she's used it to evaluate how readable
a text is for a given student or sampling of students, so I suppose
an argument could be made for using cloze tests to place students in
writing courses with particular levels of reading difficulty.  Yet
isn't it easier (and probably more meaningful) to have students simply
read and respond to a text, every fifth word and all, if we want to
make some kind of evaluation of how prepared students are to work
with texts of a given reading difficulty?
 
Maybe what concerns me is that the cloze test divorces reading and
writing too emphatically; it overlooks how writing is a means of
figuring out what meanings are possible in a given text (or even
figuring out what word to plop in to each of those cloze test blanks).
I guess I don't see how they could supplement placement procedures.
 
 
Off to teach a ______!
 
Terence Brunk
Cameron University
=========================================================================
Date:         Fri, 15 Sep 1995 10:18:50 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      cloze tests
In-Reply-To:  note of 09/15/95 10:02
 
I guess the usefulness of the cloze test as an indicator of writing ability
depends on how similar we think the reading and writing processes are. I think
we arelearning that reading is a much more active process than we often
imagine, a process of predicting and matching (or not) on the basis of our
syntactic/semantic expectations. Thus the process whereby we read a sentence
bears much similarity to the process whereby we write one. A student who
cannot predict at least the kind of word omitted in a cloze test probably
could not create the syntactic structure from which the word was omitted. It's
probably not in the student's syntactic inventory. I order to really get a
sense of how this works, you have to teach Shakespeare, Milton, or just about
any restoration/18th century poet, and really ask students to identify the
subject, verb, and object (or whatever) in the sentences (you can do this in
non-technical ways). It was at that point when I began to undertand why they
were absolutely flummoxed by Pope--who pushes English syntax about as far as
it can be pushed. But many of them are equally flummoxed by George Will. Now,
the question is, what pool of syntactic schemata are they drawing on when they
write?(This gets back to my tiresome contention that our main problem is teach
ing student how to write sentences. It's easy to teaching them structure,
organization, and adaptation to audience.)
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 15 Sep 1995 10:50:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <01HVALGFDLIQ8Y9HSG@asu.edu> from "mary soliday" at Sep 15,
              95 08:36:15 am
 
Mary S, I'll look for your CCC article if you look for my JBW article.  We
seem to be coming from different perspectives on "mainstreaming."  I have
become convinced that when relatively unprepared students are
mainstreamed, it means that the teacher gears the class to them and then
ignores the prepared students, who rarely get challenged.  Do you deal
with this issue in your article?  --Ed White
=========================================================================
Date:         Fri, 15 Sep 1995 11:06:36 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      stretch
 
Most of the courses described here under the term "stretch" are the courses
that we called "jumbo." "Jumbo" 101 was an intensive 5-instead-of-3 hour
course, the regular 101 curriculum enhanced by some intensive lab work and
tutoring. "Stretch" 101 is the standard 101 curriculum streeeeeettcccchhhhed
out over two semesters, allowing students more time on task, based on the
notion that acquisition of new language skills is a fairly slow process. This
means, in effect, that some students take 9 hours of first year comp and some
take 6. In also means that students with poor preparation as writers are
engaged in a writing course for their first three semesters. Figuring in the
two writing courses required for General Studies, we ensure that these
students have a writing course in at least 5 semesters. But the involvement
with writing in the first three semesters seems critical to retention and
academic success. How did we get away with this? Damned if I know. We are
under a great deal of pressure to increase the persistence of our students and
to increase their success and graduation rates. This is a "respectable"
approach to addressing the needs of under prepared writers. The words
remedial, basic, and developmental are nowhere to be found. The curriculum
REALLY IS the 101 curriculum and outcomes spread out a little, and our 101 is
a very challenging course. And, I think we have a faculty increasingly uneasy
about the notion that everything can be taught /learned in the same period of
time, and that period is the magical 15 weeks. Once faith in the absoluteness
of the academic calendar begins to erode, all bets are off.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 15 Sep 1995 14:35:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <segall@QUINNIPIAC.EDU>
Subject:      Re: cloze tests
 
>Does anyone have experience using cloze tests in placement procedures?
>
       Interesting questions! I would only add that my use of the Cloze was
limited to selection of suitable texts once students were already enrolled
in a given class.  I'm not familiar with any use of it for placement and
would hesitate to expect the Cloze to carry the weight of placement (high
stakes for students), rather than it original intent (I believe) as an
instructional aid, a quick measure of a class's readiness for a text or as
an indicator for text adoption.  Would like to hear from others on this,
especially since it might be a good cite-specific, inexpensive tool.
>
>
Mary T. Segall, Coordinator of Freshman English
Quinnipiac College
Hamden, Connecticut 06518
(203)281-8952     segall@quinnipiac.edu
=========================================================================
Date:         Fri, 15 Sep 1995 11:54:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Vaught-Alexander <karenva@UOFPORT.EDU>
Subject:      Re: NO MAIL???/Here's a Question!
In-Reply-To:  <9509141511.AA21029@cwis.unomaha.edu>
 
I would love to get some mail regarding the eternal question of
appropriate teaching loads for those of us who administer writing
programs. If a WPA administers the ESL and Freshman Writing Program,
the Writing Center with training and supervision of 15 WAC peer tutors,
the Writing Across the Curriculum Program (seminars & workshops,
consultations, newsletter, and now a pilot writing intensive program for
next fall), what would an appropriate teaching load be in a department
with 3 courses per semester as the "normal" load? What teaching loads and
what administrative duties are assigned in your programs?
 
Also, in the initiation of a writing intensive program, should the WPA
work closely with the English department chair, a campus-wide advisory
board, or what?
 
Any words of wisdom that you could give me about the best chain of
command for a writing across the curriculum/writing intensive program
would also be useful. Should the WAC director answer to a particular
department like the English department or to a particular administrator?
My program has evolved organically and all of these issues need to be
addressed as we go into this next stage.
 
Thanks for your help--and Joan, here's some mail from WPA. I appreciate
your advice and input.
 
karenva@uofport.edu
Karen Vaught-Alexander, University of Portland
 
 
On Thu, 14 Sep 1995, Joan Livingston-Webber wrote:
 
> I haven't gotten any mail from wpa for at least a week.  I
> find it hard to believe no one is talking.  Could listserv
> owner check up for me?  I am getting mail from my other
> listservs.  Thanks.
> --
> Joan Livingston-Webber   webber@unomaha.edu
> "What gets better is the precision with which we vex each other."
>                                                 -Clifford Geertz
>
=========================================================================
Date:         Fri, 15 Sep 1995 13:58:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: 18-hour rule for TAs
In-Reply-To:  <WPA-L%95091509405780@ASUVM.INRE.ASU.EDU>
 
For a few years, my graduate program (Michigan) had a program in which
new TAs were paired with second-year TAs , all of whom worked with a
faculty mentor (10 TAs in all per group).  Everyone taught the same
course, and each group worked out some sort of teacher-research project,
had weekly meetings, and shared a lot of student work.  In the fall
semester, the pair of TAs had joint responsibility for a section; in the
winter semester the new TA taught alone, but the groups kept working
together.  And then the following fall, the "new" TA was the senior
partner in a pairing with a first year TA.  I enjoyed it immensely, and
the new TAs liked it, too.
 
Susanmarie Harrington                               425 University Boulevard
Department of English                               Indianapolis IN 46202
Indiana University Purdue University Indianapolis   (317) 278-1153
sharrin@indyunix.iupui.edu
=========================================================================
Date:         Fri, 15 Sep 1995 15:54:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Fulkerson <RF5271@ETSUADMN.ETSU.EDU>
Subject:      Re: 18-hour rule for TAs
In-Reply-To:  <199509151300.JAA08847@cc00du.unity.ncsu.edu>
 
In response to Carolyn Miller and dealing with the SACS rule:
 
We have relatively recently (last five years) had to comply with the same
rule, and it has played havoc with our previously pretty systematic
training of new teaching assistants.  Since our first year ones can't be
in the classroom, we now use them solely as tutors in our Communication
Skills Center.  Same pay as a teaching assistant for 20 hours of tutoring
each week.  But they are taking a training colloquium that "presumes" they
are teaching their own class from week to week.  (So the first-year
director and I are trying to figure out how to reconceive the colloquium
and make it make sense yet not overlap our seminar in comp theory and
pedagogy.)  The SACS rule is finally not very sane, and was the result
of political fighting between two-year and four-year colleges.  Having
eighteen hours of literature classes doesn't make you any more prepared
to go into a composition classroom than you were when you walked in the
door.  Some universities near us get around the SACS requirement by using
brand new graduate students to teach their non-credit basic writing
classes.  That is legal as far as SACS is concerned, but the folks in my
department are convinced that it's inappropriate--it takes more skill and
experience to teach Basic Writing well etc. etc.  (BTW for those around
the country, all Texas state schools must offer remediation in math,
English, and reading by law.  And we must place students into remediation
and keep them there until they pass a state test.  We even have to monitor
their attendance.  If they aren't coming to class, we are required by the
law to dis-enroll them.  I'm not sure we ever go that far.)
 
I'm envious of the schools that can employ flexible models of course credits
(both stretch and jumbo varieties), since we could never handle such
models on a campus where each professor must teach a 12 hour load, and it
must be finished at the end of the term.  (And we teach from 25 to 32 in
our composition sections--at least at the start of the term.  Administrators
argue that of course several from each section will drop.  So I'm also
envious of those of you with honest-to-god caps on class size.)
 
I just got on this list two weeks ago, and have been enjoying listening
in on the conversation.  (I don't like "lurking"--seems too much to suggest
dark alleys and evil intentions.)
 
---------------------------------------------------------------------
Dick Fulkerson                             Phone:    O(903) 886 5271
Director of English Graduate Studies                 H(903) 886 3397
Coordinator of Composition                 Bitnet:   rf5271@etsuadmn
Department of Literature and Languages     Internet: rf5271@etsuadmn.
East Texas State University                          etsu.edu
Commerce, TX 75429
----------------------------------------------------------------------
"There are two sorts of people in this world: those who believe in
binary thinking and those who don't."
-----------------------------------------------------------------------
=========================================================================
Date:         Fri, 15 Sep 1995 16:27:28 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      Re: cloze tests
In-Reply-To:  <9509151835.AA11322@qcinet.quinnipiac.edu>; from "Mary Segall" at
              Sep 15, 95 2:35 pm
 
I didn't expect that anyone would use cloze tests *as* a placement
device--I thought, though, that earlier in the cloze test thread
someone had asked about possible uses of cloze tests or other
evaluative measures as means of fine-tuning placement procedures,
or perhaps verify them, or other such things.  Those are the things
I had in mind when asking if anyone had experience using cloze tests
in tandem with placement.
 
cheers,
Terence Brunk
=========================================================================
Date:         Fri, 15 Sep 1995 17:38:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carolyn Miller <crm@UNITY.NCSU.EDU>
Subject:      Re: 18-hour rule for TAs
In-Reply-To:  <Pine.3.89.9509151345.A74570-0100000@indyunix.iupui.edu> from
              "Susan-Marie Harrington" at Sep 15, 95 01:58:25 pm
 
I'll ask Susanmarie the same question I asked Jim Raymond offlist, which
was whether there was a preceding or concurrent training program for the
new TAs as they began their first year in the classroom with the senior TA.
 
Thanks--Carolyn Miller
 
>
>For a few years, my graduate program (Michigan) had a program in which
>new TAs were paired with second-year TAs , all of whom worked with a
>faculty mentor (10 TAs in all per group).  Everyone taught the same
>course, and each group worked out some sort of teacher-research project,
>had weekly meetings, and shared a lot of student work.  In the fall
>semester, the pair of TAs had joint responsibility for a section; in the
>winter semester the new TA taught alone, but the groups kept working
>together.  And then the following fall, the "new" TA was the senior
>partner in a pairing with a first year TA.  I enjoyed it immensely, and
>the new TAs liked it, too.
>
>Susanmarie Harrington                               425 University Boulevard
>Department of English                               Indianapolis IN 46202
>Indiana University Purdue University Indianapolis   (317) 278-1153
>sharrin@indyunix.iupui.edu
>
=========================================================================
Date:         Fri, 15 Sep 1995 15:22:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: 18-hour rule for TAs
In-Reply-To:  note of 09/15/95 14:38
 
At UTEP, we formed teams consisting of a mentor and two new TAs. Each team
member was responsible for a class section. The TAs attended the mentor's
class every day (we tried to get the mentor one class ahead on the syllabus),
and the mentor attened the TAs' section on alternate days. The teams met
weekly, or more often, to plan the week's activities. Also, mentors and TAs
could help each other out in classes devoted to group work, revision, etc. In
this program, a new TA taught one section first semester; two sections of the
course in the second semester with slightly relaxed mentoring. The normal
faculty load at UTEP was 4/4. The mentor got one course release during any
semester he/she mentored. we were really happy with this program. We were able
to get our TAs into the classroom while protecting the interests of the
students at whose expense these novice teachers were learning. It sounds
expensive, but it was probably a wash: releasing a faculty member from one
class meant we could get two taught by TAs who otherwise could not have
taught.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 15 Sep 1995 15:30:32 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Digest
 
A couple of people who receive WPA-L in "digest" form are experiencing some
irregularities in receiving WPA-L postings. Rob Jeter from Info Tech ar ASU
has joined the list for the nonce to see if he can find out what the trouble
is. Let me thank Rob for his efforts on our behalf. If you are having
difficulties of this sort, you might post a quick message to that effect.
Thanks.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 15 Sep 1995 19:52:03 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: 18-hour rule for TAs
In-Reply-To:  <199509151300.JAA08847@cc00du.unity.ncsu.edu>
 
On Fri, 15 Sep 1995, Carolyn Miller wrote:
 
> I have just caught the tail end of the "stretch 101" thread but it struck
> me that it might contain some clues to a problem my department hasn't solved.
> Perhaps list members can give me some ideas to take to a dept committee.
>
> We are facing an accreditation-agency (SACS) requirement that all TAs
> have 18 hours of graduate coursework in their fields before they take
> responsibility for teaching a class and assigning final grades.  We are a
> master's-only department and our TAs are given a full semester of
> training before they teach first-year comp, but this means they have only
> one semester behind them (10 credits) before they take responsibility for
> two sections of our course.
 
We too are under SACS, and our program seems similar to yours.  We
have been assigning each non-teaching GA to a mentor so that the GA
can get practice for two semesters helping out in the class.  By the
end of the second semester, many of the mentors (including myself) are
assigning the GA to hold some of the class sonferences, grade some of
the papers, and conduct some of the classes.  I have my GAs take over
a class for a unit.  I observe their teaching and also let them do
some totally on their own.  The mentor changes for each of the two
semesters.
 
This year we are trying something a bit different--partly as a result
of funding cuts for our writing center.  We are assigning non-teaching
GAs to the writing center to work as tutors for one of their
semesters.  Two GAs are working in the center this semester, and three
should be here next semester.  Since we offer classes in the center's
computer room (Comp I, II, and Technical Comp), the tutors who work in
the center also get exposure to classes in addition to conferencing.
We assign tutors (half are undergrads) to each class, and they work
with the instructors.
 
My pedagogical rationale for the arrangement is that teachers are
expected to know how to work with students in conference, but they are
rarely taught how to do it.  I've overheard too many teachers in my
career coopting student's work in a desparate attempt to help the
student fix the writing.  We're still struggling with how to teach
conference-based approaches, but I believe that (if nothing else) the
practice these future teachers get as tutors will help.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Fri, 15 Sep 1995 19:55:45 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: cloze tests
In-Reply-To:  <WPA-L%95091510021329@ASUVM.INRE.ASU.EDU>
 
On Fri, 15 Sep 1995, Terence Brunk - English Dept. wrote:
 
> Off to teach a ______!
                 ^^^^^^
You misspelled-->wombat
 
Hope this helps.  Have a nice day.
=========================================================================
Date:         Fri, 15 Sep 1995 15:18:17 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      cloze tests
 
Some years ago a TA did some informal research here with a variation of cloze t
esting.  In this case, she eliminated the prepositions from a couple of texts o
f about 250 words (which she also checked for readability).  She gave the test
to students enrolled in basic writing, first semester composition, second semes
ter composition, and international composition.  As I recall, the students in C
omposition II (native speakers of English) turned in the worst performance.  Th
e chief insight I got from the results was that the preposition a student suppl
ied seemed to be related to the length of the syntactic unit the student had id
entified.  E.g., if a student stopped reading too soon (made a syntactic unit s
horter than it was), then the preposition was likely to be inappropriate.  I am
 not aware that the grad. student ever pursued or published any of this.
Richard Batteiger
Oklahoma State University
batteig@vm1.ucc.okstate.edu
 
BTW: Jan Levine:  thanks for the package.  I'll say more when I've had a chance
 to read it.
=========================================================================
Date:         Fri, 15 Sep 1995 23:02:19 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      digest?
 
Please, how can I get a digest of the postings to this list?
 
 
Mieke
 
 
 
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Sat, 16 Sep 1995 10:10:28 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <segall@QUINNIPIAC.EDU>
Subject:      no mail
 
Karen Vaught-Alexander:
 
The duties you describe are ones I, too, am charged with.  Have you read
Lynn Bloom's "I Want a Writing Director" (CCC May 1992)?   At Quinnipiac,
the normal teaching load is four courses per semester.  I have one course
load reduction per semester, resulting in a 3/3 load (your normal load).
Most WPAs in your situation understandably do not wish to list my load at
Q.C. in any proposal or justification for their own positions, and I suggest
you don't either!.
 
Good luck.
 
Mary
Mary T. Segall, Coordinator of Freshman English
Quinnipiac College
Hamden, Connecticut 06518
(203)281-8952     segall@quinnipiac.edu
=========================================================================
Date:         Sat, 16 Sep 1995 10:48:24 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <segall@QUINNIPIAC.EDU>
Subject:      Re: SAT II: Writing Test
 
>Mary S, I'll look for your CCC article if you look for my JBW article.  We
>seem to be coming from different perspectives on "mainstreaming."  I have
>become convinced that when relatively unprepared students are
>mainstreamed, it means that the teacher gears the class to them and then
>ignores the prepared students, who rarely get challenged.  Do you deal
>with this issue in your article?  --Ed White
>
>
Ed White, I have read, devoured, your publications and have heavily relied
on them to justify any progam proposals and assessment procedures at my
institution. There is little chance I would miss your JBW article! My
article should appear in JBW also (not CCC) either in fall or spring, and I
would welcome any comments you may wish to offer, especially since I rely on
a point you made in Teaching and Assessing Writing to support one of my
arguments.
 
RE: gearing class to under prepared students.
 
     Yes, that is certainly a tendency in mainsteaming. To deflex that
tendency, we:
1.  place them in designated sections of 101 (so one could argue that we are
    not truly mainstreaming in this sense). Our 101 Intensive is more like
    what David Schwalm describes as his "Jumbo" 101, rather than stretch.
 
2.  each instructor teaches at least one section of "intensive" and one section
    of "regular" 101, thus allowing them to grade and respond to assignments
    as one large group, since the readings and the assignments are identical.
    This is our effort to prevent grade inflation and to allow for better
    perspective (much like holistic scoring).
 
 
Thanks for your interest.
Mary T. Segall, Coordinator of Freshman English
Quinnipiac College
Hamden, Connecticut 06518
(203)281-8952     segall@quinnipiac.edu
=========================================================================
Date:         Sat, 16 Sep 1995 11:02:28 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <segall@QUINNIPIAC.EDU>
Subject:      stretch 101
 
David Schwalm,
 
Thanks for the clarification between stretch and jumbo.  Could you explain
(1) how the logistics work for scheduling students into a stretch 101, given
the other, I presume, tradition 3 credit courses the students enroll in and
(2) how students are identified for placement in either stretch or jumbo?  I
am interested because we have in place a program like your Jumbo, but a
small group of our "Intensive" students would benefit from what you describe
as your stretch.  Thanks.
 
Mary Segall
Mary T. Segall, Coordinator of Freshman English
Quinnipiac College
Hamden, Connecticut 06518
(203)281-8952     segall@quinnipiac.edu
=========================================================================
Date:         Sat, 16 Sep 1995 08:14:37 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: 18-hour rule for TAs
In-Reply-To:  <199509151300.JAA08847@cc00du.unity.ncsu.edu>
 
Carolyn,
 
        We have experimented with using tutors (or in your case new TAs)
in the classroom and working directly with the mentor.  Tutors gain
experience working either one-on-one or in small groups.  Of course the
mentor must model this work so the tutor also observes for awhile.  I
have used experienced tutors and some with no experience--and they learn
quickly and become quite helpful in the classroom where we sometimes have
over 20 basic writing students in some sections.
 
Using your new TAs in this fashion the first semester might help.
 
Mark Wiley
=========================================================================
Date:         Sat, 16 Sep 1995 13:02:28 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Frank Sullivan <SULLIVAN@VM.TEMPLE.EDU>
Organization: TEMPLE UNIVERSITY
Subject:      Re: SAT II: Writing Test
In-Reply-To:  Message of Thu, 14 Sep 1995 12:24:09 MST from <IACDES@ASUACAD>
 
David,
 
Re your inquiry about "what close tests tes," Martin Nystrand has a fascinating
 (though l  o  n  g) ERIC document in which he reports the results of work he d
id with close tests, but reanalyzing the reults in terms of what he described t
hen (1982) as textual forms creating a 'perceptual space" for readers. I haven'
t read the document in about five years, but your query prompts me to do that.
His analysis was much more sophisticated that that of scholars in Reading who d
eveloped this kind of "error" analysis. For Nystrand, "error is much more than
simply whether the response is right or wrong.
=========================================================================
Date:         Sat, 16 Sep 1995 15:00:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Re: 18-hour rule for TAs
 
Carolyn--At UNC-Charlotte we, too, are under the 18-hour rule for SACS.  I
know you said you could not afford this, but our TA's spend a year in the
writing center, tutoring students but also giving workshops in writing
classes in English and across the university.  They also take two courses
in teaching English.  Only in the fall of their second year  (after 18
hours) do they actually teach.  At this point, they teach alone but work in
groups of three on a shared syllabus.  I also supervise them for the whole
second year of their program.  This has worked well for us, although I am
open to other ways of dealing with the 18-hour constraint.
 
Meg Morgan
UNC Charlotte
=========================================================================
Date:         Sat, 16 Sep 1995 17:51:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: 18-hour rule for TAs
In-Reply-To:  <199509152138.RAA05918@cc02du.unity.ncsu.edu>
 
Yes, the "watch one, do one, teach one" model I described was preceded by
a bit of orientation--maybe a 2-4 day workshop?  I went through a
week-long workshop before the first year I taught, and in subsequent
years I was involved in TA training, and the workshop was shortened as
time went on.  They've all run togehter in my memory now, and I can't
remember which length workshop went with which year!  We also often had a
presentation for the whole program 2 or 3 times a semester--someone would
talk over the lunch hour about some issue (assignments, grading, etc.).
The fact that I was also taking comp & rhetoric seminars proved more
useful to me, I think, but the TA seminars were helpful, too.
 
Susanmarie Harrington                               425 University Boulevard
Department of English                               Indianapolis IN 46202
Indiana University Purdue University Indianapolis   (317) 278-1153
sharrin@indyunix.iupui.edu
=========================================================================
Date:         Sun, 17 Sep 1995 11:55:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      pedagogy of oppressed--correction
X-To:         megabyte university <mbu-l@unicorn.acs.ttu.edu>
X-cc:         alliance <acw-l@unicorn.acs.ttu.edu>
 
ouch!
I mistyped the email address for requesting abstract forms.
 
It should be mmacchietto@unomaha.edu.
 
[I missed the double c.]
 
This conference is now being co-sponsored by UNIESCO, which will help us
to attract international attention.  I hope than many of you in the
rhetoric and comp community will consider coming, in spite of the
back-to-back timing w/ the 4C's.
 
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sun, 17 Sep 1995 17:22:53 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  <9509161448.AA17049@qcinet.quinnipiac.edu> from "Mary Segall" at
              Sep 16, 95 10:48:24 am
 
Mary S, thanks for all the neat things you said about Teaching and
Assessing Writing, etc.  I'm not really sure what the definition of
mainstreaming is, but I don't think it would apply to what you're doing.
I am impressed at the responsibility you are taking for placement and
support of underprepared students; sounds like you will be able to keep
most of them in college.  True sink-or-swim mainstreaming winds up losing
about 85% of them.  --Ed White
=========================================================================
Date:         Mon, 18 Sep 1995 07:22:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <segall@QUINNIPIAC.EDU>
Subject:      Re: SAT II: Writing Test
 
Ed White,
 
Thanks for this bit of information:
 
  True sink-or-swim mainstreaming winds up losing
>about 85% of them.  --Ed White
>
This will be useful in the continuing justification needed to keep the extra
two hour component in our Intensive program.  Someone earlier in the
Stretch" thread spoke to the ethical question of admitting underprepared
students while not providing support for them, but in my experience,
arguments based on ethic don't seem to have an effect. Attrition that high
will speak loudly in favor of the argument I need to make each semester to
retain our budget.  As it is, we have between 8 to 14% attrition, but
followups show that about half of that group is conprised of "regular" three
hour 101 students who, for whatever reason, decide college at this time is
not for them.
 
Mary Trefethen Segall
Coordinator of Freshman English
Quinnipiac College
Hamden, Connecticut 06518
phone:(203)281-8952
e-mail:segall@quinnipiac.edu
=========================================================================
Date:         Mon, 18 Sep 1995 08:51:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: cloze tests
X-To:         "David E. Schwalm" <IACDES%ASUACAD.BITNET@VM1.NoDak.EDU>
In-Reply-To:  <WPA-L%95091510185246@ASUVM.INRE.ASU.EDU>
 
One other point about the cloze test:  strictly speaking, only exact word
replacements were to be counted "correct."  So Ed is right.  Correctness
on the cloze was pretty closely tied to the person's ability to get into
the voice and head of the original writer.  Responding to meaning wasn't
good enough.  (I.e., "evergreen" couldn't be replaced by "fir," "pine,"
or "conifer.")  Or so I was taught when I learned to use the test for
diagnosis some 15 years ago.
 
Joan Hawthorne
=========================================================================
Date:         Mon, 18 Sep 1995 06:52:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: NO MAIL???/Here's a Question!
 
>I would love to get some mail regarding the eternal question of
>appropriate teaching loads for those of us who administer writing
>programs.
 
Karen, normal teaching load here at Eastern is 4/4.  I administer the
Freshman Writing and WAC programs--which includes a writing-intensive
program--and my course load is 2/2.  I have no secretarial support except
for a couple of work-study students who do photocopying for me and four
other people, which means that probably my course load should really be 1/1
or less.
 
>Also, in the initiation of a writing intensive program, should the WPA
>work closely with the English department chair, a campus-wide advisory
>board, or what?
 
My feeling is that it depends on what "writing-intensive program" means at
your institution.  If it means that you're going to develop
writing-intensive courses in each department, then I think a campus-wide
advisory board is best for lots of reasons.  That's what we did here.  If
the English department chair is sympathetic to WAC and can be of help, then
by all means work with that person too, but I don't feel that WAC is by
definition an English department issue.  I'd say work closely with everyone
you can who is supportive of what you're doing--including administrators
who can help.  You might get in touch with Celia Anderson here
(ANDERSONC@ECSUC.CTSTATEU.EDU), who was Writing Director before me and
spearheaded our WAC program.
>
>Any words of wisdom that you could give me about the best chain of
>command for a writing across the curriculum/writing intensive program
>would also be useful. Should the WAC director answer to a particular
>department like the English department or to a particular administrator?
>My program has evolved organically and all of these issues need to be
>addressed as we go into this next stage
 
Well, I can just talk about what's going on here.  My appointment is
tenure-track in the English dept.  As asst. prof. in English, I report to
the ENglish Dept. chair, but as Writing Director I report directly to the
Academic Vice President because it's a university-wide writing program.
Whether or not this is a good arrangement for you depends, again, on what
your institution is like.  WHen I was hired for this position--and it was a
new position; I'm the first person here to be hired as Writing
Director--the University Writing Board specifically asked for an academic
faculty appointment and not an administrative faculty appointment, because,
quite frankly, then it would be harder to fire me.  As academic faculty I'm
evaluated for retention by my department and the dean, both of whom think
I'm swell.  The academic VP doesn't necessarily.
 
The one thing I would say is that much depends upon who controls your
funding.  In my case, the Academic VP funds the program--I'm not directly
budgeted--so I've had to figure out ways of dealing with this: getting soft
money on which the dean is countersignature authority, for example.
 
If you'd like to talk more about this off the list, feel free to give me a
call or more e-mail.
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Mon, 18 Sep 1995 08:52:51 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: Mostly A's and B's
 
I'd like to respond to Jane Nelson's posting.
 
Most law school writing programs have a fall semester devoted to
predictive/objective writing (an office memorandum) and a spring
semester devoted to persuasive writing (an appellate brief).
Although the writing differs in each semester, the individual
students do not exhibit the backsliding phenomenon, nor do they have,
AS A GROUP, great difficulties because they're indoctrinated into
legal discourse during the fall.  Some do better in the fall, some in
the spring, some do well in both, and some do poorly in both.  The
problem appears later in law school, because although they write like
lawyers, they aren't pushed to write well.  They often speak the new
language as poorly or as well as they did the old.  Left to their own
devices, the students do backslide, perhaps to the level to which the
teacher has been able to reset the internal quality controls.
High quality external feedback is usually lacking and the controls
are usually never reset to a higher level.  (I apologize for the
mechanical metaphor, but it was all I could come up with on a Monday
morning.)
 
The Chicago study, which I'd like to see (a cite would be helpful,
as our catalog here in the hinterlands doesn't list the Fulwiler
book -- heck, it doesn't have anything on composition and I rely on
interlibrary loan), may have some problems of which only legal
writing teachers would be aware.  Chicago is indeed a prestigious
school; it is a top-10 school.  Prestigious law schools rarely have
writing programs, and only one of the "elite" schools is staffed by a
tenure-eligible director (and it doesn't have a program).  The best
writing programs, with the highest-status teachers, are
overrepresented in the lower-ranked schools (I have an article coming
out this fall about that).  Chicago relies on Bigelow Fellows,
graduate law students essentially, to teach writing.  With rare
exception, they don't have any idea of what they're doing because
most of them came from schools without formal programs or real
attention to legal writing, and all leave after one or two years,
just when a writing teacher is starting to understand what's going on.
 
Having taught at Virginia, another elite school, I can say from first-
hand observation that students at those schools don't appear to
backslide as much because they come in writing much better
(adjustment problems are common across the board).  At lower-ranked
schools, with lesser-credentialed students, the students generally
come in with poorer writing skills and two semesters of writing
instruction from professionals doesn't have the same lasting impact
as would more semesters and more supervised writing.  Yes, they learn
the discourse conventions, forms, and reasoning, but no, they don't
write as well later because there's only so much one can do in one
year to put in place self-checking mechanisms to ameliorate and
rectify years of neglect.
 
Furthermore, Jane's posting seems to focus on the top students at
Chicago -- skimming the cream of the crop -- but not the rest of the
bunch.  I've often felt, facetiously, that the top students will
succeed despite our best efforts; it is the others that one should
look to.
 
Jan
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Mon, 18 Sep 1995 09:11:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: Mostly A's and B's
In-Reply-To:  <180F823CBB@mercury.uark.edu>
 
Jan -
 
I just happened to have the book on my shelf, so I'm passing on the cite
your requested.  _Programs that work:  Models and methods for writing
across the curriculum_ edited by Toby Fulwiler and Art Young (1990).
Portsmouth, NH:  Boynton/Cook.  The chapter is titled "The University of
Chicago" by Joseph M. Williams and Gregory G. Colomb, pp. 83-113.
 
Joan Hawthorne
=========================================================================
Date:         Mon, 18 Sep 1995 08:49:27 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: NO MAIL???/Here's a Question!
 
Karen
 
Whew!  With that kind of administrative load, I'd say one course a year!  IOne
course a semester is absolute maximum.
 
For a writing-intensive program, I'd recommend working with ad advisory board
from across the curriculum.  No particular need to work closely with the
English Dept. chair.  The first step is to establish the definition and course
requirements for writing-intensive courses and then a process of
"certification" and review.
 
Chain of command is very tricky, here, especially if there are tenure issues
involved.  Putting tenure aside for the moment, I'd recommend a direct line to
the provost or vice-president of academic affairs or the equivalent for issues
that concern writing across the campus.
 
I'd be happy to describe what we do here in more detail if you're interested.
=========================================================================
Date:         Mon, 18 Sep 1995 10:23:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Gorrell <DGORRELL@TIGGER.STCLOUD.MSUS.EDU>
Subject:      Re: SAT II: Writing Test
 
David-
On the cloze test--In 1979 I used a cloze reading as one of my predictors in a
placement study at Illinois State.  It had a .65 correlation with a holistic
reading of the diagnostic essay--not bad, but the multiple regression still
selected ACT English as the best predictor--next to essay score.  The report is
in Oct. 1993 RTE.
Donna Gorrell
dgorrell@tigger.stcloud.msus.edu
=========================================================================
Date:         Mon, 18 Sep 1995 12:44:52 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gordon Grant <WVGrant@AOL.COM>
Subject:      test (ignore)
 
this is a test.
 
gordon grant
=========================================================================
Date:         Mon, 18 Sep 1995 14:28:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: Mostly A's and B's
 
Here's the cite about Chicago's program:
 
It's chapter 5 of "Programs that Work" by Toby Fulwiler and Art Young.  The
chapter is written by Joseph M. Williams and Gregory G. Colomb.  Jan, a copy of
this article is on its way to via snail mail.
 
I'm still uncomfortable with the term backsliding.
=========================================================================
Date:         Mon, 18 Sep 1995 17:31:37 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carolyn Miller <crm@UNITY.NCSU.EDU>
Subject:      Re: 18-hour rule for TAs
In-Reply-To:  <WPA-L%95091509405780@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Sep 15, 95 09:40:56 am
 
Many thanks to the folks who responded to my query about how to meet the
SACS 18-hour rule for TAs.  I am fortunate that I'm not the person who
has to solve this problem here, but I will pass the information along to
those who do.  If any other ideas occur to any of you, you might reply to
me privately.
 
Carolyn Miller
crm@unity.ncsu.edu
=========================================================================
Date:         Mon, 18 Sep 1995 21:33:44 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      NO MAIL???/Here's a Question!
 
I don't recall whether this list has an archive, but 15 or 20 people
described their work loads and release time on wpa-l a couple of months ago.
At the time lots of folks were reporting more than one section of release a
semester, but it seemed to vary according to the size of the school, thank
goodness.
 
Ken Smith
=========================================================================
Date:         Tue, 19 Sep 1995 07:35:24 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Vaught-Alexander <karenva@UOFPORT.EDU>
Subject:      Re: NO MAIL???/Here's a Question!
In-Reply-To:  <WPA-L%95091819382729@ASUVM.INRE.ASU.EDU>
 
If there is an archive or any one saved those emails, I would save
everyone needless repeating of info. Thanks for your help, Ken, and all
of you who have responded to my question about work loads and chain of
command.
 
karenva@uofport.edu
Karen Vaught-Alexander, U of Portland (OR)
On Mon, 18 Sep 1995 KSmith%Eng%IUSB@VINES.IUSB.EDU wrote:
 
> I don't recall whether this list has an archive, but 15 or 20 people
> described their work loads and release time on wpa-l a couple of months ago.
> At the time lots of folks were reporting more than one section of release a
> semester, but it seemed to vary according to the size of the school, thank
> goodness.
>
> Ken Smith
>
=========================================================================
Date:         Tue, 19 Sep 1995 08:27:53 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: NO MAIL???/Here's a Question!
In-Reply-To:  note of 09/19/95 07:33
 
There is an archive, saved by month. Does anyone remember when the discussion
of workload was? Did anyone save it?
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 19 Sep 1995 10:19:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Beth E. Kolko" <BKOLKO@UWYO.EDU>
Subject:      workload discussion
 
I have some of the discussion about workload saved, but not all. The messages I
have are from May. I don't know if this is the discussion you have in mind,
David. The subject line was Staffing.
 
 
I have an urelated question for the list. Here in Wyoming, Like No Place on
Earth, the mail is different from the rest of the world (with the possible
exception of Chicago where mail is delivered to postal carriers' basements
rather than addressees).  Does anyone know if letters for Cs workshop proposals
were sent out at the same time as those for paper acceptances?
 
Thanks.
 
Beth
=========================================================================
Date:         Tue, 19 Sep 1995 11:49:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: NO MAIL???/Here's a Question!
In-Reply-To:  <WPA-L%95091908275451@ASUVM.INRE.ASU.EDU>
 
I saved the workload messages, which were posted in May 1995.  If you
give me a few days, I'll finish putting them into a neat little grid and
can then provide a nicer format for comparing and contrasting.  Or I can
forward the messages all separately--there are around 20 of them.
 
Susanmarie
 
Susanmarie Harrington                               425 University Boulevard
Department of English                               Indianapolis IN 46202
Indiana University Purdue University Indianapolis   (317) 278-1153
sharrin@indyunix.iupui.edu
=========================================================================
Date:         Tue, 19 Sep 1995 13:30:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth Mirtz <rmirtz@GARNET.ACNS.FSU.EDU>
Subject:      Workload
 
I'm looking forward to seeing the summary of our responses to the workload.
We're in the midst of arguing over what position to hire for this year and
I'm lobbying for a co-director.  I think the summary will help me.
 
Here's a real practical question: I have about 10 (out of 85) teaching assistants who
haven't turned in some basic paperwork (student evaluations, mostly, from
the last three semesters).  Does anyone have a one-liner that gets the
message across, that I can send them?  Does anyone really "punish" TAs for
not turning in student evaluations?  I can't see threatening their employment simply because
of routine computerized student evaluations, but it's the only proof I have
that they didn't terrorize their students that semester.
 
--------------------------
Ruth Mirtz
Florida State University
rmirtz@garnet.acns.fsu.edu
=========================================================================
Date:         Tue, 19 Sep 1995 13:15:59 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KSmith%Eng%IUSB@VINES.IUSB.EDU
Subject:      NO MAIL???/Here's a Question!
 
David,
 
I found a note to myself about the workload/release time thread that is dated
to the spring semester of this year--that may narrow it a bit.
 
Ken Smith
=========================================================================
Date:         Tue, 19 Sep 1995 17:35:01 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Ballinger <MGBalling@AOL.COM>
Subject:      Re: workload discussion
 
This note is not just for Beth Kolko, and it is not about workload.  But to
pick up a thread from her missive, have the 4Cs paper acceptances and
workshop proposals gone out for our next CCCC?
 
Mary Ballinger
University of Charleston
=========================================================================
Date:         Tue, 19 Sep 1995 17:03:09 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         bernard-donals <ENGMBD@MIZZOU1.MISSOURI.EDU>
Subject:      Re: workload discussion
In-Reply-To:  Message of Tue, 19 Sep 1995 17:35:01 -0400 from
              <MGBalling@AOL.COM>
 
As regards proposal acceptances from CCCC:  the panel acceptances have
gone out, but I don't know whether individual paper and workshop notices
have gone out.  Hope this helps.
 
MBD
=========================================================================
Date:         Tue, 19 Sep 1995 18:53:41 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: cloze tests
In-Reply-To:  <WPA-L%95091518494010@ASUVM.INRE.ASU.EDU>
 
There has been a great deal of research into cloze testing in the English
as a Second Language/Applied Linguistics literature.  the "classic" form
has the first and last sentences intact, and fifth-word deletion for 50
blanks.  Other n-th word deletions are sometimes used.  "C-tests" are
cloze tests with the first letter of the missing word put in; "cloze
elide" is a rational deletion not n-th word procedure (as in the
preposition example someone gave).  Cloze tests are commonly used as
PART of proficiency measures in language testing (since no-one is certain
what they test they are not often used in writng-only or reading-only
testing); for *entry* placement they could be used in the same way as
fgor proficiency, since entry placement is a 'cold test' (ie, no prior
knowledge is brought, of the program, its syllabus, etc).  For
*continuation* placement they'd make little sense since they can't be
matched to course objectives etc.
The research suggests that if you choose a different first 5th-word to
start with (e.g.:
I saw the man ____ was seated behind the _____ look over and pick ____
the unlikely object with ____ ...
versus
I saw the ____ who was seated behind _____ curtain look over and ____ up
the unlikely object _____ disdain ...
 
you get a different difficulty result for the text as a whole, and a
different ability score for the test-takers.  That's a problem.  Also,
there's a popular belief that can't be rationally disproved but is
abhorrent to many of us (ie. not PC) that cloze tests "general
intelligence" which is just cool if you buy "G' and all that comes with
it....
I don't know of any quantitative research into cloze in the context of
writng-only assessments.
Liz Hamp-Lyons
lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Tue, 19 Sep 1995 19:09:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: cloze tests
In-Reply-To:  <Pine.3.89.9509180822.A98137-0100000@badlands.NoDak.edu>
 
Exact word replacement is still the "correct" method: other scoring
introduces human judgment and makes clerical marking impossible (so, we
should care, right?  still, that's the common practice)  Interestingly
using exact replacement a high score would be 65%, average native speaker
maybe 45-50%.
Liz H-L
=========================================================================
Date:         Tue, 19 Sep 1995 21:10:45 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Frank Sullivan <SULLIVAN@VM.TEMPLE.EDU>
Organization: TEMPLE UNIVERSITY
Subject:      Re: stretch
In-Reply-To:  Message of Fri, 15 Sep 1995 11:06:36 MST from <IACDES@ASUACAD>
 
David,
 
When ASU switched from just "regular" 101 to "stretch" and "Jumbo" versions, di
d it evaluate whether and how those changes affected retention and graduation?
In particular did the numbers of students required to take 2-3 semesters of wri
ting increase, and if so, did it affect either whether they graduated or the le
ngth of time to degree? Both those issues are important here, where the average
 time to degree is now almost six years at the undergrad level (and infinity at
 the grad level).
=========================================================================
Date:         Tue, 19 Sep 1995 19:45:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: backsliding
In-Reply-To:  <WPA-L%95091423344296@ASUVM.INRE.ASU.EDU>
 
david,
I guess we all get something wonderful happening when we really need it
(at least I like to think so).  It has its down side tho: the mountain
of papers to grade is even higher than usual, they so love to write.
Thank goodness it's faster reading/responding to fine writers than those
who struggle.
best,
Liz
=========================================================================
Date:         Mon, 18 Sep 1995 12:45:02 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         mary soliday <MASCC@CUNYVM.BITNET>
Subject:      Re: SAT II: Writing Test
In-Reply-To:  Message of Mon, 18 Sep 1995 07:22:39 -0400 from
              <segall@QUINNIPIAC.EDU>
 
We've been mainstreaming at City College of New York for the past two years and
 haven't found that 85% of students are leaving--in fact, the retention rates a
ppear to be about the same across classes.  We'll have definitive numbers when
our consultant writes his report for us this July (of 1996).  Our program isn't
 sink or swim, though, but includes tutoring, curriculum change, and faculty de
velopment.  The courses aren't cheaper to run.  But the students can make more
progress towards their degrees.  Another things we're avoiding is putting stude
nts who are misplaced--a frequent occurrence at CCNY--into remedial courses and
 thus discouraging them from the start of their college careers.  Several repor
ts were done at CUNY to show that remedial courses, at least in their present f
orm, were not helping students in the way we've hoped (Ricardo Otheguy wrote on
e concerned with Latino students).  As important, state legislatures are starti
ng to defund remediation (this has happened at CUNY), so a mainstreaming plan c
an be quite important when economic changes occur. / MARy Soliday, CCNY
=========================================================================
Date:         Wed, 20 Sep 1995 05:29:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: CCCC acceptances
 
I received a paper acceptance last week.
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Wed, 20 Sep 1995 11:45:59 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Job opening (fwd)
 
---------- Forwarded message ----------
Date: Wed, 20 Sep 1995 11:44:13 -0700 (PDT)
From: Susan McLeod <mcleod@wsunix.wsu.edu>
To: WAC-L@VMD.CSO.UIUC.EDU
Subject: Job opening
 
Probable job opening:  Director of campus-and system-wide writing
program.  PhD in composition and rhetoric or related fields;  experience
directing a writing program;  strong record of scholarly publication and
teaching approporate for tenure at Washington State University;
excellent communication and personal skills;  record of innovation and
successful collaborative projects required.  Expertise in one or more of
the following areas desired: rhetorical theory,, cultural rhetoric, ESL,
writing across the curriculum, writing assessment, writing pedagogy,
writing centers.  Reports to Director of General Education.  Send letter
of application, c.v., sample publications, and references which comment
on both administrative skills and tenurability in WSU's English
Department to Dr. Susan McLeod, Associate Dean, College of Liberal ARts,
Washington State University, Pullman, WA 99164-2630.  Washington State
University is an EEO/AA employer.  Protected group members are encouraged
to apply.
 
(I will be happy to answer any questions about this position--Sue McLeod,
509-335-4581)
=========================================================================
Date:         Wed, 20 Sep 1995 22:19:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Fulkerson <RF5271@ETSUADMN.ETSU.EDU>
Subject:      Re: CCCC papers
In-Reply-To:  <950919173459_103505346@mail04.mail.aol.com>
 
To Mary et al, I know that at least some of them have gone out.  I
received mine this week, and know of a colleague 2000 miles away who
had a panel (or at least a joint-presentation) accepted.
=========================================================================
Date:         Wed, 20 Sep 1995 21:46:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: MLA/APA
In-Reply-To:  <WPA-L%95090612492827@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Sep 6, 95 12:49:27 pm
 
Can anyone remember a journal article, within the last few years, that
compares MLA and APA style, seeing them as metaphors for root differences
between the humanities and the social sciences?  I know I read it, but it
is just off the edge of my memory and I'd like to find it again.  --Ed White
=========================================================================
Date:         Thu, 21 Sep 1995 10:10:16 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: CCCC papers
In-Reply-To:  <950920.222053.-0500.RF5271@ETSUADMN.ETSU.EDU>; from "Richard
              Fulkerson" at Sep 20, 95 10:19 pm
 
I received a very nice rejection yesterday.  My only problem with it was that
I had decided last year to take a year off proposing something.  So I guess I
have received someone else's rejection.
 
Elizabeth Hodges
Virginia Commonwealth University
Box 842005
Richmond, VA 23284-2005
(804)-828-1331
ehodges@hibbs.vcu.edu
=========================================================================
Date:         Thu, 21 Sep 1995 10:10:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Staffing/Released Time (long list!)
In-Reply-To:  <9509141326.AA55000@rs6000.cmp.ilstu.edu>
 
What follows is the compilation I made of 2 threads on last spring's=20
list: staffing questions about the nature of WPA positions (permanent=20
staff/lecturers/tenure-track positions) and questions about the amount of=
=20
released time WPAs get.  The schools are listed in the order people=20
posted, and given that the responses came from two different threads,=20
there is different info. recorded for each school.  I apologize in=20
advance for any errors I made interpreting postings as I categorized; if=20
you let me know, I'll fix the list.  And I'll be happy to add more=20
schools to the list if people will send the info.  I noticed in a lot of=20
instances we know released time, but don't know much about the size of=20
the program.
 
Washington State University
Susan McLeod
mcleod@wsunix.wsu.edu
thinking about establishing permanent staff position
lecturers hired year to year as asst. director of writing assessment,=20
composition, and writing lab
some tenure-track administrative positions (Director of Writing?)
 
 
University of Missouri
Martha Townsend
writmat@showme.missouri.edu
4 staff positions which support WAC: liasons to natural & applid sciences,=
=20
humanities & arts, and education & social sciences; director of writing=20
intensive tutorial services
tenure-track Director of Campus Writing Program
 
Kansas State
Irene Ward
iward@ksu.ksu.edu
3 year renewable asst. writing program director, gets some release (2=20
courses?) from a 4/4/ load
Director of Writing teaches 1/1 (normal is 2/3); 6% summer stipendfor=20
organizing and running 1 wk. orientation for new TAs
39 TAs, 12 instructors
 
University of Illinois
Dennis Baron
debaron@uiuc.edu
1 staff position
up to 3 yr. postdocs in writing adminisitration usually given to own gradua=
te=20
students=20
 
 
Michigan Technological University
Diana George dgeorge@mtu.edu
staff positions in writing center, center for computer-assisted instruction
full time TA as asst. to director
tenure line Director of Writing Program and one other administravie positio=
n;=20
normal load is 3-3-3 but 3 courses are released; more release time possible=
=20
for scholarship.  Teaching load includes 1 cr./term course for new TAs; 10t=
h=20
month salary for preparing and directing TA orientation
supervises 35 TAs
 
University of Richmond
Dona Hickey hickey@urvax.urich.edu
faculty status, full time director of Writing Center
tenure line Director of Comp and WAC
 
Northwest Missouri State
Keith Rhodes 0100710@acad.nwmissouri.edu
non tenure track coordinators for assessment, Writing Center, (1 class=20
released from 4/4 load)
tenure line director of composition curriculum gets 1 class relief from 4/4=
=20
load
 
Indiana University South Bend
Ken Smith
ksmith%eng%iusb@vines.iusb.indiana.edu
tenure line Director of Writing; 1 course release per semester
7500 students; 100 sections of writing courses/yr; 25 part-timers; some=20
lecturers
 
Arizona State
David Schwalm
iacdes@asuacad.bitnet
1 asst. director  (graduate student)
tenure line Director of Writing taught 1-2 or 1-1; normal load 2/3
5000 students; 120 instructors
 
Texas Tech
Fred Kemp
ykfok@ttacs.ttu.edu
staff director of writing center
8 lecturers w/no administrative duties
tenure-line Director of Writing (and Computer Writing Instruction), Asst.=
=20
Director of Writing, teach 2/2 (1 course reduction per semester)
115 sections/2700 students/60+ TAs per semester
 
University of Arizona
Yvonne Merrill
ymerrill@ccit.arizona.edu
5 1/2 member University Composition Board, all academic staff
 
 
University of Nebraska at Omaha
Irv Peckham
peckham@cwis.unomaha.edu
fulltime coordinator spends much time doing dept. work
tenure line Director of Writing teaches 2/2; one course in fall is seminar =
for=20
new TAs
60 sections of fycomp; 22 fulltime , 8 half time, 16 TAs, 26 part time
 
Wright State University
Rich Bullock
rbullock@desire.wright.edu
tenure line Director of Writing; 1 course release time/quarter; teaches 4=
=20
courses/year
16000+ students; 50 sections/quarter; 1/2 taught by instructors, 1/2 by TAs=
.
 
Indiana Universiry Purdue University Indianapolis
Susan Marie Harrington
sharrin@indyunix.iupui.edu
non-tenure track coordinators of writing center, basic writing, fycomp (sha=
red=20
position), professional writing; each get 1 course release/semester; no sum=
mer=20
release time
tenure-line Director of Assessment and Placement; 1 course released 3 of ev=
ery=20
4 semesters (normal load is 3-3); 10th month salary for summer assessment
80 part time faculty and 5 TAs
 
Purdue University
Irwin Weister va0@mace.cc.purdue.edu
tenure line Director of Composition supervises 5 courses and gets one cours=
e=20
release/semester (normal load is 2-2); directors of ESL, Writing Lab, Busin=
ess=20
Writing, Technical Writing; Associate Director of Writing
10 sections BW in fall; hundreds of =D2regular=D3 courses (~6000 students/y=
r),=20
advanced and accelerated courses
 
Creighton University
Bob Whipple
whippl@creighton.edu
tenure line Director of Composition teaches 2-2; Director of Writing Center
24 sections/semester
 
Hampden-Sydney College
Elizabeth Deis and Lowell Frye
lowellf@tiger.hsc.edu
tenure lines: Director of Rhetoric Program gets 1 course released/semester;=
=20
asst. director gets 1 course/year; Director and Assoc. Director of Writing=
=20
Center get 1 course/semester.  Standard workload is 4/3
 
Florida State University
Ruth Mirtz
mirtz@garnet.acns.fsu.edu
4 program assistants
tenure line Director of First-Year Writing; normal load is 2-2; director=20
teaches 1-1, summer teaching w/pay required.  Director of Reading/Writing=
=20
Center & computers has same load as Director of Writing
80-85 TAs, few adjuncts, teaching 32-3400 students/semester
=========================================================================
Date:         Thu, 21 Sep 1995 11:08:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      oops! add these to the list
 
I left these listings out of my earlier posting.  Sorry!
 
Susanmarie Harrington
Indiana University Purdue University Indianapolis
 
Messiah College
Mary Ballinger mballing@MCIS.MESSIAH.EDU
Tenure line Director of Writing; 3 hr. course reduction/semester so teaches
9 hrs/semester
with a 5 hr. administrative load added for supervising the Writing Center;
 contract extended 3 wks. in summer for curriculum development; 11 month
contract
small, private, four-year college with approximately 2400
students; 4 (to be 5) sections of basic writing, approximately 30 sections
of Freshman Seminar, and approximately 8 writing enriched classes
for general education purposes.
 
Oklahoma State University
Richard Batteiger BATTEIG@OSUVM1.BITNET
 
Director of Freshman Writing does curriculum, training, daily
administration. Teaches a 1/1 load (fall course in TA preparation) with
summers guaranteed but optional
4 doctoral students serve as mentors to other teachers and receive a 1
course reduction/semester
 separate directors of ESL and Technical Writing.
21 sections taught by lecturers hired by semester; Tas teach a 2-2 load
15,000 undergraduates.  Each semester  82 sections (69 first course; 13 second
 course)
 
University of Rhode Island
Linda K. Shamoon shamoon@URIACC.URI.EDU
Director of Writing teaches 1/1 (fall course for new Tas); normal load 3/3.
  Duties: scheduling, budget, faculty oversight for comp, writing center, and WAC.
Separate directors for Writing Center and WAC
most sectiosn taught by 26 Tas, some full time writing faculty, some part time,
 nontenure track faculty as well.
11,500 student campus, 60 sections of writing per semester; about 40
sections are at the freshman level.
 
Morehead State College
Robert D. Royar r.royar@MSUACAD.MOREHEAD-ST.EDU
Tenure line directors of Writing Center and FY Comp; Normal load is 4/4;
directors get 1 course release/semester; director of fycomp gets 1 course
in summer. 10 Tas to supervise plus 10 new Tas in training each year.
student FTE of about 8,600.  Tenured and
tenure-track teachers teach in the first-year comp program. Our
writing center is staffed by peer tutors.
 
Eastern Connecticut State College
Rita Malenczyk MALENCZYKR@ECSUC.CTSTATEU.EDU
tenure-track Director of the University Writing Program oversees WAC,
Normal load is 4/4; director teaches 2/2 University Writing Board composed of
faculty from across the disciplines serves in an advisory capacity
to director and also officially sets program policy (committee is normal
service; no released time).
=========================================================================
Date:         Thu, 21 Sep 1995 13:35:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: MLA/APA
In-Reply-To:  <199509210446.VAA10689@wiley.csusb.edu>
 
I suspect the root difference will have changed w/ the new edition of APA.
It moves significantly away from the objective pose.
irv
 
On Wed, 20 Sep 1995, Edward White wrote:
 
> Can anyone remember a journal article, within the last few years, that
> compares MLA and APA style, seeing them as metaphors for root differences
> between the humanities and the social sciences?  I know I read it, but it
> is just off the edge of my memory and I'd like to find it again.  --Ed White
 
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 21 Sep 1995 14:09:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: Staffing/Released Time (long list!)
In-Reply-To:  <Pine.3.89.9509211057.B73388-0100000@indyunix.iupui.edu>
 
Wow, Susan-Marie.  Thanks for your helpful, dedicated, and thorough work!
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Thu, 21 Sep 1995 14:40:05 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      tenure materials
 
I just got around to reading Sally Barr-Ebest's very interesting article in the
 Spring issue of WPA about gender and the WPA.  In it she suggests giving tenur
e committees, dean's and chairs some documents recommending tenure and promotio
n guidelines.  If I could only give 2-3 documents to people and expect them
to read them, which would any of you suggest?  I'm in my 3rd year as untenured
ass't prof and wpa at the same time, and I'm facing all the issues Sally
identified... except thankfully I have a book (a text) coming out this
January.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Thu, 21 Sep 1995 16:35:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: MLA/APA
 
>Can anyone remember a journal article, within the last few years, that
>compares MLA and APA style, seeing them as metaphors for root differences
>between the humanities and the social sciences?  I know I read it, but it
>is just off the edge of my memory and I'd like to find it again.  --Ed White
 
Ed,  Kristine Hansen from BYU spoke on a very similar topic at the WPA
conference this summer in Bellingham and may have based that talk on an
earlier piece she had done -or- may have the reference you're asking about
if it wasn't hers.  Marty Townsend
=========================================================================
Date:         Thu, 21 Sep 1995 16:29:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: CCCC papers
In-Reply-To:  <9509211410.AA06681@hibbs.vcu.edu> from "Elizabeth Hodges" at Sep
              21, 95 10:10:16 am
 
Elizabeth, your rejected non-proposal to CCCC reminds me of the Peanuts
series some years back, Snoopy's rejection slips for his novel, "It was a
dark and stormy night . . ."  My favorite was the day he got two in the
mail, one for the MS submitted and one for the next one, whatever it may
be.  Life imitates art.  --Ed White
=========================================================================
Date:         Fri, 22 Sep 1995 08:36:50 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: MLA/APA
 
Ed and others,
 
This isn't exactly what you wanted, but here's the citation of a very
interesting article about APA style, written from psychologists'
perspectives.  (I've posted this before; it came up in the discussion of
Kristine Hansen's paper at WPA.)
 
Madigan, Robert, Susan Johnson, and Patricia Linton.  "The Language of
    Psychology:  APA Style as Epistemology."  American Psychologist 50.6
(June 1995):  428-436.
 
I hope my MLA format is accurate!
 
Doug Hesse
 
 
>>Can anyone remember a journal article, within the last few years, that
>>compares MLA and APA style, seeing them as metaphors for root differences
>>between the humanities and the social sciences?  I know I read it, but it
>>is just off the edge of my memory and I'd like to find it again.  --Ed White
>
>Ed,  Kristine Hansen from BYU spoke on a very similar topic at the WPA
>conference this summer in Bellingham and may have based that talk on an
>earlier piece she had done -or- may have the reference you're asking about
>if it wasn't hers.  Marty Townsend
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Fri, 22 Sep 1995 13:09:10 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: Fulwiler & Young, and "backsliding"
X-To:         hawthorn@badlands.nodak.edu, jnelson@uwyo.edu
 
I just read the Williams/Colomb piece about the Univ. of Chicago;
thanks for sending it, Jane.
 
I can't really disagree with what Williams says, but I don't consider
the law student's document that is the focus of the article to be an
example of "poor writing," as Williams' unnamed legal writing
instructor claimed.  All of my law students, at three schools, have
exhibited the same difficulties as novice writers in a new community.
But apart from those transitional and temporary problems, the paper
isn't poorly written!  Williams seems to say that, too; in fact, the
paper would easily be rewritten by the student (or easily critiqued by
a skilled legal writing teacher, or by any writing teacher).
 
The student in the example, however, shines in comparison to many,
many of the students at other schools (and probably at Chicago as
well).  Or that paper was heavily revised prior to use in the
article.  The paper doesn't exhibit the myriad of basic formal
writing problems common to less educated and less gifted law
students.  I'd be thrilled with papers of the quality of that
example, and so would most of my legal writing colleagues -- we can
work with those students without [re]inventing the wheel.  That
student came to law school with the basic competencies most of our
students lack.
 
Williams noted:
    " . . . most of those [legal writing] courses do not
    teach legal writing.  They teach research, citation forms, some
    aspects of legal thinking.  This is especially so at the most
    selective law schools."
He's consistent with what I said before -- the top schools often have
no real writing training for their students, and few employ anyone
with the experience and skills needed to teach writing, to incoming
students of any level of ability.
 
To me, backsliding is _not_ what Williams was talking about.  My
notion is that the enhanced basic competency most students show after
a year or more of legal writing courses -- and indoctrination into
professional discourse --  doesn't remain with them, except in rare
cases.  Without constant practice and guidance, from within and
without, their writing degenerates.  My guess is that only about 20%
of the improvement sticks around, but naturally that varies by
student.
 
An athlete may lose his or edge without constant training and a
coach's supervision, and writers do the same.  But the more gifted
the athlete, the better the genetic makeup and early training,
then the longer it will be that the athlete can perform at an
exceptional level, regardless of the length of a layoff.
 
Jan
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Fri, 22 Sep 1995 14:14:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: MLA/APA
 
Ed,
 
At WPA this summer I was made aware of the article that Doug Hesse
provided the cite for.  It compares writing in psychology with
writing in other fields, including the humanities.  It's very
interesting.  I don't know the article you are referring to.  There
is also Bazerman's "Codifying the Social Scientific Style:  The APA
Publication Manual as Behaviorist Rhetoric" in his book Shaping
Written Knowledge (U of Wisconsin, 1988).
 
If you get the cite to the one you're thinking of, I'd like to know
it.  It sounds like an interesting article.
 
Kristine Hansen
 
 
 
 
 
 
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Fri, 22 Sep 1995 19:21:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         sharon quiroz <squiroz@UMICH.EDU>
Subject:      CCCC:January deadline for the Research Network
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
While you are thinking about such things, consider joining us in the
Research Network Forum.  We have a secondary deadline of January 1st.  If
accepted, you will receive an official invitation from the Forum.
 
 
 
 
PROPOSAL TO PARTICPATE IN THE 1996 RESEARCH NETWORK FORUM
Conference on College Composition and Communication
Proposals DUE January 1, 1996
 
ABOUT YOU
Name:
Institution:
Office Phone:
Home Phone:
Fax:
Email:
Mailing Address
 
ABOUT THE FORUM
The Research Network Forum is an opportunity for published resarchers, new
researchers, and graduate students to discuss their current research
projects and to receive response.
 
Table discussions in the Forum are grouped by thematic clusters.  You will
be talking with other resarchers in your area or closely related fields.
Table discussion eladers are experts in their field.
 
Work-in-progress presenters may be at any stage of work in their project.
The Forum is a setting for informal discussion.
 
ABOUT YOUR PARTICIPATION
Please indicate how you would like to participate:
Lead a table discussion:
Present work in progress.  To present, prepare a five-minute presentation
on your research.  PRepare 3 questions to which you would like response
from your table group.
 
ABOUT YOUR WORK-IN-PROGRESS
Title:
WHERE DOES YOUR TOPIC FIT?
Teaching of writing; Theory and History of Rhetoric and Composition;
Assessment; Writing, Difference, and TSOL; Empirical Research; Rhetorical
and Discourse Analysis, Writing in Institutional Contexts; Computers and
WRiting; Technical and Professional Communication.
 
MAIL, FAX, OR E-MAIL BY MAY 30, 1995 TO
Kim Brian Lovejoy
Dept. of English, Indiana-Purdue University at Indianapolis
425 University Boulevard, INdianapolis, IN 46202
Fax: 317-274-2347
E-Mail: IDRI100@Indycms.bitnet
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Date:         Fri, 22 Sep 1995 18:30:33 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: MLA/APA
In-Reply-To:  <9509221333.AA78954@rs6000.cmp.ilstu.edu>
 
Ed,
I believe the article you're remembering was by Tom Huckin (Utah State);
sorry I don't have details.
Liz Hamp-Lyons
lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Fri, 22 Sep 1995 17:35:06 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: MLA/APA
In-Reply-To:  note of 09/22/95 13:14
 
This discussion brings to mind Susan Peck McDonald's hilariously wry article
in (I think) CE a few years back comparing problem identification strategies
in articles in psych journals and in PMLA (writers in MLA seemed not be
addressing problems).
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Sat, 23 Sep 1995 23:28:58 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Ballinger <MGBalling@AOL.COM>
Subject:      Re: CCCC papers
 
Ed, I can top the Peanuts cartoon with one of my own.  Several years ago, I
received, on the same day and for the same conference, both an acceptance
notice AND a rejection notice.  Puzzled, I called the contact people. They
never gave me the courtesy of an answer.
 
At least I am amused with Peanuts.
 
Mary Ballinger
University of Charleston
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Date:         Sat, 23 Sep 1995 23:01:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: CCCC:January deadline for the Research Network
In-Reply-To:  <199509222317.TAA07650@mothra.rs.itd.umich.edu>
 
Please, what is "TSOL"(in the list of focii for tables).  Thanks
Liz Hamp-Lyons
lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Sun, 24 Sep 1995 11:03:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: CCCC papers
In-Reply-To:  <950923232857_107276247@emout06.mail.aol.com> from "Mary
              Ballinger" at Sep 23, 95 11:28:58 pm
 
Mary, your rejection/acceptance story, re Peanuts, reminds me of an even
more bizarre story I heard from the authors of the prize-winning Habits
of the Heart at an awards ceremony at the L.A. Times.  The book was so
long and complex that early parts of it were in page proof while later
parts were still in copyediting, and some of those later chapters got to
the wrong editor's desk.  Sure enough, even though the book was
essentially in the proof stage, the authors got a routine rejection slip
from that editor, months from publication date.  Consternation,
embarrassment, then, finally, amusement as the publisher backtracked.
                                        --Ed White
=========================================================================
Date:         Sun, 24 Sep 1995 17:52:09 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Randall L. Popken" <POPKEN@TARLETON.EDU>
Subject:      Reply to Job opening (fwd)
In-Reply-To:  <Pine.OSF.3.91.950920114545.6880F-100000@unicorn.it.wsu.edu>
 
Professor McLeod:
 
And to anyone else who might have some input:
 
We're considering some radical changes in freshman comp--i.e., moving it to a so
phomore level course.  Is this a move that's already been done in some other
places?  What shortcomings are there to the plan?
 
Our (tentative) plan:  Since we have four required English courses (two comp, tw
o lit), we'd simply flop them around:  take lit as a freshman, comp as a sophomo
re. Our thinking is that, frankly, comp is a more sophisticated course for
which most of our students have little background when they enter college.  THey
 do have some lit background (i.e.,they've all read a Shakespearean play at thre
e sonnets), and as a result they might be more at home during their first year i
n lit.  (An alternative to the plan would be that students can opt which track t
hey take as freshmen and which as sophomores--i.e., they could do it in either
order, comp first or lit first,the only stipulation being that they'd need to do
 them in tandem: all lit and then all comp or the reverse.)
 
We've also thought that the idea of these courses being next to other academic w
ork where writing is going on in their disciplines is probably greater at the
soph level.  As it is here, they seem to be writing little as freshmen. At least
 with lit, they'd still write some.
 
(We don't seem to have anyone howling yet that they'd need to have comp to be ab
le to write about literature.  I have an argument ready for that objection, shou
ld it come up.)
 
We figure we could elevate the levels of those comp courses quite a bit if we
offered them as 200 level courses, moving more into academic research and dis-
cipline specific discourses.  We've accepted the fact that we'll have to
consider freshman level transfer hours as the equivalent of the courses, even if
 they probably wouldn't be in actual practice.  And, we've assumed that when our
 courses transfer they'd be transferring as freshman comp most places.
 
Are we off the wall? What impediments haven't we foreseen? What problems will au
tomatically occur?
 
ED WHITE: IF YOU'RE LISTENING IN, HOW ABOUT SOME IMPUT TOO?  I APPRECIATED YOUR
COMMENTS ON PASS-FAIL GRADING.
 
Randy Popken
Tarleton State University
Stephenville TX
Popken@Tarleton.EDU
=========================================================================
Date:         Sun, 24 Sep 1995 19:09:44 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      sophomore comp
In-Reply-To:  <950924173956332-MTATSU*POPKEN@tarleton.edu>; from "Randall L.
              Popken" at Sep 24, 95 5:52 pm
 
Randall,
 
My gut sense is that there's little to gain in moving the comp sequence
from the first year to the second.  If, as you note, there is little
writing going on in typical first-year courses, then students will be
no more practiced as writers when they enter the sophomore course than
they would have been entering a first-year course.  They might be more
practiced as *students,* and I suppose there's something to be said
for that (though it comes with its own set of disadvantages, too).
 
I do suspect there's a lot to lose in such a move, though just what gets
lost will depend on what the aims of the comp program are.  One of my
primary concerns is that students taking comp for the first time as
sophomores would not have been given substantive, meaningful opportunities
to write from the beginning of their college careers.  Consequently, the
"centrality" of writing to the process of learning in all disciplines will
have been displaced--writing might seem more compartmentalized as a
"subject" students are forced to take and less available to students as
process beneficial to them in all of their courses.  Writing will also
have become a more "advanced" skill, seemingly inappropriate for beginning
students, and that's probably not an inference I'd want my students
making.
 
Have you figured out how you would handle students who place into
developmental courses?
 
If it's true that sophomores would be better prepared than first-year
students to work in more sophisticated writing courses, it's likely
just as true that those sophomores would be even better prepared for
a second-year writing course if they'd already taken first-year comp.
I don't know what kind of lit courses are required of your students,
but it seems sounder to address the more sophisticated aspects of
writing in the context of a second-year lit course than it does to
postpone comp until the second year.  Such are the ruminations of my
fatigued mind, anyway.
 
 
Terence Brunk
Cameron University
=========================================================================
Date:         Sun, 24 Sep 1995 21:21:43 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      Reply to Job opening (fwd)
 
Randy Popken:
 
What about moving just one of the writing courses to the sophomore year?
That's what we did several yuears ago at Western Illinois University, and it
has worked out very well.  Students still get one writing course in the first
year.  This has been especially important at a school where composition
may be  the one small class first year students have.
 
When they take their second writing class after completing a year of college
work, the students bring a different attitude (well, not all of them, but
enough to be noticable).  They are beginning to see how reading, writing, and
research are important to their academic goals.
 
At Western we also continue the writing instruction into the junior year with a
300-level Writing in the Disciplines course which reinforces the work done in
composition and provides instruction in the writing conventions of the
students' majors.
 
Bruce
 
 
Bruce Leland
Western Illinois University
lelandb@ccmail.wiu.bgu.edu
http://www.wiu.edu/users/mfbhl/wiu/homepage.htm
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Date:         Sun, 24 Sep 1995 21:40:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dennis Baron <debaron@UIUC.EDU>
Subject:      Re: Reply to Job opening (fwd)
 
I know all the standard arguments for moving fy comp up or out, but I still
think there's a lot to be said for a fy course in how to go to college,
which is what fy comp mainly is, especially in the fall semester.  And in
lit courses, no matter that they've already read a book or two, there's not
the kind of instruction in and practice in writing college papers over the
entire semester that comp affords.
 
Good luck with your experiment.  FY comp may be contentless on some level,
and therefore hard to teach or take, but I prefer to think that writing
itself is a content.  But then, I write every day.
 
(in case you think that last comment is snobbish, it's supposed to be an
echo of Fawn Hall's "We shred every day" from the Iran-Contra hearings).
 
Dennis
 
Dennis Baron                                       debaron@uiuc.edu
Department of English                     office: 217-333-2392
University of Illinois                           fax:  217-333-4321
608 S. Wright Street                         home: 217-384-1683
Urbana, IL 61801
=========================================================================
Date:         Sun, 24 Sep 1995 20:30:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Reply to Job opening (fwd)
In-Reply-To:  <950924173956332-MTATSU*POPKEN@tarleton.edu> from "Randall L.
              Popken" at Sep 24, 95 05:52:09 pm
 
Randy, I find myself agreeing with the good sense of the several
responses you already have to moving to sophomore comp.  I would bet that
the attrition rate at your place would rise, for many reasons.  The
series at Western sounds really good to me, with a writing course every
year.  If you think of comp as introducing people to the college
discourse community (remember David Bartholomae, Inventing the
University), the loss of freshman comp means the loss of many students
who will never pick up on that discourse at all.  --Ed White
=========================================================================
Date:         Mon, 25 Sep 1995 07:12:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <segall@QUINNIPIAC.EDU>
Subject:      sophomore comp.
 
Randy Popken,
 
We have debated this issue as well in our effort to lure more students into
upper level lit.courses, since our EN 101 comp. course does not seem to have
that effect.  I also found myself agreeing with Ed white, Terence Brunk, and
Bruce Leland.  Quesstions:  What would you do to support developmental
students? What about students who have not yet declared a major (what
discipline specific discourse would they engage in)?  What about the lust to
lecture tendency when the course content is literature rather than student
writing itself?
 
Provoking thread - glad you started it.
 
Mary Segall
Mary Trefethen Segall
Coordinator of Freshman English
Quinnipiac College
Hamden, Connecticut 06518
phone:(203)281-8952
e-mail:segall@quinnipiac.edu
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Date:         Mon, 25 Sep 1995 08:13:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: acceptance/rejection stories
 
Mary's, Ed's, and other's reminisences on this topic have caused me to
recall learning that my very first MLA proposal had been accepted when I
read my name and the paper's title in the November PMLA program issue.
 
On a somewhat similar theme, how many of you (like me) have recalled a book
from the library, only to have the librarian tell you that *you're* the one
who already has it checked out?
 
Marty
 
Prof. Martha A. Townsend
Director, Campus Writing Program        writmat@showme.missouri.edu
325 GCB                                 314-882-4881 (office)
University of Missouri                  314-884-5438 (fax)
Columbia, MO  65211
=========================================================================
Date:         Mon, 25 Sep 1995 06:31:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: acceptance/rejection stories
 
>On a somewhat similar theme, how many of you (like me) have recalled a book
>from the library, only to have the librarian tell you that *you're* the one
>who already has it checked out?
>
>Marty
>
I have.  I was a graduate student at the time; the librarian looked at me
quizzically and asked, "Are you on the faculty?"
 
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
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Date:         Mon, 25 Sep 1995 10:59:13 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: Reply to sophomore comp question
X-To:         "Randall L. Popken" <POPKEN@TARLETON.EDU>
In-Reply-To:  <950924173956332-MTATSU*POPKEN@tarleton.edu>
 
randy,
 
one thing to consider is articulation agreements within your state.  how
would your proposal affect community college transfer?  and how would it
affect students who transfer from your school to another institution?
 
in maryland, there is a move toward common course numbering for all state
institutions of higher education.  we are beginning to have less
flexibility in moving courses around, particularly those designated as
'general education.'
 
Judy Pearce
Coordinator of Composition
Department of English Composition
        and Literature
Montgomery College
Rockville, MD  20850
=========================================================================
Date:         Mon, 25 Sep 1995 09:21:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Reply to Job opening (fwd)
 
Here at Utah State, we have a similar program to the one described by
Bruce for Western Illinois.  We've had this "vertical" writing course
sequence now for almost 15 years--and everyone seems to find it workable
for the most part.  In the context of a general education reform, our
sophomore writing course (research and persuasion) may become a writing
intensive course in the gneral education core, which we support in principle
but have yet to work out the details.  Our third level includes tech/prof
writing and writing in the disciplines.  We have found that the first
English 101 course, though, is extremely valuable and one we wouldn't want
to relinquish.  It is the place where students become oriented to college
writing and reading at the outset of their college careers.  Christine Hult
=========================================================================
Date:         Mon, 25 Sep 1995 09:21:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: acceptance/rejection stories
 
I am guilty of asking for a book to be recalled that I already had
checked out.  I told the librarian how embarrassed I was and he told
me not to worry, professors do it all the time.
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Mon, 25 Sep 1995 11:05:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: Reply to Job opening (fwd)
In-Reply-To:  <950924173956332-MTATSU*POPKEN@tarleton.edu>
 
Let's think about this from the other side too:  what might be gained by
such a switch?
 
At our university, there's a pretty distinct difference between Business
and Tech Wrtg (a sophomore course) and Comp I or II (both first year
courses), and teachers agree that the difference is mostly in the
students.  By the second year, students have either left the university
or sort of settled into academics.  They develop a focus.  They're easier
- and often more fun - to teach.  (I'm overgeneralizing, of course, but I
think there's truth behind it.)
 
That suggests that there may be more advantage to the university
(retention, students bonding w/ each other and the U, etc.) if comp is
offered as a first year course.
 
But that's a separate issue from the question of when the course might do
the most good in terms of developing students as writers and thinkers.  I
also resist the idea of conveying the message that wrtg is only for
later, when the student is more developed or something.  But if there
would be writing in the lit courses during year 1, then it might be
possible to save the intensive focus on wrtg for later w/o giving that
impression.
 
I've been doing a research project involving student interviews here (the
students are near graduation).  One of the questions I ask is about the
role writing has played in their education.  Over and over students tell
me that they took comp before they were sort of focused on learning, and
they didn't take advantage of it.
 
I'm not sure that I'm convinced by my own argument, but I resist easy
rejections of new arrangements for writing courses too.  There are a lot
of complex and contradictory issues to consider.
 
Joan Hawthorne
Univ of ND
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Date:         Mon, 25 Sep 1995 11:09:28 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Randall L. Popken" <POPKEN@TARLETON.EDU>
Subject:      e may--by work in other classes, by maturity,
              or by non-course based rem
In-Reply-To:  <9509251112.AA29989@qcinet.quinnipiac.edu>
 
Mary:                                                                          a
 
Thanks for the reply on your situation and sophomore comp.  Regarding developmen
tal, we think we could work that out since Texas has the required TASP that sets
 some folks automatically in developmental courses.  (We could serve them with a
 few courses.)  Those who haven't taken the TASP are given a local placement tes
t.  Those who fail might (we think) be able to "self-remediate" through their wr
iting in other courses, or they could do non course-based work (i.e., writing ce
nter).
   Randy Popken
   Tarleton State University
=========================================================================
Date:         Tue, 26 Sep 1995 09:27:32 +0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Victor Villanueva <villav@MAIL.WSU.EDU>
Subject:      Re: Reply to Job opening (fwd)
 
Randall--
 
You might want to have a conversation with Geoff Chase
(gwc@nauvax.ucc.nau.edu), who is likely on this list.  His was a compromise
move, of sorts, moving the required freshman comp course to second
semester.  It's been in effect there (Northern Arizona Univ) for a few
years, so he can tell you its successes and shortcomings.
 
victor.
=========================================================================
Date:         Mon, 25 Sep 1995 12:57:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "THERESE M. ZAWACKI" <tzawacki@OSF1.GMU.EDU>
Subject:      Re: sophomore comp
In-Reply-To:  <WPA-L%95092417083697@ASUVM.INRE.ASU.EDU>
 
In response to the discussion around the "content" of fy comp and the
advisability of moving it to sophomore year, I'd like to add a couple of
observations.
 
When we justify fy comp as being the place students learn to
adjust to college in ways that go beyond our writing instruction, we make
it difficult, I think, to argue at the same time for the professionalism
of our field.  Although I certainly believe fy comp does socialize
freshmen into college, I would hesitate to make that a reason to continue
the course.  Rather, I'd like to see an emphasis on critical reasoning
and rhetorical skills along the lines that Bartholomae, Bizzell, Trimbur,
Clifford, and many others suggest.  FY comp, then, is a course engaged in
examining and interrogating "cultural" texts of all kinds, including, but
not limited to, discourses sanctioned in the academy.  I know from
experience that freshman can and *need* to learn to do that kind of
critical work very early on.
 
Having just said what freshmen *need* to be doing, I want to couch my
views by saying that I've found Susan Miller's and Sharon
Crowley's discussions of
required comp give me a good theoretical nudge when I begin making
"needs" arguments.  I find Miller's analysis of
the subjectivities we imagine for freshman students (pre-economic,
pre-political, etc., in *Textual Carnivals*) and, following from that,
the subjectivities we imagine for teachers of fy comp to be especially
provocative.
 
I'll close by mentioning that at George Mason we've been linking about
twenty of our fy comp sections to freshmen intro courses in other
majors.  Students report that they really like this arrangement for all
sorts of reasons (including the sense of community that develops).
 
Terry Zawacki
=========================================================================
Date:         Mon, 25 Sep 1995 11:20:10 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: Fulwiler & Young, and "backsliding"
 
Got a phone call from your secretary saying that I had not included a city in
my snail mail.
 
Yes, it is Laramie, Wyoming 82071.  Please let your secretary know (Jackie?).
 
Jane
=========================================================================
Date:         Mon, 25 Sep 1995 10:24:14 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: sophomore comp
In-Reply-To:  <Pine.OSF.3.91.950925114442.25854B-100000@osf1.gmu.edu>
 
I was intrigued by the reference in a recent post to freshman comp as a
class that is used in some instances as a place to "socialize students"
into the college milieu.  In law school, legal research and writing
classes often serve this purpose.
 
Would anyone have a citation (or two) to articles that discuss this
socializing role of freshman comp?
 
Thanks in advance.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Mon, 25 Sep 1995 12:00:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: acceptance/rejection stories
In-Reply-To:  <FFAA0D06DF@jkhbhrc.byu.edu>
 
Is it the short-term or the long-term memory that goes first?  I can't
remember.  Sue McLEod
 
On Mon, 25 Sep 1995, Kris Hansen wrote:
 
> I am guilty of asking for a book to be recalled that I already had
> checked out.  I told the librarian how embarrassed I was and he told
> me not to worry, professors do it all the time.
>
> Kristine Hansen
> English Department
> Brigham Young University
> Provo, UT 84602
> (801) 378-4775
>
=========================================================================
Date:         Mon, 25 Sep 1995 16:23:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Stephen Dilks <dilks@PLAINS.NODAK.EDU>
Subject:      Re: Reply to Job opening (fwd)
In-Reply-To:  <01HVOS3DY7WIJE1QOH@cc.usu.edu>
 
        Let me join the conversation mid-talk by saying that I think of
Comp as a place where students make the transition into academia.  There
is much to be gained from first year courses that focus on teaching,
reading, and writing as strange, self-conscious subjects; and there is
much to be gained from asking students to reevaluate these "basic"
principles/phenomenae of the particular academy as they enter into its
various roomsful of chat.
        Having just joined this list, I am heartened by the quality
(and generosity) of responses so far.
 
        Stephen Dilks, Director of Composition, U of North Dakota.
=========================================================================
Date:         Mon, 25 Sep 1995 15:56:20 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: citing computer sources
In-Reply-To:  <Pine.PCN.3.91.950925102311.4343A-100000@[204.94.57.199]>
 
a general appeal to all...
 
my students are using computer sources more frequently.  For example,
today a student asked me how to cite material he located via lycos on
Netscape. Since this particular posting may be rather ephemeral, I may
not be able to locate it, even though I use Netscape and Lycos.
 
  Our handbook mentions databases accessed via
CD-ROM but Netscape is another world, it seems to me.  Any suggestions on
sources I can use to help my students (and myself) cite this type of
material?
 
Judy Pearce
Coordinator of Composition
Department of English Composition
        and Literature
Montgomery College
Rockville, MD  20850
=========================================================================
Date:         Mon, 25 Sep 1995 16:18:30 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      job opening
 
Please pass this on to interested folk:
 
Job Announcement:  Assistant Professor, writing/composition theory, start
8/16/96.  Washington State University/Vancouver branch.  Ph.D. in
English, Rhetoric, or related field required by 8/1/96.  Demonstrated
interest in theory of computer mediated communication.  Relevant
publication and experience with returning students desirable.  Experience
sufficient to direct staff of WAC writing Center.  Ability to teach
courses in English, interdisciplinary Humanities, Communications, and.or
Cultural Studies at upper division or graduate level; and to participate
in S.W. Washington community computer network.  Prefer experience with
multimedia, successful funding development. Salary negotiable.  Send
letter of application, CV, dossier or 3 letters of recommendation, and
publications or dissertation shapter to Prof. Carol Siegel, English
Department, Washington State University/Vancouver, Vancouver, WA
98663-3597, (360)737-2042.  E-mail: siegel@wsuvm1.csc.wsu.edu.
Application deadline:  11/10/95.  WSU is an EO/AA educator and employer.
Members of protected groups are encouraged to apply.
=========================================================================
Date:         Mon, 25 Sep 1995 16:35:35 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: citing computer sources
In-Reply-To:  note of 09/25/95 15:26
 
Judy, go to the Maricopa Community College web page, select Glendale Community
College, select department of English, and by rooting around there you will
find a link to information about citing on-line sources. Cool.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 25 Sep 1995 17:12:03 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         "Brian A." <BAHUOT01@ULKYVM.LOUISVILLE.EDU>
Subject:      Re: acceptance/rejection stories
In-Reply-To:  note of 09/25/95 16:30
 
Kris' story about having a book she was recalling reminds of a review I got
once, when the reviewer told me to read something I had written.
                                                                Brian
 
Brian Huot
University of Louisville
bahuot01@ulkyvm.louisville.edu
=========================================================================
Date:         Mon, 25 Sep 1995 22:17:07 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Long <rlong@DAEMEN.EDU>
Subject:      Re: citing computer sources
 
Judy,
 
you might want to point your students to these URLs for documentation formats:
 
        http://www.cas.usf.edu/english/walker/mla.html
 
That's Janice Walker's page of documentation formats, which is endorsed by
the Alliance for Computers and Writing.
 
That information, with Janice's permission, is also on the Daemen web server:
 
        http://www.daemen.edu/services/wpage/mla.html
 
Hope this information helps.
 
Richard
 
+---------------------------------------------------------------+
 Richard Long          |      rlong@daemen.edu
 Writing Coordinator   |      http://www.daemen.edu/pages/rlong/
 Daemen College        |      http://www.daemen.edu
+---------------------------------------------------------------+
=========================================================================
Date:         Tue, 26 Sep 1995 07:16:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      Re: acceptance/rejection stories
 
>Kris' story about having a book she was recalling reminds of a review I got
>once, when the reviewer told me to read something I had written.
>                                                                Brian
>
>Brian Huot
>University of Louisville
>bahuot01@ulkyvm.louisville.edu
 
I just knew this had to have happened sometime.
=========================================================================
Date:         Tue, 26 Sep 1995 07:26:30 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
Subject:      Re: citing computer sources
In-Reply-To:  note of 09/25/95 16:27
 
Allyn & BAcon have a new little "Guide to Using and Documenting Electronic Sour
ces".  It's a little pamphlet-like handbook.  It will probably work for you.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Tue, 26 Sep 1995 08:50:30 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      citing electronic sources
 
This was a topic of discussion among legal writing teachers a while
back.  I'm forwarding three of the responses from the list archives.
 
Jan Levine
 
 
 ------- Forwarded Message Follows -------
 
Date sent:      Wed, 20 Sep 1995 10:48:22 -0500
From:           World Wide Web <www@law.uark.edu>
To:             jlevine@mercury.uark.edu
Subject:        -h+law.listserv.legwri-l+243+electronic+cites
 
 
   [Chicago-Kent College of Law] [The LDN Homepage] [Advanced Search]
   [Help] [LDN Info]
 
   Re: Citing listservs
   By: JLEVINE@mercury.uark.edu
 
   [Super Thread]
   law.listserv.legwri-l [Subject Index] or [Date Index]
 
     _________________________________________________________________
 
 
Path: chicagokent.kentlaw.edu!legwri-l@chicagokent.kentlaw.edu
From: JLEVINE@mercury.uark.edu
Newsgroups: law.listserv.legwri-l
Subject: Re: Citing listservs
Date: 10 May 1995 10:08:38 -0500
Organization: Chicago-Kent College of Law
Lines: 49
Sender: listserver@chicagokent.kentlaw.edu
Distribution: world
Message-ID: <4A112430B4@mercury.uark.edu>
Reply-To: legwri-l@chicagokent.kentlaw.edu
NNTP-Posting-Host: chicagokent.kentlaw.edu
Originator: legwri-l@chicagokent.kentlaw.edu
X-Mailer:     Pegasus Mail v3.1 (R1a)
 
I've shared the string with one of our reference librarians, who sent
me this message this morning.
 
 
 
------- Forwarded Message Follows -------
 
From:           "Anne Burnett" <ABURNETT@mercury.uark.edu>
Organization:   University of Arkansas
To:             <JLEVINE@mercury.uark.edu>
Date sent:      Wed, 10 May 1995 09:52:11 CST
Subject:        Re: Citing listservs
Priority:       normal
 
Jan:
 
The _Chicago Manual of Style_ (14th ed.) also addresses citation to
electronic documents at sec. 15.424.  It provides some illustrations
of cites from electronic bbs, listservs, and online databases.
However, it also urges the reader "to obtain the latest
recommendations of the ISO for a more comprehensive treatment of this
exceedingly complex, fluid, and rapidly expanding field of source
material."
 
I'm pleased to learn that MLA is getting around to addressing the
issue as well!
 
Anne
*  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *  *
Anne Burnett
Reference Librarian             aburnett@mercury.uark.edu
Leflar Law Center
Univ. of Arkansas               phone (501)575-5604
Fayetteville AR 72701-1201      fax (501) 575-2053
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
 
-------------------------------------------------------------------
Private replies: JLEVINE@mercury.uark.edu
Public replies: LEGWRI-L@chicagokent.Kentlaw.EDU
To subscribe, signoff, or digest: LISTSERV@chicagokent.Kentlaw.EDU
Technical questions: SYSADMIN@chicagokent.Kentlaw.EDU
Other inquires about the list: OWNER-LEGWRI-L@chicagokent.Kentlaw.EDU
 
 
     _________________________________________________________________
 
    Comments to webmaster@chicagokent.kentlaw.edu.
=========================================================================
Date:         Tue, 26 Sep 1995 08:51:19 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      citing electronic sources
 
Here's the second message about citing electronic sources.
 
Jan Levine
------- Forwarded Message Follows -------
 
Date sent:      Wed, 20 Sep 1995 10:51:33 -0500
From:           World Wide Web <www@law.uark.edu>
To:             jlevine@mercury.uark.edu
Subject:        -h+law.listserv.legwri-l+240
 
 
   [Chicago-Kent College of Law] [The LDN Homepage] [Advanced Search]
   [Help] [LDN Info]
 
   Re: Citing listservs
   By: KEITH RHODES
 
   [Super Thread]
   law.listserv.legwri-l [Subject Index] or [Date Index]
 
     _________________________________________________________________
 
 
Path: chicagokent.kentlaw.edu!legwri-l@chicagokent.kentlaw.edu
From: KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Newsgroups: law.listserv.legwri-l
Subject: Re: Citing listservs
Date: 10 May 1995 09:21:55 -0500
Organization: Chicago-Kent College of Law
Lines: 26
Sender: listserver@chicagokent.kentlaw.edu
Distribution: world
Message-ID: <950510092054.60809127@ACAD.NWMISSOURI.EDU>
Reply-To: legwri-l@chicagokent.kentlaw.edu
NNTP-Posting-Host: chicagokent.kentlaw.edu
Originator: legwri-l@chicagokent.kentlaw.edu
 
Hold on, folks -- the new MLA style manual is supposed to be out
any day now with guidelines for citing electronic sources.  They
won't apply directly to other formats, but should give a basis for
good translation into other formats.
 
I do tend to agree with the idea that this is like citing the
wind.  I tell my undergrad students to use computer sources as a
path to more reliable ones.  There is nothing in the electronic
community anything like the instututionalized apparatus for
handling reliability in print sources.  Reliability is never
absolute, but it's nice to have some help, anyway.
 
Keith Rhodes                             -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
0100710@Acad.NwMissouri.Edu             |     -- Charles Peirce |
 
 
-------------------------------------------------------------------
Private replies: 0100710@ACAD.NWMISSOURI.EDU
Public replies: LEGWRI-L@chicagokent.Kentlaw.EDU
To subscribe, signoff, or digest: LISTSERV@chicagokent.Kentlaw.EDU
Technical questions: SYSADMIN@chicagokent.Kentlaw.EDU
Other inquires about the list: OWNER-LEGWRI-L@chicagokent.Kentlaw.EDU
 
 
     _________________________________________________________________
 
    Comments to webmaster@chicagokent.kentlaw.edu.
=========================================================================
Date:         Tue, 26 Sep 1995 08:52:02 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      citing electronic sources
 
Here's the third message from the archives.
 
Jan Levine
------- Forwarded Message Follows -------
 
Date sent:      Wed, 20 Sep 1995 10:52:34 -0500
From:           World Wide Web <www@law.uark.edu>
To:             jlevine@mercury.uark.edu
Subject:        -h+law.listserv.legwri-l+242
 
 
   [Chicago-Kent College of Law] [The LDN Homepage] [Advanced Search]
   [Help] [LDN Info]
 
   Re: Citing listservs
   By: "David E. Sorkin"
 
   [Super Thread]
   law.listserv.legwri-l [Subject Index] or [Date Index]
 
     _________________________________________________________________
 
 
Path: chicagokent.kentlaw.edu!legwri-l@chicagokent.kentlaw.edu
From: "David E. Sorkin" <7SORKIN@jmls.edu>
Newsgroups: law.listserv.legwri-l
Subject: Re: Citing listservs
Date: 10 May 1995 10:06:10 -0500
Organization: Chicago-Kent College of Law
Lines: 83
Sender: listserver@chicagokent.kentlaw.edu
Distribution: world
Message-ID: <MAILQUEUE-101.950510094943.288@jmls.edu>
Reply-To: legwri-l@chicagokent.kentlaw.edu
NNTP-Posting-Host: chicagokent.kentlaw.edu
Originator: legwri-l@chicagokent.kentlaw.edu
X-Mailer:     Pegasus Mail/Windows (v1.11a)
 
Steve Jamar <SJamar@aol.com> wrote on 9 May 1995:
> A law student inquired of the Law & Religion list participants how
> he should cite us all when he expressed thanks to the ideas we so
> bountifully send forth on an all-too-regular basis.;-)  (Actually many
> members are very high-powered and the level of discourse is very
> high.)
>
> Any suggestions from this group?
 
It seems to me that a citation to an e-mail message is like a
citation to an unpublished document - it should be used only when
there is no more widely available alternative.  If at all possible,
citations should be made to an archive of the mailing list or
newsgroup, which is at least semi-permanent, rather than to the
transitory message itself.  At least for the LEGWRI-L list, I think
the most widely available archive is the one maintained by the
Legal Domain Network (Chicago-Kent and Villanova), accessible by
Gopher or World Wide Web.  The LEGWRI-L list as a whole could be
cited by its location on the World Wide Web - the Uniform Resource
Locator, or URL, is:
http://www.kentlaw.edu/cgi-bin/ldn_news/-T+law.listserv.legwri-l
 
The LDN seems to keep messages on law-related lists for at least a
year.  Unfortunately, not all lists are included - LAWPROF is one
notable exception.
 
> It seems to me that a couple of issues arise.
>
> (1)  Citing specific notes/submissions/email.
 
I could cite to Steve Jamar's message with this URL:
http://www.kentlaw.edu/cgi-bin/ldn_news/-h+law.listserv.legwri-l+237
 
> (2)  Citing general discussions following a particular thread for a period
of
> time, without wanting to cite to every submission relating to that thread.
 
You could give a URL for the entire thread, but it wouldn't be
stable, since more messages could be added to the thread and wouldn't
be reflected in the URL.  I think it would be better to give the URL
for the entire list, and also include the name of the thread.  For
example:  "Citing listservs," in
http://www.kentlaw.edu/cgi-bin/ldn_news/-T+law.listserv.legwri-l
 
 
> (3)  Citing to the group to thank them.
 
Just cite to the whole list (as above).
 
 
> Also, should one include the list owner or moderator in the citation?  How
> does one do the date?  Sent in, or received?  Most, but not all, messages a
re
> short.  So how to do point cites to long ones.
 
I don't think the list owner or moderator needs to be mentioned,
unless he or she has added substantive comments to the message.
The date a message is sent out to the list (i.e., distributed by the
listserver) should appear on each message; I'd use that date.  And I
don't think pinpoint cites are needed unless the writer uses internal
pagination (if I remember correctly, Chris Wren did this in a message
about copyrighting court decisions on LAW-LIB a few months ago).
 
 
> This weighty issue, and related ones concerning the WWW and such,  is no
> doubt heavily upon us and will result in the publication of the 16th editio
n
> of the BB.
 
I doubt we'll see anything about this in the Bluebook.  We'll be
lucky if they get the typefaces and LEXIS/WESTLAW cites right this
time.
 
---------=============================================---------
 David E. Sorkin     7sorkin@jmls.edu     phone (312) 987-2387
 Ass't Prof. of Law & Assoc. Dir., Center for Informatics Law,
 The John Marshall Law School, Chicago    http://www.jmls.edu/
---------=============================================---------
 
 
-------------------------------------------------------------------
Private replies: 7SORKIN@jmls.edu
Public replies: LEGWRI-L@chicagokent.Kentlaw.EDU
To subscribe, signoff, or digest: LISTSERV@chicagokent.Kentlaw.EDU
Technical questions: SYSADMIN@chicagokent.Kentlaw.EDU
Other inquires about the list: OWNER-LEGWRI-L@chicagokent.Kentlaw.EDU
 
 
     _________________________________________________________________
 
    Comments to webmaster@chicagokent.kentlaw.edu.
=========================================================================
Date:         Tue, 26 Sep 1995 08:52:49 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      citing electronic sources
 
And here's a fourth!
 
Jan Levine
 
 
------- Forwarded Message Follows -------
 
Date sent:      Wed, 20 Sep 1995 10:53:05 -0500
From:           World Wide Web <www@law.uark.edu>
To:             jlevine@mercury.uark.edu
Subject:        -h+law.listserv.legwri-l+244
 
 
   [Chicago-Kent College of Law] [The LDN Homepage] [Advanced Search]
   [Help] [LDN Info]
 
   Re: Citing listservs
   By: Elizabeth Carol Britt
 
   [Super Thread]
   law.listserv.legwri-l [Subject Index] or [Date Index]
 
     _________________________________________________________________
 
 
Path: chicagokent.kentlaw.edu!legwri-l@chicagokent.kentlaw.edu
From: Elizabeth Carol Britt <britte@rpi.edu>
Newsgroups: law.listserv.legwri-l
Subject: Re: Citing listservs
Date: 10 May 1995 11:32:40 -0500
Organization: Chicago-Kent College of Law
Lines: 39
Sender: listserver@chicagokent.kentlaw.edu
Distribution: world
Message-ID: <199505101629.MAA26164@rebecca.its.rpi.edu>
Reply-To: legwri-l@chicagokent.kentlaw.edu
NNTP-Posting-Host: chicagokent.kentlaw.edu
Originator: legwri-l@chicagokent.kentlaw.edu
 
 
On May 10, Keith Rhodes wrote:
 
>Hold on, folks -- the new MLA style manual is supposed to be out
>any day now with guidelines for citing electronic sources.  They
>won't apply directly to other formats, but should give a basis for
>good translation into other formats.
 
Yes, indeed, the new MLA Style Guide does say how to do this.  Here
are a couple of examples:
 
  Ernandes, Ken. "STS-64 Rev 138 Vector."  18 Sept. 1994.
      Online posting.  Space Flight Forum, Space Shuttle
      Section.  CompuServe.  28 Sept. 1994.
 
  Lancashire, Ian.  E-mail to the author.  1 Mar. 1994.
 
  Shaumann, Thomas Michael.  "Re: Technical German."  5 Aug. 1994.
      Online posting.  Newsgroup comp.edu.languages.natural.
      Usenet.  7 Sept. 1994.
 
 
 
These examples are from pages 177-78 of the new MLA Style Guide (4th
edition).
 
 
Beth Britt
Department of Language, Literature, and Communication
Rensselaer Polytechnic Institute
Troy, NY  12180
britte@rpi.edu
 
-------------------------------------------------------------------
Private replies: britte@rpi.edu
Public replies: LEGWRI-L@chicagokent.Kentlaw.EDU
To subscribe, signoff, or digest: LISTSERV@chicagokent.Kentlaw.EDU
Technical questions: SYSADMIN@chicagokent.Kentlaw.EDU
Other inquires about the list: OWNER-LEGWRI-L@chicagokent.Kentlaw.EDU
 
 
     _________________________________________________________________
 
    Comments to webmaster@chicagokent.kentlaw.edu.
=========================================================================
Date:         Tue, 26 Sep 1995 08:28:12 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: citing computer sources
 
I ran across another excellent web site with information about online
cites using MLA citation style.  Don't recall the site name, but got to
it by searching "teaching writing" and "MLA" on the WWW using netscape.
Christine Hult
=========================================================================
Date:         Tue, 26 Sep 1995 17:22:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         "R. Cauthen" <CRCAUT01@ULKYVM.LOUISVILLE.EDU>
Subject:      Sitting in
 
Department of English
Phone: 852-5921
 
To whom it may concern--
 
I'm a Ph.D. candidate at the University of Louisville who's doing an
ethnographic study of a Basic Legal Writing class as his dissertation. Do you
mind me interloping on your list?
 
If not, how do I subscribe?
 
Thank you.
 
Cramer R. Cauthen
Department of English
University of Louisville
=========================================================================
Date:         Wed, 27 Sep 1995 09:50:29 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Geoff Chase <gwc@NAUVAX.UCC.NAU.EDU>
 
Please post, forward, and distribute the following announcement of job openings:
 
 
 
Position Announcements
 
English, Assistant Professor, Tenure-track, 2 positions starting Fall,
1996. Minimum qualifications for both positions: Ph.D. in English in hand
by June, 1996; evidence of effective teaching and ability to conduct
research; ability to work in culturally diverse environments; ability to
contribute to the continued building of the writing program at Northern
Arizona University. (1) Assistant Professor of English, Director of the
English Composition Writing Center; teach undergraduate and graduate
courses in composition and non-fiction writing; train and supervise writing
center teaching assistants; direct and administer day-to-day operations of
a computerized writing center; help coordinate writing across the
curriculum program. We are looking for an individual with a strong
background in using computers to teach writing.  (2) Assistant Professor of
English; teach undergraduate and graduate courses in non-fiction writing,
rhetoric, and composition. Applicants for both of the above positions
should submit a statement of interest, a copy of a transcript of graduate
level work, recent teaching evaluations, and the names and telephone
numbers of three references to Dr. Geoffrey Chase, Chair, Writing Area
Search Committee, English Department, Box 6032, Northern Arizona
University, Flagstaff, AZ 86011-6032. The search committee will begin
reviewing files on November 6, 1995 and will consider applications until
both positions are filled. Northern Arizona University is a committed equal
opportunity, affirmative action institution; minorities, women, persons
with disabilities, and veterans encouraged to apply.
 
 
 
Geoff Chase
Director of English Composition
Northern Arizona University
GWC@NAUVAX.UCC.NAU.EDU
=========================================================================
Date:         Wed, 27 Sep 1995 19:13:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      New List: MAACW-L
X-To:         hacw-l@ualr.edu,
              Rhetoric and Professional Writing <purtopoi@vm.cc.purdue.edu>,
              Writing AcrosstheCurriculum <wac-l@vmd.cso.uiuc.edu>,
              Megabyte University <mbu-l@unicorn.acs.ttu.edu>,
              Creative Writing Pedagogy & Stuff
              <crewrt-l@mizzou1.missouri.edu>,
              Rhet Net <rhetnt-l@mizzou1.missouri.edu>
 
---------- Forwarded message ----------
Date: Wed, 27 Sep 1995 20:04:19 +0100
From: Judy Williamson <jwillia9@gmu.edu>
 
+++++++++++++++++++++++++++
 
 
>The MAACW-L discussion list has formed to:
 
       * to serve as the community-building forum for the annual
       MAACW conference (discussion before, during, and after the
       conference to enrich the face-to-face meeting) and
 
       * for conducting MAACW business during the rest of
       the year
 
Open discussion of ideas is of course welcome, but most of that now>occurs
on ACW-L@unicorn.acs.ttu.edu, the national Alliance
discussion list.  Subscribe to that list by sending to the following
message to <listproc@unicorn.acs.ttu.edu>:
 
subscribe acw-l YourFirstname YourLastname
 
The MAACW, Mid-Atlantic Alliance for Computers and Writing, is one of 19
regional alliances of the Alliance; it includes Virginia, Maryland, Delaware,
DC, West Virginia, and parts of Pennsylvania and New Jersey.
 
Judy Williamson
JWillia9@gmu.edu
=========================================================================
Date:         Wed, 27 Sep 1995 19:37:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Call for Participation
X-To:         Writing AcrosstheCurriculum <wac-l@vmd.cso.uiuc.edu>,
              moo-ed@ucet.ufl.edu, mediamoo@media.mit.edu
 
FYI
--Eric
 
***********************************************************************
                      A CALL FOR ELECTRIC AND HYPER ESSAYS
***********************************************************************
 
Rhetnet, A  Cyberjournal for Rhetoric and Writing, and _PRE/TEXT_, A
Journal of Rhetorical Theory, announce a collaborative call for papers
and submissions of  hypertext, hypermedia, and electronic essays which
reflect, expand upon,  contextualize,  or explore the themes and  issues
of Richard Lanham's  _The Electronic Word:  Democracy, Technology, and
the Arts_.   (A sample  chapter from this collection of essays
[published by University of  Chicago Press, Chicago: 1993] can be found at the
following URLs:
 
http://ccat.sas.upenn.edu/jod/texts/lanham.sample
ftp://press-gopher.uchicago.edu/pub/Excerpts/lanham.txt)
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
                            THREADS OF EXPLORATION
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Lanham's work touches on a number of themes of interest to humanities
scholars and  the questions below offer just a brief suggestion of
possible explorations.
 
To what degree  will humanities converge?  Will composition teachers, for
example, need to become literate (or more literate) in the graphic arts?,
the moving arts?, the musical arts?
 
To what degree and in what way will electronic texts replace or subsume or
complement printed texts?
 
How will literature  and the study of literature be transformed?  What
will be gained and what will be lost?
 
In our academies, our  intellectual integrity, reputations, reward
systems are tied very much to print.  We  contribute to our field's
knowledge by publishing.  We become known by being cited and quoted.   We
borrow print-based economics to help  negotiate how ideas are
shared--plagiarism as an aspect of intellectual property; copyright as a
way to protect the sellability of our  particular enunciation of  an idea.
At the same time we disdain the economics--we distrust that  which sells
too well or that which is written to attract a larger audience than our
relatively small circle of peers.  Thus textbooks are seen as  'less
valuable' than a book of 'pure' scholarship.   How will digital
technologies change this long-standing tradition?  What will it cost?
 
Text is more malleable, as are graphics, music, and video.   It's easier
to reproduce and to share these pixellated artifacts, but only if one has
access to the technology  which can manipulate them.   To what degree is
access an issue?   After all, _The Electronic Word_ exists as both a
book and in a hypertext edition for Macintosh.   As a work in part about
the future of print, it appears in print.  Is that simply a matter
of our culture being in what Charlie Moran has called an amphibious
stage? What is the future of access and how will it matter for a Democracy?
 
 
We are sure you have better and wiser questions to  explore than these
few suggestions and we welcome them in electronic text, hypertext or
hypermedia.
 
 
#####################################################
 
SUBMISSION GUIDELINES, DEADLINES, AND PEER REVIEW
 
#####################################################
 
About the collaborative call:
 
Not too long ago, _PRE/TEXT_--for a special issue to be guest edited by
Cynthia Haynes-Burton--issued a call for papers on Virtual Rhetorics, a
call which coincided with Rhetnet's plans for a special issue which
considers _The Electronic Word_.   Because the two calls overlap so much
in theme, the two journals plan to complement each others
efforts.  Those who submit to _PRE/TEXT_ can have the option of recasting
their essays electronically--as an e-essay, or in some hyperform.
Similarly, authors who submit electronically to Rhetnet's Lanham call
might be invited to be recast or excerpted in _PRE/TEXT_.
 
Cynthia Haynes-Burton's  _PRE/TEXT_ call is available on-line at:
http://www.missouri.edu/~wleric/rhetnet/virtual_rhetorics_call.html
 
_Rhetnet_ is overseeing the  call for electronic and hyper essays on
Lanham, and _PRE/TEXT_ will continue to work to develop its issue on
Virtual Rhetorics. The editors of each journal will meet regularly to
keep one another up to date on  the types of submissions each has
received, to look for areas of overlap and conjunction, and to work
together to suggest options for writers or to extend invitations to
writers to adapt, expand, or transmogrify some or all of their
work for inclusion in the other journal.   We would like to bridge print
and pixel, net-native forms and traditional essays, and two different
(in form and as entities) journals.
 
Since we will be  working in new digital forms, we will be borrowing, and
amending, some  conventions from print publications, chief among them a
deadline for submission and the use of peer review.
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
__________________SUBMISSION DEADLINE FOR LANHAM CALL____________
 
 Please submit all essays and abstracts by January 31, 1996.
 
 Submission processes--
 
-------------------
 ELECTRONIC ESSAYS:
-------------------
 
 Electronic essays can be e-mailed to Eric Crump at
 wleric@showme.missouri.edu .
 
 Authors who know how to use Hypertext Markup Language (html) for formatting
 an essay for viewing in the World-Wide Web, and who want their essay to
 include html features, should  apply the html coding to their final
 draft.   Please do not code the submission drafts.
 
 Authors who do not use html but would like their essay coded for them,
 can request that and we'll be happy to insert the appropriate code.
 
 _Rhetnet_ can store the electronic essays on their site,  or can link to
 them at the author's site, or we can do both  (The Rhetnet  site essays
 would remain unchanged,  while authors could make changes to the copy of
 the essay stored on their computer--a prospect which offers interesting
 possibilities.)
 
-----------------------
 HYPER-ESSAYS
-----------------------
 
 Since we are a publishing on the World-Wide Web, essayists will need to
 know the computer paths and names of files in order to create the
 necessary links in their works.  The only feasible way we can see to do
 this is for hyperessay authors to  create their works on their own
 computer systems.   Rhetnet will create a page  which *links to the
 hyperessays*.   What this effectively means is that authors
 have more control over their essays than Rhetnet editors.
 
 To *submit* these essays, please send an abstract which outlines your
 hyperessay's themes and architecture; provide the necessary URLs for us
 to visit your project, and of course your e-mail address.
 
---------------------
 PEER REVIEW
---------------------
 
 Part of peer review has to do with getting valuable feed back  from
 colleagues in the field as a way to help with the writing.  Good  peer
 review can make the piece better.  Of course, peer review also  serves
 as a way to help assure readers that what they receive in the journal
 has been vetted somewhat and is more likely to be  worth their time.
 Finally, peer review helps the editor who is constrained by the
 economy of print--a journal can only hold so much  because it can only
 afford to charge so much to subsribers.  We aren't under the same
 economic constraints, but we do have a responsibility to scholarship.
 
 We'd like  to place the emphasis in peer review on valuable feedback.
 To that end, we  will ask everyone who is submitting an essay to visit
 other essays which have been submitted and to take the time to offer the
 authors some valuable feedback.   For those working in hyper formats
 this feedback can and probably should include tips on coding and
 arrangement of links, as well as on the argument being made, especially since in
 hyperessays the 'shape' of the argument--its hyper architecture--plays
 a more  pronounced role in the 'shape' and meaning of the argument.   We
 will also find outside readers. Since space is not a consideration, we
 will not view this process as one where we must eliminate essays because
 we can only print so many.   There is no competition for space.  We
 believe then that we can make the peer review process more collegial
 and less censorious, that writers as well as editors and readers can
 review one another's work.
 
 It's quite possible that such review might  lead to collaboration, or
 the building in of cross referencing links, or adding a link and node to
 one's own essay which comments upon the work of another contributor.
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
____________________ TO TEACHERS _________________________
 
 If you are teaching a class on the Internet and you are using _The
 Electronic Word_ in your course, please feel free to pass this call on
 to your students.  We welcome and are happy to consider their
 submissions as well.
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
_____ RICHARD LANHAM RESOURCES/REFERENCES ON  THE INTERNET ____
 
 In adddition to these URLs given for the chapter four of _The Electronic
 Word_:
 
   http://ccat.sas.upenn.edu/jod/texts/lanham.sample
   ftp://press-gopher.uchicago.edu/pub/Excerpts/lanham.txt
 
you may also want to consult these sources:
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
 
There is to be a Re/Inter/View with Richard Lanham.  Here is an
announcement that was posted on "The Pretext Conversations":
 
--------- Information from the mail header --------------------
 Sender:       "Pre/Text (ISSN 0731-0714)" <PRETEXT@MIAMIU.ACS.MUOHIO.ED
 Poster:       Victor J Vitanza <sophist@UTARLG.UTA.ED
 Subject:      vjv: next REINVW, R. Lanham
 --------------------------------------------------------------------------
 Our next Re/Inter/View will be with Richard Lanham and *The
 Electronic Word: Democracy, Technology, and the Arts.*
 
 The REINVW is scheduled for the first week of October through
 November.
 
 Additional information will be forthcoming.
 
 Please feel free to repost this announcement on other lists.
 For those who would like to subscribe to REINVW, which is part of several
 lists on "The Pretext Conversations," please write to
 
 LISTSERV@MIAMIU.MUOHIO.EDU
 
 and leaving the subject heading blank, send the following message:
 
 subscribe pretext <your first name><your last name>
 subscribe reinvw <your first name><your last name>
 
 and that should get you on the list. If you should need any help, then,
 drop me a personal note.
 
 editor and moderator,
 "The Pretext Conversations"--
 Victor J. Vitanza
 Sophist@utarlg.uta.edu
 
The Re/inter/view with Lanham will eventually be archived at "The Pretext
Conversations" website: <http://miavx1.muohio.edu/~pretext/>
 
 
----------------------------------------------------------------------------------------------
 HYPERESSAYS, ELECTRONIC ESSAYS, AND REVIEWS OF INTEREST:
----------------------------------------------------------------------------------------------
 
 An online course which uses the _The Electronic Word_:
 
 James J. O'Donnell Cultures of the Book
 
   http://ccat.sas.upenn.edu/jod/texts/cultures.html
 
 Review of _The Electronic Word_ by O'Donnell
 
   http://ccat.sas.upenn.edu/jod/lanhamrev.html
 
 A hyperessay by Nancy Kaplan, "One Beginning"
 
   (http://raven.ubalt.edu/Kaplan/lit/One_Beginning_417.html
 
 has a set of links which begins with the choice The Academic Dispute
 
   http://raven.ubalt.edu/Kaplan/lit/Academic_Dispute_224.html
 
 a  consideration and comparison of Lanham's and Bolter's  views on
 technology to Tuman's and Postman's.
 
 
 In _PostModern Culture_ Stuart Moulthrop's essay "Hypertext and the Laws
 of Media" references and considers an earlier version of one of the
 essasys featured in _The Electronic Word_.
 
 
gopher://jefferson.village.Virginia.EDU/00/pubs/pmc/issue.591/moulthro.591
 
 
 You can also get a taste of an different point of view by going to this
 excerpt from Sven Birkerts' _The Gutenberg Elegies--The Fate of Reading
 in an Electronic Age_ at
 
   http://www.obs-us.com/obs/english/books/nn/bdbirk.htm
 
 this link is part of Negroponte's on-line version of _Being Digital_.
 
Any questions or requests for further guidelines are welcome.
 
 You can e-mail either Eric Crump at wleric@showme.missouri.edu  or
 Nick Carbone at nickc@english.umass.edu
=========================================================================
Date:         Thu, 28 Sep 1995 15:59:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Ballinger <MGBalling@AOL.COM>
Subject:      First-Year Writing for Non-Trads
 
Here at UC, we have the opportunity to develop a curriculum for classes
consisting entirely of non-traditional students working toward an AA degree
in business and computer information systems.  The students' professional
backgrounds will range from middle management to customer service.  Initial
classes, of which English 100, 101, and 102 will be part, will be taught, in
most probability, on-site at corporate facilities.  As the new WPA for the
university, I look at this event as a golden opportunity to open up the
first-year writing curriculum from what is presently in place, which is
driven by the modes with far too much attention to surface level errors as
evidence of "student learning."  My initial thoughts on this new curriculum
dictate a radical reconceptualization towards an argument-based curriculum,
with great emphasis on critical thinking and logic.
 
My questions to members of the list are:  Has anyone had any experience with
this type of curriculum construction?  If so, can you suggest any particular
texts?  Would you be willing to share syllabi with me?
 
Thanks for your ideas and your stories!
 
Mary Ballinger
WPA
University of Charleston
2300 MacCorkle Avenue, SE
Charleston, WV  25304
304-357-4733
mgballing@aol.com
=========================================================================
Date:         Thu, 28 Sep 1995 13:33:27 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      First-Year Writing for Non-Trads
In-Reply-To:  note of 09/28/95 12:59
 
If you go to an argument-bsed curriculum, you want to be sure that you have
instructors who can teach the course. Argument, as we really find it and do
it, is very difficult to understand and to teach. It is not the same thing as
logic, a point often lost on many writing instructors.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 28 Sep 1995 14:32:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Geoff Chase <gwc@NAUVAX.UCC.NAU.EDU>
Subject:      Job Annoucement
 
I am very happy to post the following announcement regarding two
tenure-track lines at Northern Arizona University. Please feel free to
forward or distribute this announcement wherever you see fit.
 
 
 
 
 
English, Assistant Professor, Tenure-track, 2 positions starting Fall,
1996. Minimum qualifications for both positions: Ph.D. in English in hand
by June, 1996; evidence of effective teaching and ability to conduct
research; ability to work in culturally diverse environments; ability to
contribute to the continued building of the writing program at Northern
Arizona University. (1) Assistant Professor of English, Director of the
English Composition Writing Center; teach undergraduate and graduate
courses in composition and non-fiction writing; train and supervise writing
center teaching assistants; direct and administer day-to-day operations of
a computerized writing center; help coordinate writing across the
curriculum program. We are looking for an individual with a strong
background in using computers to teach writing.  (2) Assistant Professor of
English; teach undergraduate and graduate courses in non-fiction writing,
rhetoric, and composition. Applicants for both of the above positions
should submit a statement of interest, a copy of a transcript of graduate
level work, recent teaching evaluations, and the names and telephone
numbers of three references to Dr. Geoffrey Chase, Chair, Writing Area
Search Committee, English Department, Box 6032, Northern Arizona
University, Flagstaff, AZ 86011-6032. The search committee will begin
reviewing files on November 6, 1995 and will consider applications until
both positions are filled. Northern Arizona University is a committed equal
opportunity, affirmative action institution; minorities, women, persons
with disabilities, and veterans encouraged to apply.
 
 
 
Geoff Chase
Director of English Composition
Northern Arizona University
GWC@NAUVAX.UCC.NAU.EDU
=========================================================================
Date:         Thu, 28 Sep 1995 15:17:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: First-Year Writing for Non-Trads
In-Reply-To:  <950928155948_31746182@emout05.mail.aol.com> from "Mary
              Ballinger" at Sep 28, 95 03:59:49 pm
 
Mary Ballinger, you might find some useful ideas on curriculum,
particularly with regard to different emphases, in my Developing
Successful College Writing Programs, San Francisco: Jossey-Bass, 1989.
--Ed White
=========================================================================
Date:         Thu, 28 Sep 1995 22:16:47 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Williamson <jwillia9@GMU.EDU>
Subject:      The Splendid Little Conference that Will (MAACW)
X-To:         barnette@osf1.gmu.edu, cfuchs@gmu.edu, csstud@gmu.edu,
              CYBERCULTURE@gmu.edu, e-grad@RUTVM1.RUTGERS.EDU,
              ibeard@pen.k12.va.us, joy@cal.org, K12ADMIN@LISTSERV.SYR.EDU,
              mhogan@gmu.edu, mhogan@betr.er.usgs.gov, rhetarea@umdd.umd.edu,
              TESLCA-L@CUNYVM.CUNY.EDU, listproc@listproc.bgsu.edu,
              hypertch@vms.cis.pitt.edu, INTCOLED@IST01.FERRIS.EDU
 
>Date: Thu, 28 Sep 1995 19:35:21 -0500
>Errors-To: nobody@unicorn.acs.ttu.edu
>Errors-To: nobody@unicorn.acs.ttu.edu
>Reply-To: acw-l@unicorn.acs.ttu.edu
>Originator: acw-l@unicorn.acs.ttu.edu
>Sender: acw-l@unicorn.acs.ttu.edu
>Precedence: bulk
>From: "Trent Batson, ENFI, ACW, Gallaudet U." <TWBATSON@gallua.gallaudet.edu>
>To: Multiple recipients of list <acw-l@unicorn.acs.ttu.edu>
>Subject: The Splendid Little Conference that Will (MAACW)
>X-Listprocessor-Version: 6.0c -- ListProcessor by Anastasios Kotsikonas
>
>!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
>
>The Mid-Atlantic Alliance for Computers and Writing (MAACW), The Epiphany
>Project, and The Writing in Cyberspace Project announce the annual regional
>MAACW Conference, Feb. 9 and 10, 1996 (Friday and Saturday), at George Mason
>University.
>
>The Conference will feature many speakers and presenters, still a-gathering,
>but including Nancy Kaplan, Stuart Moulthrop, Michael Joyce, Trent Batson,
>John O'Connor, Leslie Harris, Steve Gilbert, Steve Ehrmann, Judy Williamson,
>Dona Hickey, Joe Essid, Anne Woodlief, Kimberly Joyce, Mike Keller, Elizabeth
>Cooper, Randy Bass and many more.  A call for proposals will follow this
>announcement.  (This announcement and the call will be linked to the ACW
>home page).
>
>The Conference will be held in GMU's spanking new University Center,
>designed especially for conferences like this.
>
>This is the preliminary announcement.  Registration forms will appear in a
>couple of weeks.  For now, put the dates in your calendars, and, if you
>are interested in joining the discussion about this conference, subscribe
>to MAACW-L at <listproc@lists.vcu.edu>.
>
>(Both the Epiphany and Writing in Cyberspace Projects are funded by
>the Annenberg/CPB Projects and are sponsored by the ACW).
>
>For inquiries:  Judy Williamson, Conference Chair, <jwillia9@gmu.edu>
>
>
>
>Trent
>
>
>
>
>---------------------------------------------------------------------
>  Trent Batson                            Gallaudet University
>                    Washington, DC 20002
>                       202-651-5494
>                   Director, ENFI Project
>         Director, Alliance for Computers and Writing
>              <twbatson@gallua.gallaudet.edu>
>++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
>
>
>
 
Judy Williamson
JWillia9@gmu.edu
=========================================================================
Date:         Thu, 28 Sep 1995 22:16:31 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Williamson <jwillia9@GMU.EDU>
Subject:      The Splendid Little Conference:  call for proposals
X-To:         barnette@osf1.gmu.edu, cfuchs@gmu.edu, csstud@gmu.edu,
              CYBERCULTURE@gmu.edu, e-grad@RUTVM1.RUTGERS.EDU,
              ibeard@pen.k12.va.us, joy@cal.org, K12ADMIN@LISTSERV.SYR.EDU,
              mhogan@gmu.edu, mhogan@betr.er.usgs.gov, rhetarea@umdd.umd.edu,
              TESLCA-L@CUNYVM.CUNY.EDU, listproc@listproc.bgsu.edu,
              hypertch@vms.cis.pitt.edu, INTCOLED@IST01.FERRIS.EDU
 
>Date: Thu, 28 Sep 1995 19:32:01 -0500
>Errors-To: nobody@unicorn.acs.ttu.edu
>Errors-To: nobody@unicorn.acs.ttu.edu
>Reply-To: acw-l@unicorn.acs.ttu.edu
>Originator: acw-l@unicorn.acs.ttu.edu
>Sender: acw-l@unicorn.acs.ttu.edu
>Precedence: bulk
>From: "Trent Batson, ENFI, ACW, Gallaudet U." <TWBATSON@gallua.gallaudet.edu>
>To: Multiple recipients of list <acw-l@unicorn.acs.ttu.edu>
>Subject: The Splendid Little Conference:  call for proposals
>X-Listprocessor-Version: 6.0c -- ListProcessor by Anastasios Kotsikonas
>
>
>!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
>                      MAACW Annual Conference, Feb. 9-10, 1996
>
>(Mid-Atlantic includes VA,WV,DE,DC,MD,PA,NJ, but everyone is welcome.)
>
>We are looking for people to present poster sessions, talks, short workshops,
>programs that feature practical applications and active dialogue with
>participants.  Unfortunately, we need these proposals by Oct. 12.  You won't
>have a chance to put this aside and get back to it later -- and maybe that's
>good!
>
>Anyway, the conference is Feb. 9 and 10, at George Mason University, in the
>new
>University Center there.  See the conference announcement posted separately
>for more information about the Mid-Atlantic Alliance for Computers and
>Writing second annual conference.
>
>These are the threads we have set up:
>
>hypertext
>network-based classroom
>K-12
>WWW (&HTML)
>MOOs and Internet
>ESL
>Curriculum Design and Pedagogy
>Faculty Development; campus re-organization
>
>To propose send about 1 page (electronically), indicating:
>
>1.  Name of the thread you are interested in.
>2.  Your name.
>3.  Presentation Title and brief description
>4.  Format (workshop, forum, poster session, other . . . describe).
>5.  Type of room needed:  computer lab, roundtables, whatever.
>6.  Equipment needed.
>
>We have a limited number of slots, so we of course can't promise that your
>proposal will be accepted.  Besides the proposal itself, acceptance will
>depend on room availability, equipment availability, the spread of topics,
>and so on.
>
>Remember, poster-sessions are especially welcome.
>
>Send your proposal to Judy Williamson, conference chair, <jwillia9@gmu.edu>.
>Due:  Oct. 12.  Reviewing the proposals: the planning committee and the
>thread weavers.
>
>(The conference is supported in part by The Writing in Cyberspace Project,
>Leslie Harris, Director; the Epiphany Project, Trent Batson, Director; both
>Projects funded by the Annenberg/CPB Projects).
>
>(presenters, as usual, still must pay the registration fees)
>
>Trent
>
>
>
>
>---------------------------------------------------------------------
>  Trent Batson                            Gallaudet University
>                    Washington, DC 20002
>                       202-651-5494
>                   Director, ENFI Project
>         Director, Alliance for Computers and Writing
>              <twbatson@gallua.gallaudet.edu>
>++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
>
>
>
 
Judy Williamson
JWillia9@gmu.edu
=========================================================================
Date:         Thu, 28 Sep 1995 22:53:41 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Ballinger <MGBalling@AOL.COM>
Subject:      Re: First-Year Writing for Non-Trads
 
Thanks, Ed, I have your book to which to refer.
 
Mary
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Date:         Fri, 29 Sep 1995 07:45:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <segall@QUINNIPIAC.EDU>
Subject:      Re: First-Year Writing for Non-Trads
 
>Here at UC, we have the opportunity to develop a curriculum for classes
>consisting entirely of non-traditional students working toward an AA degree
>in business and computer information systems.  The students' professional
>backgrounds will range from middle management to customer service.  Initial
>classes, of which English 100, 101, and 102 will be part, will be taught, in
>most probability, on-site at corporate facilities.  As the new WPA for the
>university, I look at this event as a golden opportunity to open up the
>first-year writing curriculum from what is presently in place, which is
>driven by the modes with far too much attention to surface level errors as
>evidence of "student learning."  My initial thoughts on this new curriculum
>dictate a radical reconceptualization towards an argument-based curriculum,
>with great emphasis on critical thinking and logic.
>
>My questions to members of the list are:  Has anyone had any experience with
>this type of curriculum construction?  If so, can you suggest any particular
>texts?  Would you be willing to share syllabi with me?
>
>Thanks for your ideas and your stories!
>
>Mary Ballinger
>WPA
>University of Charleston
>2300 MacCorkle Avenue, SE
>Charleston, WV  25304
>304-357-4733
>mgballing@aol.com
>
>
Mary B.,
 
What an exciting opportunity for you!  In addition to the apt cautionary
note from David S. and the excellent resource (Ed White's book), I would
offer two suggestions:
 
   *   No matter what the discipline, to teach the form/structure of the
       discourse void of the content of the discipline is to misrepresent
       not only the discourse, but is also uninteresting for the students.  I
       have recently collaborated with our finance department faculty in
       the School of Business at our college to design lessons in memo and
       letter writing.  I did not wish to get involved in teaching the formats,
       which can be found in hundreds of technical writing texts. What I believe
       WPA and WAC faculty can best offer is a more global perspective: what
       is the purpose of the communication, who is the audience, and what
       tone will be most effective?  Classes focused on these topics will
       by their very nature be content driven.
 
    *  Sounds like the students themselves will bring to the class a
       rich background from which to draw case studies and samples of
       on the job writing which can be used for discussion.
 
Good luck in you endeavors.
 
Mary S.
Mary Trefethen Segall
Coordinator of Freshman English
Quinnipiac College
Hamden, Connecticut 06518
phone:(203)281-8952
e-mail:segall@quinnipiac.edu
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>Here at UC, we have the opportunity to develop a curriculum for classes
>consisting entirely of non-traditional students working toward an AA degree
>in business and computer information systems.  The students' professional
>backgrounds will range from middle management to customer service.  Initial
>classes, of which English 100, 101, and 102 will be part, will be taught, in
>most probability, on-site at corporate facilities.
 
This does sound like a great opportunity to legitimize changes in your
curriculum.  I have a question, though--does this student/audience for the
courses mean that you'll be shifting the content of these comp classes toward
business writing, or do you still want a more general-comp focus for the
classes?
 
I'm a great proponent of getting freshmen to write in/for/about a variety of
discourses, including public/civic/professional as well as the
personal/academic that you usually find in FY comp.  The best textbook I know
of for doing this is Four Worlds of Writing, which is getting a bit old, but
I did use it very successfully last semester with my English 101 students at
Purdue.  My students were a mixture of traditional and nontraditional, and
virtually all of them responded extremely well to this curriculum.  I place a
lot of emphasis on issues of audience and genre and constantly encourage
students (sometimes even require them) to send what they write to the
audiences outside the classroom that they select.  I want the classroom to be
a testing ground for their ideas, a place where they can get support and
encouragement and coaching for participating in discourses outside the
classroom.  This is particularly important for older students, I think, who
can see the very real ways in which their writing can contribute in the
communities where they live and work.
 
I've seen lots of my students' work published in newspapers. Others of them
receive lengthy personal correspondence from university and city officials (a
two-page letter from the mayor comes to mind).  They really do learn that
when their writing goes out there, someone reads it and pays attention to it.
 
You mentioned structuring your courses around argument.  I would ask,
argument for whom, in what context?  As David points out in his post,
argument is not the same as logic.  Four Worlds does a good job of teaching
the three types of appeals that make up persuasive writing.  I try to
encourage my students to tailor their use of different kinds of appeals to
very particular audiences/contexts.  Your nontraditional students who have
the kind of work experience you mention may already have some very
sophisticated ideas about this!
 
This sounds like a fabulous project and a great opportunity to rethink the
standard academic modes for FY comp.  I hope you'll keep us up to date on how
it goes.  I'm envious!!
 
Karin Evans
Purdue University
karinevans@aol.com
